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	BCU ITE Curriculum Key Theme A - Associate Teacher uses critical enquiry and research informed practice to develop their understanding of effective teaching and learning.
(CCF – Professional Behaviours) (TS8 and Part 2)

	Working Towards
	Working At
	Working Beyond

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

engage with relevant research and policy relating to subject and pedagogical knowledge e.g. discuss with expert DT colleagues policy and research that informs the department

reflect on lessons making links to theory and practice explored in taught sessions and observed in school
e.g., at key stage 3, use the exemplification of the DT curriculum document to inform your planning and align the curriculum you are teaching to the core principles
https://www.data.org.uk/media/1123/annotated-programme-of-study.pdf

use subject audits to identify areas of current strengths and development

use identified resources and reading to support learning in the subject

track own development of curriculum and pedagogical knowledge, skills, and understanding e.g. using the DT subject knowledge tracker and ensuring that this is both up-to-date and used to guide future practice   

	The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:

critically evaluate identified resources and reading to develop subject and pedagogical knowledge 
e.g., use the British Nutrition Foundation resources for teachers, to underpin accurate food knowledge and subject specific content. 
https://www.foodafactoflife.org.uk/

reflect critically on practice to identify and discuss links to evidence-based research e.g. discuss these during a subject mentor meeting

recognise pedagogical approaches they have adopted which are underpinned by learning theories
e.g.  the use of demonstration as a signature pedagogy in a DT/Food; should be informed by reading from Matt McLain. 
https://link.springer.com/content/pdf/10.1007/s10798-019-09545-1.pdf
  
identify the impact of their practice on pupils’ learning and discuss with expert colleagues how to develop practice as a result

engage more fully with subject audits tracking own development of curriculum and pedagogical knowledge, skills, and understanding 


	The Associate Teacher is proactive and accountable for own choices and works collaboratively with expert colleagues at BCU and in school to:

make informed pedagogical choices based on reading, research, and intended impact on pupils’ learning e.g. using subject specific research within a lesson plan and reflect on the outcomes, reading Matt McLain 

justify these choices in professional discussions with expert colleagues e.g. how have you used the subject specific pedagogy within your lessons?  

critically evaluate the impact of pedagogical approaches on pupils’ progress and use research informed practice to develop their practice 

critically evaluate reading and research to continue their own professional development

· Design thinking (including performing and acting)
· Design studio (space for ‘doing and making’)
· Design ‘crit’ (formative and summative feedback)
· Design projects (including briefs and materiality)















	BCU ITE Curriculum Key Theme B – Associate Teacher’s classroom practice establishes effective behaviour management using high expectations and awareness of pupil wellbeing.
(CCF – High Expectations and Managing Behaviour) (TS1 and TS7)

	Working Towards       
	Working At                 
	Working Beyond        

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

explore and observe how expert colleagues establish effective classroom routines e.g. with focus on managing different practical environments within DT

be clear about what good behaviour looks like e.g. focusing on transition from theory area to practical space and applying Health and Safety principles.

prepare for common behaviour issues and plan how they will be addressed. e.g. setting robust practical spaces expectations that ensures all participants work safely in relation DT practical spaces and managing environments applying the CORE health and safety training guidance. https://www.data.org.uk/for-education/health-and-safety/

build effective relationships with pupils based on an ethos of mutual trust and respect; demonstrating that pupils’ feelings are considered and understood

experience how high expectations are demonstrated through praising pupil engagement and progress made

understand the impact of positive reinforcement to affect and improve the motivation, behaviour, and well-being of pupils e.g. reflect on how an expert colleague facilitates this in a DT space

explore policies related to behaviour management and well-being of pupils, and understand how they are implemented within the classroom.


	The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
establish a supportive and inclusive learning environment with clear behavioural expectations and effective classroom routines e.g. how pupils should move around the DT space during transitions.
demonstrate clear expectations that communicate shared values and support classroom and school culture.

proactively teach pupils the behaviour that is expected of them by being precise and clear about what good conduct looks like and the norms of the classroom e.g. explaining clearly the expectations and safety procedures during practical work

role model behaviour that influences the attitudes, values, and behaviours of pupils through consistency in language and non-verbal signals for instructions and directions classroom e.g. explaining clearly the expectations and safety procedures during practical work within your Health and Safety Guidelines. Use PPE as advised in risk assessment, without being prompted and organise resource with confident independence, ensure demonstrations for skills tasks are accurately conducted.  

