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Associate Teachers use critical enquiry
and research informed practice to
develop understanding of effective
teaching and learning.

Associate Teachers know, remember,
and apply subject knowledge and
subject specific pedagogy to impact on
pupils’ progress.

Implementation of inclusion through
effective adaptive teaching approaches
to meet all learners’ needs and
backgrounds, including disadvantaged,
SEND, those who are known to children’s
social care, other barriers to learning
and/or well-being, such as young carers

MM C7y and EAL learners.
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Associate Teachers establish effective
behaviour management using high
expectations and awareness of pupil
wellbeing.

Associate Teachers use knowledge
about how pupils learn to plan and
assess learning to ensure that all pupils
make progress.

Associate Teachers consistently uphold
professional behaviours and contribute
effectively to the wider life of the
school.
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Theme C
Theme B Subject Knowledge
Behaviour and Subject Pedagogy

and Wellbeing
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Primary Spiral
Curriculum

Our spiral curriculum modelis an
iterative revisiting of identified topics,
subjects and themes throughout the
BCU Primary and Early Years with QTS
course.

This spiral curriculum ensures that a
deepening of understanding of the
topic considered with each
successive encounter building on the
previous one.

Phase 1 (BAl)
Working towards
i
Phase 2 (BA2)

_Worklng at

Working beyond
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Level 6 EDU6262 EDU6264 EDU6263 EDU6265
Critical Issues Creative Current Issues Research in
in Core | _\| Teachinginthe in Education Education School
_V> Foundation |:> |:> E> Based
Curriculum Training 3
40 Credits 20 Credits 20 Credits 40 Credits —_
Assessment:
TT TT {} TT Questioning
Level 5 EDU5153 EDU5156 EDU5154 EDU5155 EDU5157
Promoting Developing Assessing and SEND and Subjects in
Progress in the Reporting Inclusion Action School
Core Foundation |:> Based
Curriculum Training 2
ITaP
Modellingand | 40 Credits 20 Credits 20 Credits 20 Credits 20 Credits ITaP
Guided Practice Adaptive
in Mathematics Teaching:
T 1 PN T s
Level 4 EDU4138 EDU4141 EDU4139 EDU4140 EDU4142
An Understanding The The Emerging Subject Study School
Introduction to the Developing Teacher
Core Foundation Child |:> Based
Curriculum Training 1
40 Credits 20 Credits 20 Credits 20 Credits 20 Credits
B ITaP
ITaP Behaviour:
Phonics Routines and

Transitions

K BIRMINGHAM CITY

BA (Hons) Primary Education with QTS: Course Structure’

University

BA (Hons)
Primary
Education
with QTS

BA (Hons)
Primary
Education
without QTS

Progression
to Level 6

Diploma of
Higher
Education

Progression

l to Level 5

Certificate
of Higher
Education



K BIRMINGHAM CITY
J ¥y University

Safeguarding

* Prior to placement Associate Teachers will have completed Home
Office Prevent training and Level 1 Safeguarding Training

* Associate Teachers will receive a Safeguarding Confirmation Letter
from BCU and you can access this from the Student Allocations on
PCP (Placement Communication Portal)
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Placement Communication Portal

https://arc.bcu.ac.uk/pcp/

Birmingham City University

Placement Communication
Portal



https://arc.bcu.ac.uk/pcp/

=
-
g
o
w
%

&

;’ “}i

BIRMINGHAM CITY

University

Subject Specific Subject Development Journal
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BA (Hons) Primary Education with QTS

-
Phased(BA1)
Working towards
P
Phase 2 (BA2) Phase 2 - BA2
Working at
"h
Phase 3.(BA3)

Working bevon&

——,

This document will be referred to in your taught sessions and whilst on placement. You will share this with your PAT,

Lead Mentor and School Mentors

Sessions: reflect on learning at the end of session and how you have applied your learning.

Placement: before planning for a particular subject review what you have done in sessions with your mentor. Plan,
with this in mind, reflect ,following your teaching.

This will be used in line with Placement Progress Journal.

This document will be included in evidence for your Standards Completion and QTS
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PHASE 1

| have learned that:

| have learned how to......

| have practised - evidence

| have applied - School Based Evidence

What is Mathematics?
Learn that:

Our own attitude to
mathematics is shaped by
our experiences.

There are statutory
programmes of study for
mathematics that must be
taught (EYFS, KS1, KS2)
There are three aims of
the mathematics
curriculum

The mathematical
curriculum content can be
classified into declarative,
conditional knowledge.
Teaching for Mastery is
one approach for teaching
for understanding

Learn how:
e |dentify own subject
knowledge needs as a

teacher of mathematics and

address these.
¢ Meet the aims of the

curriculum frameworks in

their teaching.
e |dentify key aspects of
Teaching for Mastery

I have learned that

I have learned how to

I have practised - evidence

I have applied - School Based Evidence

* There are different ways
to make use of maps in
geography, and that this
can support a range of
learning opportunities

e The use of alternate
locations in the country

TEACHE®

can support thinking and
learning in geography

e Latitude affects climate
zones

Use maps in geography to
support learning.

Use alternate locations in
the country to develop
understanding of place.
Teach about climate zones
and biomes to support
understanding of weather,
climate and hot and cold
places.

¢ There are barriers to
learing in geography, and
how these can be tackled

e The use of adaptive
teaching in geography can
include a range of
approaches

e Progress in geography can

Identify barriers to learning
in geography, and make
suggestions as to how these
can be tackled

Use of adaptive teaching to
support different needs
understanding of place.
Support progress in

\(\P\M C/T}, be supported by a range geographv through a range
O ¢ of approaches, of teaching approaches
Q
_$ m@ e Data can be used to Use data to recognise areas
Q l-én recognise areas needing needing development.
a | Confident 3 c;,? development
& Collaborative B \";-
g N
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School Based Training 2

Preliminary Visits: Monday 12" to Friday 16t October (5 days)
Monday 19" to Thursday 22"9 October (4 days)
Monday 2"9,Tuesday 3'9,Wednesday 4" and Friday 6" November (4
days) Monday 9" November (1 day)

Lead Mentor Sign Off: 39, 4t 6™ or 9" November

Block Placement Dates: 11" November — 18t December I’“Drzr"fw
s
Review Meeting: Week Beg 23" November SEN

Progress Meeting: Week Beg 14th December

Lead Mentor Debrief: Week Beg 4" January or can be before

University Days: 23" October, 5" and 10" November
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Progress Journal =

Department of Education

' = BIRMINGHAM CITY It is the Associate Teachers responsibility to keep
‘) niversity .
their Progress Journal up to date.
BA(Hons) Primary ?’t‘hEng‘éYears Education The Associate teacher should share their Progress
Wi
School Based Training 2 Journal with their Lead Mentor and Placement
Progress Journal . . . .

