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The BCU ITE Curriculum

A. How trainees use critical enquiry and research informed practice to develop their
understanding of effective teaching and learning.

B. How classroom practice establishes effective behaviour management through the use
of high expectations and awareness of pupil wellbeing.

C. Associate Teacher knows more, remembers more and applies subject knowledge and
subject specific pedagogy to impact on pupils’ progress.

D. How trainees plan and assess learning to ensure that all pupils make progress.

E. Associate Teacher implements effective adaptive teaching approaches to meet all
learners’ needs, including SEND (Special Educational Needs and Disability) and EAL (English

as an Additional Language learners).
F. How trainees have developed professional behaviours and contribute effectively to the
wider life of the school.



Safeguarding

Prior to placement Associate Teachers will have
completed Home Office Prevent training and
Level 1 Safeguarding Training

Associate Teachers will receive a Safeguarding
Confirmation Letter from BCU and you can access
this from the Student Allocations on PCP
(Placement Communication Portal)



Placement Communication Portal

Birmingham City University

Placement Communication
Portal

https://arc.bcu.ac.uk/pcp/



https://arc.bcu.ac.uk/pcp/

PGCE Curriculum Document
- TTT—

PGCE Primary & Early Years

Curriculum
Links to pages
Art and Design Mathematics
Computing Music
Design and Technology Physical Education
English Religious Education
Geography Science
History
Languages Professional Studies
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Subject Specific Development Journal

*

Name:

Student ID:

PGCE Primary & Early
Years

Subject Specific
Development Journal

Thiz document will be referred to in your taught sessions and whilst on
placement. You will share this with your POT, UT and school mentors over
your three placements.

Sessions: practize learning at the end of session/during your sazsion and how
you have applied your learning.

Placement: before planning for a particular subject review what you have
daone in sessions with your mentor. Plan with this in mind and =pply in youwr
teaching.

Assessment

‘fou are as3essed through; your assignments; the BCU key themes; Subject Specific Learning Development Journal; Teaching of Reading Booklet; 5afeguarding Booklet; RIT
pricess; lesson observations and targets feedback; critical incidents to include key reading; SBT Tasks; Subject-based observation feedback forms.




PHASE 1

| have learned that:

| have learned how to......

| have practised - evidence

| have applied - School Based Evidence

What is Mathematics?
Learn that:

Our own attitude to
mathematics is shaped by
our experiences.

There are statutory
programmes of study for
mathematics that must be
taught (EYFS, KS1, KS2)
There are three aims of
the mathematics
curriculum

The mathematical
curriculum content can be
classified into declarative,
conditional knowledge.
Teaching for Mastery is
one approach for teaching
for understanding

Learn how:

Identify own subject
knowledge needs as a
teacher of mathematics and
address these.

Meet the aims of the
curriculum frameworks in
their teaching.

Identify key aspects of
Teaching for Mastery




School Based Training 1

* Preliminary Visits: 8th, 9th 21st 22nd 23rd 24th Qctober

* Lead Mentor Sign Off: Week Beg 215t October

* Block Placement Dates: 11" November — 20t December
* Review Meeting: Week Beg 18" November

* Progress Meeting: Week Beg 16t December

* Lead Mentor Debrief: Week Beg 6 January 7, »
a

Intensive Training and Practice — Behaviour — Routines and Transitions: Dates

« 7% (Uni), 10t (Sch), 14t (Uni), 15t(Sch), 16t (Sch), 17t (Uni) October

—

Intensive Training and Practice — Modelling and Guided Practice:

¢ 25t (Uni) Oct, 4t (Uni), 5t (Sch), 6% (Uni), 7t (Sch), 8% (Uni).Nov



School of Education & Social Wark
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PGCE Primary & Early Years Education
with QTS

School Based Training 1
Progress Journal

MName: Year Group Taught:

Associate Teacher Name:

Name and Address of School:

School telephone number

School email address

Head Teacher:

Placemse nt Mentor {Class Teacher): Email:

Professional Mentor: Email:
(if applicable)

Lead Mentor: Personal Development Tutor:
Key Dates

Preliminary Visits: 8™, ot 21 22 337 24" October

UT Sign Off: Week Beg 21° October

Block Placement Dates: 11" November — 20" December

Review Meeting: Week Beg 18" Movember

Progress Meeting: Week Beg 16" December

UT Debrief: Week Beg 6™ January

Intensive Training and Practice — Behaviour — Routines and Transitions:
74 (Uni), 100 {Sch), 14% (Uni), 155Sch), 16" (Sch), 17* (Uni) October
Intensive Training and Practice — Modelling and Guided Practice:

25% [Uni) Qct, 2% (Uni), 5t (Sch), 6% (Uni), 7 (Sch), 8 (Uni) Nov

Progress Journal

It is the Associate Teachers responsibility
to keep their Progress Journal up to date.
The Associate teacher should share their
Progress Journal with their Lead Mentor and
Placement Mentor via their OneDrive
Associate Teacher Folder

Preliminary Tasks

Associate Teacher Learning Observation
Checklist of tasks that need to be
completed for sign off

BCU Assessment Tracker

Attendance register

Targets page

Weekly Meeting and Target Setting
Review/Progress Meetings

Critical Incidents



SBT Prelim Tasks

* These are to be completed during PPSE days.
* Linked directly with pre-approval checklist.