consistently use early and least-intrusive interventions as an initial response to low level disruption

discuss with expert colleagues and understand how to support pupils to journey from needing extrinsic motivation to being motivated to work intrinsically

maintain high expectations which impact pupil outcomes by setting goals that challenge and stretch all pupils e.g. being explicit and clear about behaviour expectations when in a DT lesson.  Apply the legal requirements to keep all people safe in your working environment, this might be food hygiene and safety specifically, product design, textiles safety, ensuring risk assessments are available for all teaching.  
 

engage with the school behaviour policy to implement a range of strategies appropriate to the needs of the pupils

establish high expectations of behaviour using a predictable and secure system of reward and sanction

respond quickly to any behaviour or bullying that threatens emotional and/or physical safety e.g. vigilant scanning of the whole practical room when pupils are engaged in practical activities to pre-empt or intervene in any potential health and safety issues, within the DT area. 
	The Associate Teacher is proactive and accountable for own choices and works collaboratively with expert colleagues at BCU and in school to:


consistently ensure a predictable and secure learning environment that is supportive and inclusive for all pupils with high-quality teaching and behavioural expectations embedded within the daily routine

support pupils to believe that their feelings will be considered and understood e.g respecting and considering learners cultural beliefs and dietary requirements. 

Understand pupils are motivated by intrinsic factors (related to their identity and values) and extrinsic factors (related to reward) and how to support pupils to journey from needing extrinsic motivation to being motivated to work intrinsically

identify goals and targets that challenge and stretch all pupils, understand the long-term positive impact of high expectations on pupils’ life chances

support pupils to self-regulate their emotions and know that this affects pupils’ ability to learn, and succeed in school and future lives. Consistently apply the legal requirements to keep all people safe in your working environment, this might be food hygiene and safety specifically, product design, textiles safety, ensuring risk assessments are available for all teaching.  Pre-empt when issues might occur and minimise their impact and to reduce risks.

clearly embed a range of effective behaviour management strategies within their professional practice e.g. by adapting their strategies to meet the needs of a variety of group dynamics. 

respond with authority to any behaviour or bullying that threatens emotional and/or physical safety e.g. ensuring safety within all practical areas.

consistently use early and least-intrusive interventions as an initial response to low level disruption


















	BCU ITE Curriculum Key Theme C – Associate Teacher knows more, remembers more and applies subject knowledge and subject specific pedagogy to  impact on pupils’ progress.
(CCF –Subject knowledge) (TS3)

	Working Towards
	Working At
	Working Beyond

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

Familiarise them self with relevant statutory and non-statutory curriculum guidance and frameworks and understand the importance and impact that developments in the subject and curriculum area will have on their practice.  e.g. consider the 7 year curriculum plan for progression. What skills do we need to be taught across the key stages and reflect this knowledge in their planning.  

Reflect upon their personal developing subject knowledge, with support, if necessary, in relation to key concepts and skills of the subject. e.g. consider your own skills required to teach across all materials areas and map these regularly to the SKT. Identify gaps for teaching and secure knowledge with the support of colleagues in school. 
Purposeful practical work in DT
With support associate teachers are able to manage practical activity with whole classes safely. e.g. when teaching practically make projects before they are taught and or practice skills to teach food product manufacture. 
Developing learners’ confidence in practical capability as Designers and Makers
With support associate teachers are able to manage practical activity with whole classes safely. e.g. when teaching practically make projects before they are taught and or practice skills to teach food product manufacture. 

Developing secure subject knowledge beyond DT specialism
With support and tracking documentation associate teachers reflect upon their personal developing subject knowledge, in relation to key concepts within the placement school curriculum. 

With support associate teachers being to identify common misconceptions within curriculum areas they are teaching and attempt to address these in their planning and delivery. 
Language of Design Technology
With support associate teachers plan explicitly to use and teach DT/Food vocabulary. Planning demonstrates some opportunity for pupils to engage with DT texts and for the opportunity for pupils to write about DT & Food
Creative and research-based pedagogies
address gaps in their knowledge and use appropriate research and scholarship to develop subject. Associate Teachers drawn upon specific approaches to teaching their specialist subject from a knowledge base of research activity. 

familiarise themselves with a range of DT teaching approaches using theory to support rationale and understand the importance of why a balance of these in classroom practice is important for developing skills. 