I Mentor via their OneDrive Associate Teacher Folder

Associate Teacher ID: [ ) Prellmlnary TaSkS

T * Associate Teacher Learning Observation

et enbone e Checklist of tasks that need to be completed

for sign off

Focement o (Glas Tosh i « BCU Assessment Tracker

ot _ « Attendance register

(if applicable)

Lead Mentor: Personal Academic Tutor: ° Ta rgets page

* Weekly Meeting and Target Setting
M, * Review/Progress Meetings
<, Cno c

commies R * Critical Incidents
o
 Confident gl
\g;

TEACHE®



SBT Prelim Tasks L

These are to be completed during PPSE days.
They are linked directly with the pre-approval checklist.

The Prelim Tasks are:

Safeguarding

Behaviour

Professional Behaviours

Learning Environment

Core, Foundation and Phonics Learning Observations

SIS v Y =

* All prelim task must be completed prior to the Lead Mentor sign off meeting.
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Associate Teacher Learning Observation

The minimum expectations in
the preliminary visits of
Learning Observations are:

e One Core Subject
e One Foundation Subject
e One Phonics Session

WAM Crry
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Associate Teacher Leaming Observation
Forthe Associate Teaches when camying ouf obsenvations, plesse use this chsenvation proforma [duplicsfing

85 many times 25 nesded)
Date: Subject: Observafion Focus:
Year: Class siza: Adults:
Features Ubservafions

Pricr Tearning

= WWhat prior knowledpe and
experience do the children
hawe?

= Where does this kesson fit in
the sequence of leaming?

Review of prior Tearning
= Retrigval

Wainfocus of the Tesson
+ Learning Objectue
= Sucoess criteria

How was the Tearmning

introduced?

+ Links to prior learmning

= What did the chikren nesd to
lnow or understand prior to the
lesson?

= Are connections made between
other areas of learning and real
lif=?

= WWhat ‘hooks', “discovery’ or
‘anchor’ tasks were used?

Main Teaching

+ Stepsin lkeaming

+  Madelling

+ (Guided practice

= Wihat is the teacher doing?
= WWhat are the children doing?

Ceaming Tzsks/Independent

practice:

Adapting the learning

+ Support

+ Scaffold and challenge to mest
the nesds of all leamers

+ Howis the learning recorded?

+ PFole of the adults
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How to prepare for the School Based Training Block:

* Develop an appropriate teaching timetable through negotiation
between Placement Mentor (class teacher) and Associate Teacher.

* Discuss targets and generate strategies for in-school support, this
could include arranging to observe other colleagues in school.

* |dentify subject knowledge needs and appropriate
activities/resources/ideas to support the planning process.

* ldentify a schedule for Weekly Meeting and Target Setting.
* |dentify relevant staff meetings that should be attended.

* If, for any reason, you feel that the Associate Teachers is not ready to
s estart the block experience, please contact the Lead Mentor.
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Lead Mentor Sign off Meeting

Pre-Approval Checklist

Preliminary Tasks

School
Confirmation

Lead Mentor
Confirmation

Heaalth and Safety Induction/information gathering from the
relevant H&S Paolicies.

Email the School Basad Training Placement Mentor Guidancs
to Placement Mentor's

Heve shared Associate Teacher Folder via CneDrive with
appropriate colleagues

Caompleted and discussed "Safeguarding’ Prelim Task

Completed and discussed "Behaviour' Prelim Task

Completed and discussed "Professional Behavicurs' Prelim
Task

Completed and discussed "Leaming Emvironment’ Prelim Task

Caompleted and discussed Caore, Foundstion and Phanics
Leaming Observations

MNagotista times for Weekly Professional Development
Discussions

Targets for Week 1 of Teaching Block identified

Discuss Subject Specific Development Joumnal with expert
colleagues

If a Placement Action Plan is in place, ensure school is swars

Planning
+ Mepgotiate the timetable to be taught between teacher and
Associate Teacher: whole class, groups, interventions
= Discuss the school's medivmiwsskly termn planning for the
arzas the Associate Teacher will be teaching
+ Discussion around planning for lessons taught in the first
week

| confirm that the above actions have been taken and the Associate Teacher is ready to
commence this School Based Training {Please sign in box below)

Lead Mentar: acement
MentarProfessional

Mdentar

K BIRMINGHAM CITY
J ¥y University

Associate Teacher should
contact Lead Mentor to arrange
a time to meetvia TEAMs

Targets should have been
discussed

Associate Teachers will have to
talk through the Pre-Approval
checklist

Associate Teachers will be in
school on this day but will
need time to meet with their
Lead Mentor
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Lesson Planning

Consider these features in consultation with your mentor.

Lesson Overview
Key goal and eutline how it will be achieved

s 2

Lesson Sequence and Structure
that helps you to narrate the lesson and
articulate the relationship between the leaming, the
Jeamers and the teacher.

¥

Next Stage
Consider how this lesson fits within the sequence of
leaming and informs the next stage in the unit or topic. ||

s 4

Annotated lesson review and evaluation

Summa
‘What have you and the pupils learned?

BIRMINGHAM CITY
=% University

You should design your lesson once you have discussed the sequence of learning with your mentor. Use these prempts to support

Primary Lesson Design

What pupils will learn:
Consi

«  What prior knowledge and experience the pupils should have already?

«+  How will you address difficulies that arise from pupils having gaps in their prior knowledge and experience?

How pupils will learn this
How will you.

sequence your lesson so that pupils can reason from prior knowledge (to consolidate or enhance and make sense of new knowledge)?
use your mentor/class teacher's and your own insight into how young people learn what you are teaching to design your tasks?

use modelling and guided practice to enable independence?

use guestioning and tasks to find out what learners know?

use questioning and dialague o build understanding?

Planning for potential difficulties and misconceptions:
How will you:
« organise the lesson, for example in terms of who leamers work with or how they present their work?
« plan to support and challenge individuals?
« adapt your lesson, as appropriate, to meet individual needs?

Assessing what pupils have leared:
Houw will you
+ use questioning and tasks to find out what leamers know?
+ know what pupils have leamed in this lesson or across a sequence of lessons?

Where does this fit within the sequence of learning?

How does this lesson incorporate the aspects of your teaching that you are currently developing?

F|complete a lesson plan for each of the lessons you teach
ject:

BIRMINGHAM CITY ) ‘?
I3 University «

Planning a sequence of Learning
Lesson Sequencing Across a Unit or Topic

Complete the overview for the sequence of leaming taking place
Sequence of learning

Subject:
Unititopic How does the unit of work link to the curriculum framework? How does it link to wider reading/university sessions?

