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The BCU Mentoring Model has been created by connecting what we 
hope to be fairly familiar existing models, with the purpose of 
appearing coherent across a range of settings, subject areas and 
phases. 
 
Essentially, this is one model that fits every need of the mentoring 
relationship. To paraphrase JRR Tolkien, this is one model to rule them 
all. Firstly, you will recognise the reflective model created by Borton 
(1970), and developed further through the work of Driscoll (1994) and 
Rolfe (2001), that of What, So What and Now What. 

This standard of reflective practice serves to situate our model within a 
familiar cycle of inquiry and practice, allowing both mentor and 
mentee to follow a well-structured but simple path of reflection. 
 
The further elements of the model are designed in such a way that 
experienced mentors will recognise the individual stages, and be able 
to align our approach to their own mentoring knowledge and 
expertise. We also recognise that the model itself maps across Knight’s 
Instructional Coaching model, familiar with those supporting Early 
Career Teachers. 
 
Likewise, if a school is hosting Associate Teachers from other ITE 
providers, this model will not further complicate expectations, instead 
offering a universal approach to all settings and scenarios. 

The BCU Mentoring Model — The BCU Way 
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A selection of questions, prompts and statements 
With every scenario or situation, regardless of subject, setting or 

scenario, you might adapt your own questioning to meet the needs of 

the moment. 

Such questions and prompts should evolve inline with the developing 

confidence and competence of the Associate Teacher. 

As your relationship shifts between directive, dialogical and facilitative 

positions, so your approach to questions and prompts also shifts to 

ensure the most meaningful, impactful and sustainable progression. 
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A selection of questions, prompts and statements 
The following questions, prompts and statements are neither 

exhaustive nor prescriptive. They are offered as suggestions for 

further discussion, guiding the process. 
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Added to the What, So What and Now What structure, we have 
incorporated Bambrick-Santoyo’s Coaching model (2018) to support 
more detailed approaches to investigating the development of 
practice. 
 
This offers step by step guidance to support both mentor and mentee 
in moving through the intricate stages of identifying areas for 
development, discussing potential strategies for improvement and 
supporting effective practice that results in positive outcomes for all. 
 
We recognise however that many existing reflective, mentoring or 
coaching models do not offer or explain an essential element of the 
process required to support a developing teacher through the 
requirements of an ITE course. Mentor models rarely make a 
connection to the Initial Teacher Education requirements of recording, 
tracking and monitoring progress over time. 
 
To ensure that our mentors and mentees are supported at this stage of 
the development process, we have extended each model to represent 
the need for recording progress, and offering opportunity to recognise 
the impact that our actions have made on the range of areas that such 
a course is based upon. 
 
The What, So What and Now What model is supplemented with an 
additional layer exploring What Impact this work has made the 
Associate Teachers progress, while the See it, Name it, Do it model has 
been extended to include the Review it stage, to capture and enhance 
the impact and opportunities for reflection following any number of 
interactions across the course. 
 
 
 
 

The BCU Mentoring Model — The BCU Way 
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A very brief overview of the stages 
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A more detailed overview of the stages—Review it 
There may be scenarios/situations where this stage is in fact the 

beginning of your discussion, reviewing development with the aim of 

setting future actions for practice. Again, this model offers a guide or 

roadmap that might be adapted to the specific needs of the situation. 
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A more detailed overview of the stages—Do it 
It is important that the ‘Now What’ stage is not allowed to become a 

‘go away and do it’ stage. While there may be some independent 

preparation, this needs to be protected as Instructional Coaching, with 

opportunities for Deliberate Practice strategies to be implemented. 
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Lesson 

Feedback 

Mentor 

Meetings 

The See it and Name it stages will 

tend to occur immediately after the 

lesson observation. This allows 

immediate feedback to be offered 

and the outline of further 

development to be discussed. 

 

 

 

 

 

 

 

 

There may be situations where 

Associate Teachers require further 

time to consider, or plan, their next 

steps, prior to ‘perfecting’ and 

‘practising’, therefore you will need to 

organise your meeting times 

accordingly, determined by the 

target, activity, space and/or context. 
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The following sections provide further, more detailed, guidance 

relating to each of the four stages. In recognition of every scenario 

being unique to some degree, this is offered as a series of suggestions, 

a roadmap or template for your mentor/mentee relationship. 

A more detailed overview of the stages—See it 

7 

 

A more detailed overview of the stages—Name it 
In the early stages of mentoring, you may take the lead in naming the 

target/action, but even at this stage we want ATs to feel confident in 

articulating the target for themselves. This will develop their agency 

and ensures active participation in their own development. 