Assessment for understanding and application
Associate teachers explore with support differing strategy to assess, both theoretical outcomes and practical work.  
	The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:

 Implement relevant statutory and non-statutory curriculum guidance and frameworks in their practice, begin to independently consider curriculum developments and how these need to be embedded into schemes of learning, e.g. modern and new technologies, and the circular economy through sustainability focuses, demonstrate independence is continuing to make amendments in implementing relevant statutory and non-statutory curriculum guidance and frameworks in their practice and your subject association guidance including food nutrition updates – responding to individual teachers specialist subject. 

Actively develop pedagogical content knowledge in relation to key concepts and skills of the subject, support learners to be designers through ‘iterative’ self-regulatory approaches to the nature of designing for users in the real world.    

Purposeful practical work 
Associate teachers can select appropriate practical activity and ensure the delivery supports learners in achieving lesson outcomes whilst applying all aspects of the required H&S guidance. 

Developing learners’ confidence in practical capability as Designers and Makers
Associate teachers provide the opportunity for learners to explore themselves as designers and food preparation and nutrition experts.    

Developing secure subject knowledge beyond personal specialism 
Associate teachers track and develop subject knowledge across the disciplines taught in DT departments to teach subject knowledge well and sequence learning appropriately in relation to key concepts within the placement school. They seek out a broad knowledge of curriculums offered in varying specifications taught in schools, including vocational qualifications that are being newly introduced. 
Creative and research-based pedagogies
A range of strategy is being developed to support motivation and engagement using teaching approaches specific to the subjects theoretical/ practical requirements. The use of blended approaches and techniques allows learners who struggle with concepts to overcome these when working more practically, planning teaching where learners are supported in ‘doing’ more. 
Assessment for understanding and application 
Associate teachers regularly anticipate the common misconceptions within curriculum areas they are teaching. Planning and delivery is designed to address these. Associate teachers anticipate the common misconceptions within curriculum areas they are teaching. Planning and delivery is designed to address these.
Language of Design Technology
Through planning, associate teachers consider different ways to teach DT/Food language. Pupils are encouraged to use key terms within the lesson. Frameworks and scaffolds are adapted to provide targeted support for pupils e.g. EAL pupils to support with writing about DT & Food. Opportunity for writing for different purposes and audiences is planned for.
 

	The Associate Teacher is proactive and accountable for own choices and works collaboratively with expert colleagues at BCU and in school to:

Leading planning for learners use statutory and non-statutory curriculum guidance and frameworks with confidence when planning and teaching sequences of lessons, that supports new content of specific subject teaching. e.g. having confidence in being able to teach combined knowledge of vocational and GCSE qualification in subject.  Make discerning use of quality resources, e.g. Adapted from Subject Associations, to proactively develop subject knowledge and pedagogical content knowledge.  

Purposeful practical work in DT
Associate teachers deliver practical elements competently and with impact to ensure learners progress is purposeful. Work with colleagues in school proactively. e.g. demonstrate independence in managing preparation for learners, instructing technicians and working collaboratively across departments. 

Developing learners’ confidence in practical capability as Designers and Makers
Associate teachers ensure curriculum is relevant to, and representative of pupils they are teaching through encouraging active participation in all aspects of the subject and supports out of school activity running clubs and additional opportunities to foster engagement of the subject. e.g. independently setting up STEM clubs, cooking clubs and out of school opportunities in subject specialism. 






Developing secure subject knowledge beyond DT specialism 
Associate teachers are proactive in tracking and developing interdisciplinary knowledge to support lesson sequencing and the planning for a robust curriculum in relation to key concepts within the placement school.

Associate teachers are proactive in seeking to understand the nature of misconceptions and the impact that these have on learner progress long term. Planning and delivery is research informed and is designed to expose and respond to arising pupil misunderstandings in subject specialist teaching. 
Language of Design Technology 
Associate teachers explicitly teach the meaning of domain DT/Food language. Progression within explanatory sequences is considered so that delivery of unfamiliar language begins with the familiar or concrete and moves to the unfamiliar and abstract, reducing the difficulty for pupils to process new terminology. 

Creative and research-based pedagogies
Associate teachers are able to evaluate research informed practice to justify their choice of pedagogies and teaching strategies appropriate to the subject discipline and content being taught. Limitations within teaching strategies are considered when being delivered to pupils to reduce barriers to understanding and progress. Planning demonstrates that associate teachers are innovative in how they deliver subject content and that they have taken accountability for their own development through applying research. 