Sequence of | Leaming Objectivels
learning

Outline of leaming sequence

Lessoni

Lesson 2

Lesson 3

Lesson 4

Lesson 5

Evaluation

Next steps or
future units.

BIRMINGHAM CITY
IS University

‘ear group: ‘ Date:

Prior Learning: How does this lesson fit in with the sequence of leaming?

Leaming Objectivels: Success Criteria: Review of prior learning: Refrieval

Learning sequence within the lesson Potential Key Key questions Role of
i i y | Check. additional
Know, understand and | adults
can do

Main teaching: e.g_steps in learing, modeling, guided practice I
What are you doing? What are the children doing?

Learning tasks / Independent practice:
Adapting the learning: Support, scaffold and challenge to meet the needs of all leamers

Assessment of learning: Checking for understanding throughout the lesson .o mini plenary opporiunities, feedback on learning, peer/self-assessment, plenary

Post lesson evaluation and reflection

Evaluation of teaching and learning: Did the children learn what you wanted them to Next Steps: Subject knowledge, teaching strategies, behaviour for
leam? leaming

BIRMINGHAM CITY
University
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Intensive Training and Practice (ITaP)

ITaP is a specific and focused element of the teacher training curriculum.
It is intended to help consolidate trainees’ knowledge of key evidence-based principles for
effective teaching, and to enable them to practise their application and integration into their

developing professional practice.

The main aim of ITaP is to strengthen the link between evidence and classroom practice,
therefore some elements of ITaP will need to take place in a school environment.
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Adapted five-stage framework
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INTRODUCE

\.I

-O-

ANALYSE

24

PREPARE

ENACT

£

ASSESS

®

Learning about the

Using representations

Use approximations

Receive support to

Tracking trainees’

theory of teaching to analyse expert to practice and get apply learning in the growth and
and learning teaching feedback classroom knowledge
- Lectures - Lesson - Deliberate - Instructional - Lesson
- Seminars observations practice coaching observation
- Assignedreading | - Video - Instructional - Team teaching - Professional
and research deconstruction rehearsal - Independent discussion
- Lesson - Co-planning teaching - Critical incident

transcripts
- Expert modelling
- Professional
discussions

- Self-reflection

- Group reflection

- Target setting

oM Crry
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BIRMINGHAM CITY

University

The adaptation of five-stage framework, drawn from research by Grossman (2018) on teaching core practices
to trainees supported the design of our ITaP models and the creation of a tightly co-ordinated set of activities

that bridge pedagogical theory and teaching practice. The activities chosen to address each of the five
elements of the framework are a guide and may vary between ITaPs.

Each aspect of the framework is made explicit to the trainees
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EDU5153

Inisive iining and Practice (ITaP)

Pivotal area: Modelling and Guided Practice in Mathematics

Key Question: How do | model and guide the pupils to ensure they are successful in
their independent practice?

qaN

’flls
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Intensive Training and Practice (ITaP)

Pivotal area: Modelling and Guided Practice
in Mathematics

e 23rd October (Uni), 3rd November (Sch), 5th November (Uni), 6th
November (Sch), 10th November (Uni)

ITaP Mod and GP Uni
Day 1
(+ brief mod intro)

ITaP Mod and GP Uni  [ITaP Mod and GP
Day 3 School Day 4

19-Oct-26

26-Oct-26

EDU5155 ITaP Mod and GP School
Hand in Day 2
ITaP Mod and GP Uni
b= 5

02-Now-26

09-Nowv-26
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Modelling and Guided Practice

INTRODUCE

N\ 4

Initial Teacher Q)"

Training and Early

Career Framework

ITaP Outcomes

Classroom Practice (Standard 4 - Plan and
teach well-structured lessons)

Learn that

* Modelling helps pupils understand
new processes and ideas; good
models make abstract ideas
concrete and accessible.

* Explicitly teaching pupils
metacognitive strategies linked to
subject knowledge, including how to
plan, monitor and evaluate, supports
independence and academic
success.

Learn how to:
Plan effective lessons, by:

* Using modelling explanations and
scaffolds, acknowledging that novices
need more structure early in a domain.

Model effectively, by:

* Narrating thought processes when
modelling to make explicit how experts
think.

* Making the steps in a process
memorable and ensuring pupils can
recall them.

* Exposing potential pitfalls and explaining
how to avoid them.

BIRMINGHAM CITY

University



Modelling and Guided Practice

INTRODUCE

Practicable Skills

Modelling motivation

Live modelling / worked
examples (Il do)

* Normal speed / slowed down

Silent modelling

Narrating the process

Misconceptions

Part complete examples

Metacognitive talk

N\ U4

-O-

Guided practice (we do)

» Set tasks similar to worked
examples

* |nvite children to contribute
e Check for success/ errors

* Provide further models
Independent (you do)

* Set tasks similar to worked
examples

BIRMINGHAM CITY

University
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Modelling and Guided Practice

ANALYSE PREPARE ENACT J

ANALYSE

24

PREPARE

D a y 2 ENACT

PREPARE

X[ & [| &

Observe a maths lesson (1 hour)
Complete the Associate Teacher Learning Observation form

Professional discussion with placement mentor

Plan and prepare (1 hour)
Which children need additional modelling and guided practice?

Plan and prepare small group or 1:1 intervention based on the observed lesson

Enact - modelling and guided practice with small group (1 hour)
Reflect on practice and the impact of this intervention

Professional discussion (1 hour)
What information do you need to be able to plan the maths lesson in university on for

teachingin school?
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Modelling and Guided Practice

PREPARE ENACT U ASSESS

SCHOOL

ASSESS

®

PREPARE

Day 4 =
*with the E""”‘g
exception of @j
some SEND
settin g ASSESS
where whole @
classis not
common
practice

g | e

Independent teaching of maths - Live Modelling (I do) Guided
Practice (we do) - whole class

Placement Mentor to observe and complete feedback form

Professional discussion of lesson observation
Targeted feedback and target setting - Self-reflection

Plan and prepare - based on feedback
Which children need additional modelling and guided practice?
Plan and prepare small group intervention

Independent teaching of maths - Live Modelling (I do)
Guided Practice (we do) - group

Placement Mentor to observe and complete feedback form

Professional discussion of lesson observation
Targeted feedback and target setting — Self-reflection

BIRMINGHAM CITY

University



Weekly Meesting and Target Setting
% Review it

HNote progress towards previ

SBubject Knowladds discussion: Associats Teachar refer to Subject Specific Development Journal/Mentor
refer to BCU IMTE Curriculum Guidancs:

Identify subjact knowlsdge nsedsd for naxt week of teaching:

Professional Devslopment Discussiond E.£. Behaviour manage ment, Planning, Adaptive Teaching, Assassmeant,
Protessional Bshavisurs:

Signatura:

BIRMINGHAM CITY

Weekly Meeting & 8
Target Setting

* These meetings provide an opportunity to
identify what has been learnt and how the
Associate Teachers has learnt it.

* It is also an opportunity to discuss strengths
and skills, knowledge and practice needed to

develop.

* Review targets set from the week before and
set new targets

* Please comment on progress towards the
BCU curriculum
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Weekly Meeting & Target Setting

Subpect Knowladde discussion: Associats Teachar refer to 3ubject Specific Developmeant Journal/Mantor

refer to BELU ITE Curmiculum Guidanca:

Identify subject knowladgs nesded for next weesk of teaching:
= ——

Associate Teachers should be sharing their Subject Specific
Development Journal at the Weekly Meetings. They should be talking

to you about how their subject knowledge has developed with links
to learning from university and how they have applied it in the

WAM Crry

%classroom.
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Weekly Meeting & Target Setting

Professional Development Discussiond E£. Beshaviour managament, Planning, Adagptive Teaching, Assassmeant,
Professional Behaviours

Comments should be made relating to Professional Studies such
as Behaviour Management, relationships with parents/carers, the
wider roles and responsibilities of a teacher, planning and
assessment.

*.
qaN

8



Target Setting

What does an effective target look like?

* What - what is the next step [to support Associate
Teacher progress)

* This will be developed from formative discussion and
feedback

* Why — why is this important {impact on pupil
progress)

* This will help to measure the target to ensure it has
made the appropriate impact.

* How — how will this be achieved (what actions are

needed?)
* This should be actions to achieve the target —using
MM Tl the word by’ will support
¢
S -2
@ o
Ol conivert il
% Collaborative B \";
v ¥

j’ ?g

BIRMINGHAM CITY
University
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Focus on Target Setting

Target Setting: At least one subject specific target should be set following an observation. This should
include what is the next step (to support Associate Teacher progress) why is this important (impact on pupil
progress) and how will this be achieved (what actions are needed?)

PE EXAMPLE:
To scaffold the learning to enable all children to demonstrate the skill of jumping from 2 feet to 2 feet using

the STEP model.
MATHS EXAMPLE
To use concrete resources for column addition to ensure secure procedural knowledge

HISTORY EXAMPLE

To embed effective use of timelines in your history teaching in order to develop and secure children’s
chronological knowledge by revisiting university taught sessions for specific examples and including them
within your history planning and teaching.
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Teaching on placement

* Associate Teachers will start at 50% teaching and move quickly to a 60%
teaching commitment

* By w/c 23rd November Associate Teachers should be teaching 60% of the
time whether that is all whole class or some small groups

* Teaching should be predominately whole class teaching, but can include
elements of team teaching, teaching of small groups and interventions

* Associate Teachers must write a lesson plan for every session they teach

*.
rsyaN

1Y

TEACHE®
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Lesson observations

* Please use the BCU Learning Observation Record

* Subject Feedback Prompts are there to support with subject specific
observation feedback — these can all be accessed on the Primary
Partnership Website

* First observation in Week 1 of School Based Training block

* One observation per week

* One joint observation per School Based Training with Lead Mentor &
a Placement Mentor
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BCU Learning Observation Record

r

— BIRMINGHAM CITY
ry University

Associate

TaaGhesr names

Db

Courss: Flacement: | 1 2 2

schaol: Bubject S Year
area: Group:

Farsonal Obssrver

Academic Tutor: namejs):

Obssrverrodefs): | Lsad Mentor Flscemertt Merbar Frodessional Merar it

the descripive sloge

- FECOENISe SUCoESS
- identify next step
- signpost expectation

S0 What?

the inlepretive slage

Mow What?

e aclivity s

What? What Impact?

e evolualion sloge

assess the impact
discuss development

- perfect the plan
- practise the action

- name the ‘what’
name the ‘why'
namé the "how’

follow up & feedback § - reflect on progress

5l Review it

cus of obsarvation (taken from weekly masting

See itz

Lesson Intemt: How doas the Associate Taacher review laaming ak the start? |s pupil's prios laarning built

on? Is the

lesson intant made claar?

Subject Knowledge: Theme G - How is tha Associate Teachar demonstrating accuracy, braadth
and depth of subject knowledpa?

Planning and Assessment: Thems O - How is the Associate Taacher presenting new knowledpa

in small steps? How does the Associate Teacher check for understanding? How s questioning used

to pood effect?

BIRMINGHAM CITY
BCU Learning Observation Record \ Imiversity

g, Adaptive Teaching: Theme E - How does the Associate Teacher usa scaffolding snd support for
all Isamars? How is independent learning encouraged? How are models and sxamplas usad to

support pupil progress? How are pupils challenged?

Behaviouwr and Wallbaing: Theme B - Classmom practice — How does the Associats Teacher
maintain clsar bahavicural axpectations and usa a range of behaviour managemant strategiss. and
manage low-level disruption?

Impact on learning: What heave the pupils learned? Is the kearming relatad back to the Lesson intant?

Keay Strangths: Following the obseration, through professional dislogue, plesse identify key
strengths and tarpets for tha Associate Teachear in the context of raising pupil achisvamant and
supporting children's leaming.

[

ific tarpat should be sat.
Ciats

rmpact

What is the naxt
Teacher propr
on pupil propra

Fy
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Subject Specific Feedback Prompts

BIRMINGHAM CITY

University

Mathematics Feedback Prompts

Please refer to the Mathematics section of Birmingham City University's Subject Specific Development Journal for
specific details of what the Associate Teacher has learned prior to their school-based training.

Curriculum Frameworks: Reference should be made to the current curriculum framework for K51, K52 and EYFS.
Reference should be made to the three zims of the National Curriculum — fluency, reasoning and problem solving

Mathematics Su
planning and teaching.

The following prompts are designed to suppert in giving subject-specific
feedback and are informed by the ‘Five Big Ideas’: Five Big Ideas in Teaching for

Mastery | NCETM

Knowledge: Assodiate Teachers should demonstrate accurate subject knowledge in their

Key ldea:

‘What to look for

Coherence

¥ Is this lesson part of a sequence that builds on prior learning and plans for
progression?

Does the lesson break down tricky learning into manageable steps?

Do the steps enable all pupils to access the leamning? Do they need to be adapted?
How is challenge provided?

Representation and
Structure

Are representations used to support understanding of the mathematical structure?
Are concrete and pictorial representations used to scaffold the learning? To support
individual pupils as part of adaptive teaching?

Are connections made between the language, manipulatives, images and symbols?

¥ W[V VY

¥

Mathematical Thinking

-

Are pupils actively engaged in mathematical thinking in all lessons, communicating
their ideas using precise mathematical language?