	BCU ITE Curriculum Key Theme D – Associate Teacher uses knowledge about how pupils learn to plan and assess learning to ensure that all pupils make progress. 
(CCF – How pupils learn, Classroom practice and Assessment) (TS2 TS4 TS6)

	Working Towards
	Working At
	Working Beyond

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

Know that taking pupils’ prior knowledge into account is a key aspect of successful learning and securing progress, as is knowing how much new information should be introduced so it is manageable for pupils. 
 
Understand that making explicit links between prior and new knowledge, increases the likelihood of pupils retaining knowledge and understanding, contributing to pupils’ development as confident learners.
 
Understand that complex ideas and concepts can be broken down into smaller steps, minimising the complexity of a task and avoiding potential misconceptions whilst maintaining focus on key content e.g. by using pre-existing DT departmental units of work as a scaffold to create their own

Know that a range of approaches for modelling and scaffolding learning, e.g. live modelling, is essential to enable pupils to make progress through signature pedagogies of demonstration in DF/Food. 
 
Know that they should model high-quality spoken language and subject specific high frequency vocabulary recognising that spoken language underpins development of reading and writing e.g. to understand fully the definition of all subject related language- food science terminology and DT language, e.g. ergonomics, anthropometrics etc, in their specialist subject. 
 
Identify the teaching and learning strategies, e.g. modelling, explanations, scaffolding, and classroom talk, that enable pupils to make progress in their learning e.g.  the use of demonstration as a signature pedagogy in a DT/Food; should be informed by reading from Matt McLain. 
https://link.springer.com/content/pdf/10.1007/s10798-019-09545-1.pdf

Adapt and teach from existing planning to demonstrate the key lesson components in practice.


Observe how expert colleagues adapt lessons during the teaching process based upon formative assessment e.g. observe how expert colleagues, when introducing new topics or DT concepts

Discuss and analyse ‘Assessment For Learning’ opportunities with expert colleagues.

Recognise the importance of effective marking and feedback in line with school policy through discussion with expert colleagues 

Use marking and feedback strategies effectively within the lessons they teach and identify how pupils act on feedback to make progress

Discuss and explore how summative assessment informs future planning, and discuss with expert colleagues how externally validated summative assessments are used
	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

Use information on pupils’ prior knowledge to inform lesson planning and teaching, making teaching explicit to links between prior and new knowledge to secure progress. Introduce information in a way that does not detract from the learning and confidence of the pupils
 
Teach a topic by breaking it down into smaller steps taking into account and addressing potential misconceptions.
 
Teach using a range of approaches for modelling and scaffolding learning, e.g. live modelling, to ensure that pupils make progress, knows when to withdraw scaffolding as knowledge builds to ensure apt stretch and challenge when developing learners practical skills capacity and autonomy. 

 Use high-quality spoken language and subject specific high-frequency vocabulary to enable pupils to make progress in reading and writing development e.g., when introducing new topics, create and share key technical language, creating opportunities for learners to practice their use to vocalise correct pronunciation.  
 
Teach, drawing on a range of learning theories and practice, including a considered use of approaches to enable pupils to make progress in developing skills in the subject.  

plan effective sequences of learning using a range of teaching strategies.

lesson sequences are developmental and progressive

plan sufficient opportunity for pupils to consolidate and practise applying new knowledge and skills

Use a range of teaching and learning strategies effectively (including pre-teaching, grouping of pupils and deployment of additional adults and resources) to adapt the learning to meet the needs of all pupils. Pupils make appropriate progress  

Plan appropriate ‘Assessment For Learning’ strategies, e.g. mini-plenaries, questioning, self-assessment and peer assessment, within the lessons they teach linked to the lesson objective.

Effectively implement assessment strategies to monitor progress and inform future lessons. There is evidence of impact on pupils’ progress.

Use specific, helpful, and manageable marking and feedback strategies effectively within the lessons they teach.

Use summative assessment to inform planning to ensure progress for all pupils.

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

Plan and teach innovatively and creatively, fully engaging and challenging all pupils. Lesson sequences are developmental and progressive.

Comprehensively embed a range of teaching and learning strategies and adapt these to ensure that all learning needs are met.

Uses higher-order teaching strategies, such as narrating thought processes, through asking a range of questions when modelling to make explicit how experts think

Expose potential pitfalls/misconceptions and explain how to address them.