Is correct technical mathematic vocabulary along with key phrases and stem
sentences modelled and reinforce while “thinking alouwd'?

Are there opportunities to looking for patterns and relationships, making
connections, conjecturing, reasoning, and generalising?

Is questioning used effectively to promote mathematical discussion and develop
mathematical understanding? (E.g. How do you know? prove it, convince me)

-

-

-

Fluency

-

Are there opportunities for quick, efficient and accurate recall of key facts and
procedures? calculation strategies, number bonds, times tables.

Are facts and procedures appropriate pitch and challenge?

Are there opportunities for pupils to share, compare and contrast strategies and
reflect on flexible and efficient strategy use?

A

Variation

v

Are examples (and non-examples) used to help pupils understand the essential
features of concepts?

Are questions and exercises carefully ordered to help pupils make connections and
to expose the mathematical structure?

Were misconceptions identified or anticipated? Are tasks / questions designed to
draw attention to misconceptions?

-

v

rget Setting: At least one subject specific target should be set following a

JYy
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Critical Incident - Definition

* Critical incidents are learning situations that lead to
significant learning and personal growth.

* A critical incident does not need to be a serious or dangerous
event; rather “critical” is to be interpreted as relevant or
Important that would require more in-depth reflections.




ﬁ P
Critical Incident

* At each Review/Progress Meeting you will present to whoever is
completing your meeting a Critical Incident that demonstrates your
progress towards the BCU Curriculum Key Themes and ultimately
the Teachers Standards.

* The Critical Incident must show that you can present and discuss
with your expert colleagues:

v INTENTION

v IMPACT
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Critical Incident Preparation

Brinfly describa the Critical Incidentwhich stimulated your professional growth et this point in your

traiming.

Inrasponse to this "Critical Incident’, use ressarch-informed practice to explain the professional
actions you took to support your intention.

What is yow intended outcome 7 What research have you undertaken o support powr implementstion? E.g.
What mew subject knowle dpe or pedogopiosl spproaches have your hed to consider?

‘What have you implemented in your practice kesed on your research?

Identify the impact of your practice:

Impact on Pupil Progress Impact on your Professional Development

Identify the evidence you will share with expert colleagues es part of your professional discussion.

* Prior to each Review/Progress
Meeting the Associate
Teacher will need to prepare a
Critical Incident.

* They can use evidence to
support their Critical Incident.

* 5 pieces maximum to
demonstrate progress
towards the BCU Curriculum
Key Themes.

* Critical Incident gives an
opportunity for the Associate
Teacher show how they are
progressing and developing.

BIRMINGHAM CITY

University
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Review Meeting 2 and Progress Meeting 2

Review Meeting 2: Lead Mentor (either in-person or online),
Placement Mentor, and Associate Teacher. Observation feedback
discussion. Sharing Critical Incident. Progress against BCU Key Themes.

Progress Meeting 2: Lead Mentor (either in-person or online),
Placement Mentor, and Associate Teacher. Observation feedback
discussion. Sharing Critical Incident. Progress against BCU Key Themes.

* Review Meeting 2 — Modelling and Guided Practice (a subject other
than maths)

* Progress Meeting 2 — Adaptive Teaching Linking to a subject area

MM Criry
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Critical Incident Example

MM C/
‘(\ 7}0 » Providing guided practice before expecting independent work
m% » Using models and sentence starters fo support student responses (KT A)
g The EEF review on Cognitive Science Approaches (2021). The review highlights three key spproaches to
m o managing cagnitve laad in the classroom:
Collaborative B
\7 Using worked examples to support learmers

TEACHE®

Critical Incident

Do it & Review it

Seeit Mame it

Adaptive Teaching - Scaffolding

Brifly deacribe the Critical Incidant which stimulated your profeasional growth at this point in your
training.

15 cribcal incident is from ess0on in which students struggled to remember key words, and having
wisuals in front of them would have been useful. After explaining the task and providing children with
examples, students still struggled. | realised that some students were having difficulty, =o | made everyone
stap what they werz doing. | then broke the task down into managesble steps and wrote sorme sentence
starters on the board to support their understanding.

In responsa to this "Critical Incident’, use research-informed practice to explain the professionsal
BCtions you took to sSupport your intention.
What is yow intended outcome T What research fave you undertaken to support yowr implementetion? .8

What rew subject knowledpe or pedagopiosl spproaches kave you hed to consider?

many students struggled to reu:.all and use key vocabulary sccurately. Despite explaining the task cleardy
and providing examples, some children found it difficult to articulate their understanding in full
sentences. (KT )

To address this, | explored research on scaffolding and adaptive teaching to better support students’
comprehension and language development. Additionally, scaffolding is the assistance given by teachers,
classmates, and other individuals to help pupils grow their ability to leam. It s comparable to the physical
scaffolds used in & building: it promotes progress for the student but cannot support the load (Pollard and
Wise, 2023). As the leamer develops autonomaus learning skills, the help should be progressvely
reduced. (KT A)

This concept is based on VWygotsky's Zone of Procdmal Development (ZP0). which states that 3 maore
knowledgeable person (such as & teacher) should assist 3 student in completing activities that they cannat
finizh on their own (Margols, 2020). This support should be tailored to the students capability for
dewveloping independently, ensuring that they gradusily build confidence and mastery. (KT E)

Additionally, Fosenshine’s Principles of Instruction emphasise the importance of bresking learning into
smaller steps, providing models, and using guided practice to reinforce understanding.

By inconporating these pedagopical approaches, | simed o
= Improve students" ability to recall and apply key vocsbulary.
» Increase engagement and confidence in articulating ideas.
»  Provide structursd support that fosters independent lzaming.
» Breaking learning inta small, mansgeable steps

| first modelled clear examples of sentences about Resh Hashanah, sin, and
forgiveness, showing students how to structure their responses before asking them
to write independently. (KT D and E)

This aligns with EEF's recommendation to provide worked examples to help
students develop and apply new knowledge without cognitive overoad.

Providing scaffolding and support

| broke the task into smaller steps and provided sentence starters, key vocabulary,
and word banks to guide students through their responses. (KT D)

Thiz directly reflects EEF’s finding that scaffolding, prompis, and cues reduce the
working memory demands of a fask, allowing students to process new

information more effectively.

Encouraging collaboration fo share cognitive load (KT B, D & E)

Before completing their independent work, students discussed their ideas in pairs,
allowing them to rehearse their answers verbally before writing.

This approach supports EEF's research on using peer collaborafion to reduce the
cognitive burden of problem-solving.