Continually adapt the teaching to respond to emerging learning needs.

Fully integrate additional adults into the planning, teaching and assessment process. e.g., directing colleagues in support roles to withdraw support when appropriate to enable all learners to demonstrate their own practical capability. 

consistently use specific, helpful, and manageable marking, feedback strategies effectively within the lessons they teach to enable all pupils to make progress e.g. managing systems to record practical outcomes photographically that allow for accurate assessments of skills and products. 

Ensure that assessment is integral to the teaching and learning process and to analyse assessments to inform future planning. The impact of the teaching is evident in progress data and targets can be set.












	BCU ITE Curriculum Key Theme E - Associate Teacher implements effective adaptive teaching approaches to meet all learners’ needs, including SEND (Special Educational Needs and Disability) and EAL (English as an Additional Language learners).
(CCF - How Pupils Learn, Classroom Practice and Adaptive Teaching) (TS5)

	Working Towards
	Working At
	Working Beyond

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

understand that pupils are likely to learn at different rates and require different levels and types of support from teachers to succeed e.g. in DT/Food allow learners the opportunity to demonstrate skills they may already hold and challenge them to engage at their own levels. 

Understand that some pupils are likely to require adaptive teaching in the same way, taking account of their different levels of prior knowledge and potential barriers to learning as a fundamental part of teaching e.g. provide resource that enables all learners in DT/Food to succeed in particular overcoming physical disability by adaptive approaches for practical activity.  

Know there is a common misconception that pupils have distinct and identifiable learning styles 

Know pupils with special educational needs or disabilities are likely to require additional or adapted support. e.g. ensuring that the curriculum allows all learners to access practical activity suitable to their needs applying safe working practices and risk assessing for them. 
 
Work closely with expert colleagues to understand barriers and identify effective strategies for identified pupils, including those with EAL .

Observe and deconstruct how expert colleagues adapt lessons, whilst maintaining high expectations for all, so that all pupils have the opportunity to meet those expectations. 


	The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:

Anticipate pupils’ differences, including their different levels of knowledge, and potential barriers to learning, and reflect this in their planning. e.g. regularly provide opportunities for all learners to succeed in ‘doing and making’.   

Adapt teaching in a responsive way, with support from expert colleagues, including by providing targeted support to pupils who are struggling e.g. through using dual coding and trans -languaging to support EAL pupils.

Build on prior learning with appropriate stretch and challenge for all pupils, particularly high attaining pupils. 

Make consistent use of teaching assistants and other adults in the classroom. e.g., ensure that support colleagues are aware of health and safety requirements and have competence in practical activity support. 

Use current related frameworks and policy initiatives, which provide additional guidance on supporting pupils with SEND effectively

Identify pupils who need new content to be broken down further. e.g. Use photographic process guides to support learners pictorially in following complex making sequences. 

Make use of formative assessment to inform adaptive learning to meet the needs of all pupils  

Build in additional practice or remove unnecessary expositions to meet the needs of all pupils. e.g., develop strategies for learners to practice self-independence through iteration where learners solve their own problems to develop solutions 

Effectively employ a wide range of strategies to support positive outcomes for all pupils e.g. reframe questions to provide scaffolding or greater challenge.

Appropriately select well-designed resources to promote positive outcomes for all pupils. 

	The Associate Teacher is proactive and accountable for own choices and works collaboratively with expert colleagues at BCU and in school to:

Flexibly group pupils within a class to provide more tailored support, with care taken to monitor the impact on engagement and motivation of all pupils, particularly for low attaining pupils. e.g. enable autonomy in the design process, creating opportunity for all learners to design the users in and solve real life problems when working in DT and enabling learners to consider food provenance and economies of scale independently. 

Work with guidance from the Special Educational Needs and Disabilities Co-ordinator (SENDCo) where relevant, to adapt learning for groups and individuals. Reflect on this experience to develop responsive teaching of all groups of pupils. 

To consistently apply a range of research-informed strategies to accelerate language learning for EAL pupils. e.g., being conversant with the National Food Strategy and engineering for innovation. 

Make consistent use of teaching assistants and other adults in the classroom. 

Demonstrate their ability to decide when intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for different groups of pupils.

Build in additional practice or remove unnecessary expositions to meet the needs of all pupils. 

effectively employ a wide range of strategies to support positive outcomes for all pupils e.g. reframe questions to provide scaffolding or greater challenge.