By implementing these strategies, students were able to engage more confidently
with the task, demeonstrating improved recall and structured writing. These
scaffolding technigues ensured that the learning objective—understanding how
Jewish beliefs about God, sin, and foergiveness link to Rosh Hashanah—was
accessible to all learmmers.
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Realising the students’ difficulties, | paused the lesson and adpsted my approach:

+ [Breaking the task into smaller steps: Instaad of expecting students to immediately produce written
responses, | first guided them through a struciured discussion. (KT O

+ Prowiding visual scaffolding: | used sentence starters and a word bank on the board to suppor
vocabulary recall. (KT E}

s+ Checking for understanding: | asked students to orally construct sentences using the key terms
before attempting independant writing. (KT D)

+ Using formative assessmeant: | monitored their responses and provided immediate feedback to
remnforce beaming. (KT O)

Reflecting on this experience, | recognised the importance of incorporating more wisual aids and
scaffolding strategies, such as word banks and gueded discussion prompts, 10 support students in recalling
and applying key vocabulary effectwvely. Moving forward, | will enswrs that these supports are in place
from the cutset to enhance comprehension and engagement. (KT F)

This adjustment helped the students focus on the essential ideas and express their understanding mors
confidenthy.
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|dentify the impact of your practica:

Impact on Pupil Progress

ciudents were able to engage mare conmdent
the task afier the scaffolding was introducsed.

By the end of the lesson, they demonstrated 3
clearer understanding of key Jewish belisfs and

how they ink to Rosh Hashanah.

The structured support led fo higher-guality wntten
responses, 35 students could now recall key t2rms
and apply them in context. (KT E)

|dentify the evidencea you will share with expert co

ing the scafio

| hawe gained a desger understanding of how to scaffold leaming effectively to enhance student progress.

Impeact on your Professionsl Developmant

15 experence underined
responsive teaching, which

involies madifying educstion in resl time to it the
needs of students.

the necassity o

| became more aware of how scaffolding might be
wlilised proactively to help students with different

lzvels of prior knowledge and language skills.

It emphasised the importance of diverse teaching
taciics (e.g., visusl aids, word mats, vocabulary
scaffolds) in making l2aming more accessible (KT
F)

leagues as part of your professionsl discussion.

gding strategies implemanied.

Moving forward, | will continue o incorporate structured swpport to ensure sl learners can access and

engage with comiplex concepts succassiully.

j’ 3§
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The BCU Assessment Tracker is used formatively as the assessment tool for all BCU Associate Teachers to assess their progression for the duration
of their teacher education course. By using this assessment tool it ensures that all Associate Teachers are meeting more than the minimum entitlement of the
ITT/ECF framework and the Teachers’ Standards set by the DfE, through an ambitious and enriched BCU ITE Curriculum.

It provides a transparent assessment framewsork for Associate Teachers, Placement Mentors and Lead Mentors to continuously assess the progress of
Associate Teachers against the criteria of the six BCU ITE Curriculum Themes which are designed to enable Associate Teachers to “learn that’ and ‘learn how
to’ teach all pupils within their subject and phase. The clear and developmental criteria are split into three stages which support assessment of current
performance and target setting, ensuring that Assocdiate Teachers recognise their progresses within the stage of development and how to continue a positive

trajectory towards OTS:
1) Working Towards: The Associate Teacher works with the support of expert colleagues at BCU and in school
2) Working AT: The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school

3) Working Beyond: The Associate Teacher is proactive and accountable for their own choices and works collaboratively with
expert colleagues at BCU and at least two different schools

All Associate Teachers must have met the "Working AT criteria across all six BCU ITE Curriculum themes to be recommended for QTS.

BIRMINGHAM CITY
University
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How to Use the BCU Assessment Tracker

Associate Teacher Assessment Trackers will be stored in the OneDrive and a new Assessment Tracker will be used in each placement te highlight the
progress that has been made against the BCUITE Curriculum in that placement.

Associate Teachers Placement Mentors Lead Mentors [university staff)
. Associgte Teachers and Placement Pdentors meet weekly to highlight weekly progress directly onto the Lead Mentors analyse Associate Teacher assessment tracker to
2 assessment tracker, identifying current progress within and across the three stages of developrment for check the progress being made aver the placement, guality
o &8 the BCU ITE Curriculum themes. assuring the weekly ongoing target setting for Associate Teacher
E T Highlizhting should demonstrate accurste assessment of what has been achisved and areas of practice Progress.
= E that require greater focus, using the assessment tracker 2= & guide to formulating clear targets to focus
o . )
E on for the wproming week. Uss the "what, Why, How' approach to naming targets.
Associgte Teachers pre-zgree Placement and Lead mentors apply the criteria from the assessment tracker to help pronide written and verbal feedback to the Associste
- E the ocbservation focus aligned Teacher as part of the observation and feedback oycle. Using the SCU Mentor Model to structure feedback the assessment tracker should
E E B to BCU Curriculur themses. be used to support the identification of what has been achizved and dear targets for the next obssrvation.
-
=4
=]
Associgte Teachers and Placement hentors review the weskly highlighting of the assessment tracker Lead Mentors analyse Associate Teacher assessment trackers
which demonstrates progress areas achieved against the BOU ITE Curriculurn to produce the progress and One Drive to check the progress being made over the
review, which is completed at identified points in the stage of training. As part of continuous assessment, | placement, guality assuring accurate tracking of progress and
targets for the next stage of training are agreed using the assessment tracker to identify areas of focus. judsments made at review points.

Progress
Rewviews

The assessment tracker provides opportunity for identifying early intervention if additional suppart is

required.
Associate Teachers and Placement hentors review evidence from the highlighted assessment tracker, Lead mentors analyse the assessment tracker slongside the One
e '.E aneDrive and progress review mestings to complets the QTS assessmeant, setting targets for ECT Drive and other evidence to make the recommendation for OTS.
E' = transition.
=

oM Crry
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Assessment 58T 1 SBT 2 58T 3
Points
Review Meeting 1 Progress Meeting 1 Review Mesting 2 Progress Meeting 2 Review Meeting 3 Progress Meeting 3
Expected On Track for OTS: On Track for QT5: On Track for QTS: On Track for OTS: On Track for OTS: On Track for OTS:
F"H:IEI'EEE Shows compatence inat Shows caompeatence in at Shows compeatence in 100% | Shows competence in 100% Shows competence in 100% | Shows competence in 100%
least 5% of each BCU least 75% of each BCL of all BOU Curriculurm of Working Towards le=ve| of Working Towards leve| of sach BCU Curriculum
Curriculum Theme at Curriculum Theme at Themes at Working and in at beast 25% of each and in at beast 0% of each Theme at Working At level.
Working Towards lavel. Working Towards lavel. Towards level. BOU Corriculurm Thame at BOU Curriculurn Thame at Enceeding: Evidence of
Working At level, Working At level, Working Beyond level —
strang preparation far ECT
WEAr.
Requires Requires Improvement: Requires Improvement: Requires Improvement: Requires Improsvement: Requires Improvement:
|I'I'I|:|llﬂ'|.l‘-EI'I'IEI'It Shows campatence in less Shows compatence in less Shows campatence in less Shows campetence in less Shows competence in less
than 50% of each BCLU than 75% of each BCU than 100% of all BCLU than 25% of each BCL than 50% of each BCLU
Curriculum Theme at Curriculum Theme at Curriculum Themes at Curriculum Theme it Curriculum Theme it
Working Towards level, Working Towards level, Working Towards level, Working At level andfor not | Working At level and/or not
andfar not engaging with andfar not engaging with andfar not engaging with angaging with feadback. sngaging with feadback.
feedback. feedback. feedback. BAction: Rapid Impravemant Action: Rapid Impravemant
Action: Rapid Impraveméant Action: Rapid Impravemant Action: Rapid mpravemant process followed; targets process followed; targets
process fallowed; targets process followed; targets process followed; targets set wsing RIT farm. st using RIT farm.
set using RIT farm. set uging RIT farm. st uting RIT farm.
Failed Fail: Competence in hess Fail: Competence in hess Fail: Competence in hess
Placement than 50% of each BCU than 100% of each BCL than 100% of each BCLU
Curriculum Theme at Curriculum Theme at Curriculum Theme at
Working Towards level Working Towards level Working AT level.
andfar not respanding to andfar not engaging with
feedback. feedback.
(,‘c\PM Ciry {B& Primary Omly)
<
> %, |
&
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J
%, Theme B: Behaviour and Wellbeing
I.I ' Establish effective behaviour management using high expectations and awareness of pupil wellbeing.
" M_/ (ITTECE: High Expectations and Manoging Defawiour, Teachers’ Stondords: 1 and 7]
e ]
Waorking Towards (T) Working At [A) Working Beyond (B)
The Associate Teacher works with the support of expert The Assocate Teacher works independently with the advice The Associate Teacher is proactive and accountable for their own choices
olleagues at BLU and in school to: and guidance of expert colleagues at BCU and in school to: and works collaboratively with expert colleagues at BCU and at beast two
different schools to be able to:
Ohserve how expert colleagues establish and reinfonce Cetablish a supportive and inclusive learming @nvironment by Dediver high-guality teaching with behaviowral espectations fully smbedded
effective dassroom routines including creating an effective demonstrating clear behawioural expectations and effective o maximise time in the lesson for learning. Ensure a predictable and secure
l=arning environment. classroom routines, sharing these values with pupils to suppart larning environment via a range of effective behaviour management
cliassroam and placement culture. stratepies that are supportive, inclusive and fosters resilience for all pupils.
Be clear about what good behavicur laaks like in the
placement schaalfs and prepare far comman behaviour Make deliberate chaices being clear and precise when teaching
miues by abserving expert colleagues. Planning states haw pupils abaut expectations of gaad kehaviaur.
they will be addreciad,
Baild effective relstionships with all pupils in the placemsnt | Praovide oppartunities to exercise self-repulation by role Develop an excellent dimate for learning where pupils practics
schaalfs based on an ethos of muotual trust and respect. mindelling behaviaur that influencss the attitudes values, and persevierance and learning from mistakes as they continue to practice self-
hehaviours of pupils through cansistency in Rnguage and non- regulation.
Understand the impact of using pupil data such as pastoral, warbal signals for instructions and directions.
wellbeing and SEMD information in assisting with behasiour Pupil data is applied effectively to support the dimate far l=aming.
mianagement strategies and building positive relationships [stablish o supportive and inclusive clasroom envirgnment by
demonstrating that pupils’ fesings are considered and ensuring that all learners” SEND and pastaral needs are
understoad. considered in behaviour management strategies and classraam
routines.
Use the placement schaal's behaviour management palicies | Secure high expectations of goad behaviour through schaol Consistently use wchool behaviour policies to persesens in setting high
and understand how these should be implemented in the behaviour palicies and a predictable and secure systerm of expectations of behaviour appropriate to the nesds of pupils using strategies
cantext af the school placement. rewards and strategies appropriate ta the needs af pupils. which have a positive impact an all pupils’ lEarming.
Evaluate how high expectations are demonstrabed thraugh Use early and l=ast-inkrusies interdentions as an initial response | ldentify geals and targets that challenge and strateh all pupiks and
praising pupdl engagement and prograss made. ta law level dEruption, seaking aut additional suppart guickly understanding the long-term positive impact of high expactations an pupils’
when required to maintain expected behaviour. Jifé chanees.
Understand the impact of positive reinfarcement to affect Bagin to suppart pupils ta journey from needing @xtrinsic Demonstrate how to suppart pupils to journsy from needing extrinsic
and improve the mativation, succestas bahasiour, and wall- | motidation ta being motrated to wark intrinsically. miotivation ta being motheated ta waork intrinsically, demonstrating this
being of pupiks in your placemeant schaal s, eEnowledge thraugh planning and dedvery of learming.
\(\P\M C/T}, [muni pl.ll:lpils- are canfident to participate in lessons and their contributions
(<) ¢ are walued.
§m¢/ Bapin to understand the teacher's role in supporting the Support pupils” sacial and emotional development by teaching Support pupils to believe that their feelings will be considered and
S rén social and emational development of pupils (including an and madedling a range of social and emational skills je.g. sel- understoad, Cansistently encourage pupils to take pride in their wark,
0 EIEE> © understanding of how ta prevent bullying). regulation, how to recognise and understand feslings, manage appearance and schaal,
“‘%’ Collaborative \‘Sl-n emations, sustain positive relationships and preventing bullying | Respond with autharity to any behaviour ar bullying that threatens
4 S behaviours). amational andfor physical safety.

TEACHE® -
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_‘_.f""‘""'i. Theme C: Subject Knowledge and Subject Pedagogy
;|r \Q\." Know, remember and apply subject knowledge and subject specific pedagogy to impact on pupils” progress.
\ Ay of
b p ,-"; {ITTECF: —Suhfect and Curricidum, Teochers” Stondords: 3)
xb — —_——

Working Towards (T) Working At (A) Working Beyond (B)
The Assodiate Teacher works with the support of expert | The Assodate Teacher works independently with the advice | The Assodiate Teacher is proactive and accowuntable for their own
olleagwes at BLU and in school to: and guidance of expert colleagwes at BCU and in school ta: choices and works collaboratively with expert colleagues at BOU and at
least two different schools to be able to:
Be Familiar with relevant statutory and non-statutary Implernant statutary and non-statutory corriculum and Use statutory and non-statutory curriculum guidance and frameworks
curriculum guidance and framewoarks and understand the | resources aligned to the placement schoal curriculum inta with confidence when planning and teaching sequences of keisons.

impartance and impact that developments in the subject | the planning, teaching and assessment cycle.
and curriculum area will have on practice.