	BCU ITE Curriculum Key Theme F - Associate Teacher demonstrates professional behaviours and contributes effectively to the wider life of the school.
(CCF Professional Behaviours) (TS8 and Part 2)

	Working Towards
	Working At
	Working Beyond

	The Associate Teacher works with the support of expert colleagues at BCU and in school to:

Understands safeguarding responsibilities as set out in Keeping Children Safe In Education e.g. apply all H&S protocols be embedding this through all activity. 

Adheres to BCU Code of Conduct and school staff behaviour policy, dress code, absence policy, is punctual, has a professional tone in communications. 

Understands the expectations regarding personal and professional conduct of a teacher and the ethics of the teaching profession.

recognises the experience and expertise of university and school staff, acts upon advice.

The Associate Teacher works with clearly focused support to develop:

Professional relationships with colleagues. 

Reflective practice and acting upon expert feedback.

Understanding of professional development as a sustained process over time that will impact positively on pupil outcomes.
	The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:

Know who to contact with any safeguarding concerns. e.g. understand school accident reporting systems and allergen monitoring systems and checks, understanding anaphylaxis responses, should this occur in a particular food lesson.  

Use feedback and discussion with expert colleagues to reflect upon and improve own practice.

Use recent and relevant research evidence to inform 
professional discussions and to improve own practice.

Develop effective professional relationships with colleagues and to begin to identify ways to contribute to the wider life of the school.

Understand how relationships with carers and parents can impact on pupils and begin to develop these relationships. e.g. sensitivity in managing food/product ingredients and material purchase, religious and moral beliefs around food manufacture, offering substitutions and managing this sensitively.  

Ensure that planning and learning outcomes are shared with additional adults so pupils are effectively supported. e.g. Where parents support ingredient and materials purchase giving clear and timely guidance on these requirements. 

Plans learning to ensure that all pupils are supported by teachers so additional adults in the classroom supplement rather than replace support from teachers.

Work with expert colleagues, such as SENDCos and pastoral leaders to ensure they understand the needs of pupils and how to support these needs. 

Be responsible for their own professional development and extend their own subject and pedagogical understanding as part of lesson planning.
	The Associate Teacher is proactive and accountable for own choices and works collaboratively with expert colleagues at BCU and in school to:

Collaborates with expert colleagues to seek challenge and critique to identify sustainable improvement in their own practice.

Reflective practice is informed by observation feedback, professional debate, and recent and relevant research evidence.

Seeks opportunities to make valuable contributions to the wider life of the school in a broad range of ways e.g. participate or run after school sessions such as cooking/DT clubs. Implementation of a whole school food plan. Planning collaboratively sustainable STEM activity. 

Understands how effective relationships with parents and carers can improve pupils’ motivation, behaviour, and academic success e.g. share expectations for learning DT and GCSE requirements with parents/carers

Plans learning to ensure that all pupils are supported by teachers so additional adults supplement rather than replace support from teachers e.g.  being proactive in sharing DT planning and teaching with TA’s and DT Technicians- sharing ordering/requisition requirements. 

Collaborates with colleagues, such as SENDCos, and pastoral leaders to learn from their expertise and broaden their own understanding of the needs of pupils and how appropriate support can be included in planning.
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1. By the end of Phase 6 (December) the AT needs to achieve ‘Working Towards’ for at least 3 of the Curriculum Themes (and this must include Themes B, C and F) to be considered on track for achieving QTS.
2. By the end of Phase 7 (February) the AT needs to achieve ‘Working Towards’ for all the Curriculum Themes to be considered on track for achieving QTS. This is also a pass point for School A. Failure to achieve ‘Working Towards’ in all themes will result in a failed placement.
3. By the end of Phase 8 (April) the AT needs to achieve ‘Working At’ for at least 3 Curriculum Themes (and this must include Themes, B, C and F) to be considered on track for achieving QTS.
4. By the end of Phase 9 (May/June) the AT needs to achieve at least ‘Working At’ for all the Curriculum Themes to be considered on track for achieving QTS. 
5. In Phase 10, the AT is then assessed against the Teachers’ Standards to be awarded QTS. 
6. The assessment points at the stages outlined above are to ensure that the AT is ‘on track’ for achieving QTS by the end of the PGCE. Any ATs not on track at these assessment points will be placed on a RIT to support their progress.
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