Reflect upan their persanal developing subject Actreely develop pedagogical comtent knowledge in refation blake informed choices of subject content being taught that, in turn,

Enawledge, with support, if necessary, in relation to key ta key concepts and skills of the subject. enables pupils to acoess the curriculum knowledge required ta show

cancepts and skills of the subject. axpected progress,

Enow that taking pupils” prior knowledge and kearning Apply information on pupils’ prior knowledge and learming to | Tesch demonstrating confident use of a pedagogical spectrum with

nta account is @ key aspect of successful l=aming and mnform lesson planning and tesching, making esplicit links evidenced learning theory and practice applied appropriately.

SECUring progress, as is knowing how much new hetween prior and new knowledge and ensuring new

nformation should be introduced o it & manageahls for information is intraducad in a way that does not detract fram | pran and teach to support pugils in making links between prior and new

pupils. the learning and confidence of the pupils to Secure pragress. enowledge and learming so that new information can be intreduced
approgriately, and pupils make expected progress.

Understand that making explicit links betweesn priar and Teach & topic by breaking it down inta smaller steps Demenstrate in ke=on planning and teaching an anticipation of

new knowledge, increases the likelihood of pupils cansidering, and addressing, potential misoonceptions, miscondeptions, addressing these in a positive and timely manner Lo

retaining knowledge and understanding, contributing o that pupils avercome them.

pupils’ develapment as confident leamers.

Understand that complex ideas and concepts can be Teach using a range of approaches for modelling and ‘Withdraw scaffolding as pupils’ knowledge builds to ensure appropriate
hroken dawn into smaller steps, minimising the scaffolding l=arning, =g Ive modeliing, to ensure that pupils | stretch and challenge.
camplexity of & task and avaiding potential miake prograss.

misconceptions whilst maintaining focus on key content.

Enow that & range of approaches for madedling and Enows when to withdraw scaffolding as knowledge builds ta Use higher-arder teaching strategies, such as narrating thought
AM Ciy scaffolding learning, &g Ive madeliing, is esential to ansure apprapriate stretch and challenge. processes, through asking a range of guestions when modelling to make
eQ)‘(\ }’0 anable pupils b maks progriese. axplicit how axperts think.
,3\ m% B Familiar with a range of learning theories and Teach, drawing an a range of kearning theories and practice,
Q m understanding the importance of why a balance of these including a considersd use of approaches to enable pugpils to
oMl Confident g c:,? in claseroom practios is impartant for deseloping skills in miake praogress in developing skills in the subject.
“‘% Collaborative \?‘7 the subject.
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Rapid Improvement Target

Issued if trainees:
e Are not making expected progress;

e Are not demonstrating high standards of personal and professional
conduct.

All RIT’s should be emailed to:

primaryandearlyyearsbayear2team@bcu.ac.uk

Details of the process will be explained if necessary.



mailto:primaryandearlyyearsbayear2team@bcu.ac.uk
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Discontinuation of Placements

* Where a discontinuation of placement occurs the circumstances are
considered by the Placement Review Panel and recommendations
made regarding further placements and actions to be undertaken.

* Resitting a School Based Training placement, as a consequence of a
failed first attempt, will incur a cost to the trainee of £1125. The
Associate Teacher may be eligible for funding, but this should be
discussed with Student Finance England direct to confirm details and
determine whether there is eligibility.

* There may be exceptional circumstances where this fee can be
waived; however the tutor will confirm this in writing to the Associate
Teacher where such a circumstance will apply.
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Attendance and Absence Procedure

o AS S O C i ate Te a C h e I'S S h O u ld Information Reparding School Absence Procedurs
follow the School Absence Wi 5 you v 0 cmiach
Proced u re. What farm af cantact should it be?
° Th i S iS O n e Of t h e fi rSt ta S kS t h ey What Srme doas the contact nead 1o have
should do on their prelim visits.
* They will also be completing oo s ot o
Time Sheets which the Placement
Mentor/Professional Mentor will | | -
. Remember to also register your absence with the university using
need to sign on the portal. SRS
o m
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Primary Partnership Website

The magic link to sighpost them to with all recorded briefings
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and administration is:

Primary andEarlyYearspartnerships - EducationandSocialWork |

Birmingham City University
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https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
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Useful Contacts

BA2 Year Group Leaders:
primaryandearlyyearsbayear2team@bcu.ac.uk

Education Partnerships Team:
Education.placements@bcu.ac.uk

Primary Partnership Lead:
Anne Whitacre
anne.whitacre@bcu.ac.uk

WAM Crry

I

TEACHE®

‘; 3@

BIRMINGHAM CITY
University


mailto:primaryandearlyyearsbayear2team@bcu.ac.uk
mailto:Education.placements@bcu.ac.uk
mailto:anne.whitacre@bcu.ac.uk

K BIRMINGHAM CITY
J ¥y University

ANY




	BA2 Primary & Early Years : �School Based Training 2�Mentor Briefing
	Slide Number 2
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Primary Spiral Curriculum�
	 BA (Hons) Primary Education with QTS: Course Structure 
	Safeguarding
	Placement Communication Portal
	Subject Specific Subject Development Journal
	Slide Number 13
	School Based Training 2
	Slide Number 15
	SBT Prelim Tasks
	Associate Teacher Learning Observation
	How to prepare for the School Based Training Block:�
	Slide Number 19
	Slide Number 20
	Intensive Training and Practice (ITaP)
	Adapted five-stage framework
	Pivotal area: Modelling and Guided Practice in Mathematics�Key Question: How do I model and guide the pupils to ensure they are successful in their independent practice?�
	EDU5153�Intensive Training and Practice (ITaP)�Pivotal area: Modelling and Guided Practice in Mathematics
	Slide Number 25
	Slide Number 26
	Slide Number 27
	Slide Number 28
	Weekly Meeting & �Target Setting
	Weekly Meeting & Target Setting
	Weekly Meeting & Target Setting
	Target Setting
	Focus on Target Setting 
	Teaching on placement 
	Lesson observations
	Slide Number 36
	Subject Specific Feedback Prompts
	Critical Incident - Definition
	Critical Incident 
	Critical Incident Preparation
	Review Meeting 2 and Progress Meeting 2
	Critical Incident Example 
	Slide Number 43
	Slide Number 44
	Slide Number 45
	Slide Number 46
	Slide Number 47
	Slide Number 48
	Slide Number 49
	Slide Number 50
	Rapid Improvement Target
	Discontinuation of Placements 
	Attendance and Absence Procedure
	Primary Partnership Website
	Useful Contacts
	Slide Number 56