The Prelim Tasks are:

Safeguarding Prelim Task

Behaviour Prelim Task

Professional Behaviours

Learning Environment Prelim Task

Core, Foundation and Phonics Learning Observations

ok wnN e

* All prelim task must be completed prior to the Lead Mentor
sign off meeting.



Associate Teacher Learning

Observation

The minimum
expectations in the
preliminary visits of
Learning Observations
are:

e One Core Subject

e One Foundation
Subject

e One Phonics Session

Associate Teacher Leaming Observation
For the Associate Teaches when camng ouf observations, please use this ohsenation proforma (duplicating

85 many timas 25 nesged)
Date: Subject: Observafion Focus:
Year: CTass siza: Adults:
Features Ubservafions

Pricr Tearning

+ Wihat prior knowledpe and
experience do the children
hawe?

+  Where does this leszon fit in
the sequence of leaming?

Review of prior Tearning
= Retrigval

Wainfocus of the Tesson
«+ Learning Objective
+ Sucoess oriferia

How was the learning

introduced?

« Links to prior l2arning

= What did the chikdren nesd to
lnow or understand prior to the
lesson?

+ Are connections made between
other areas of learning and real
lifa?

= Wihat 'hooks', ‘discovery’ or
‘anchor’ tasks were used?

Main Teaching
= Stepsin leaming
Maodelling

« (Guided practica
Wihat is the teacher doing?
= Wihat are the children doing?

-

Leamning Tasksindependent

practice:

Adapting the learning

+ Support

« Scaffold and challenge to mest
the nesds of all leamers

+ Howis the learning recorded?

» Rolz of the adults




How to prepare for the School Based
Training Block:

Develop an appropriate teaching timetable through
negotiation between Placement Mentor (class teacher) and
Associate Teacher.

Discuss targets and generate strategies for in-school
squort, this could include arranging to observe other
colleagues in school.

ldentify subject knowledge needs and appropriate
activities/resources/ideas to support the planning process.

|dentify a schedule for Weekly Meeting and Target Setting.
|dentify relevant staff meetings that should be attended.

If, for any reason, you feel that the Associate Teachers is not
ready to start the block experience, please contact the Lead
Mentor.



Lead Mentor Sign off Meeting

Pre-Approval Checklist

Preliminary Tasks

School
Confirmation

Lead Mentor
Confirmation

Heaalth and Safety Induction/information gathering from the
relevant H&S Paolicies.

Email the School Basad Training Placement Mentor Guidanca
to Placemeant Mentor's

Have shared Associste Teacher Folder via CneDrive with
appropriste colleagues

Completed and discussed "Safeguarding’ Prelim Task

Completed and discussed "Behaviour’ Prelim Task

Completed and discussed "Professional Behavicurs' Prelim
Task

Completed and discussed "Leaming Environment' Prelim Task

Completed and discussed Caore, Foundstion and Phaonics
Learning Chservations

Magotiste imes for Weekly Professional Development
Discussions

Targets for Week 1 of Teaching Block idantified

Discuss Subject Specific Development Joumnal with expert
colleagueas

If & Placement Action Plan is in place, ensure school is awars

Planning
+ MNepotiate the timetable to be taught between t2acher and
Associste Teacher: whole class, graups, interventions
= Discuss the school's mediumiweskly term planning for the
areas the Azsociate Teacher will b teaching
+ Discussion around planning for leszons taught in the first
week

| confirm that the above actions have been taken and the Associate Teacher is ready to
commence this School Based Training (Please sign in box below)

Lead Mentar: Flacement
MentarProfassional
Mentar

Associate Teacher should
contact Lead Mentor to
arrange a time to meet via
TEAMs

Targets should have been
discussed

Associate Teachers will
have to talk through the
Pre-Approval checklist

Associate Teachers will be
in school on this day but
will need time to meet
with their Lead Mentor
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Lesson Planning

Consider these features in consultation with your mentor.

Lesson Overview
Key goal and outline how it will be achieved.

R 2

Lesson Sequence and Structure
that helps you to narrate the lesson and
articulate the relationship between the leaming, the
Jeamers and the teacher.

¥

Next Stage
Consider how this lesson fits within the sequence of
leaming and informs the next stage in the unit or topic.

L 2

Annotated lesson review and evaluation

Summal
‘What have you and the pupils learned?

BIRMINGHAM CITY
J¥% University

Primary Lesson Design

You should design your lesson once you have discussed the sequence of learning with your mentor. Use these prempts to support

What pupils will learn:
Consider:
«  What prior knowledge and experience the pupils should have already?
+  How will you address difficulties that arise from pupils having gaps in their prior knowledge and experience?

How pupils will learn this
Haw will you
« sequence your lesson so that pupils can reason from prier knowledge (to consolidate or enhance and make sense of new knowledge)?
+  use your mentor/class teacher's and your own insight into how young people learn what you are teaching to design your tasks?
+ use modelling and guided practice to enable independence?
* use guestioning and tasks to find out what learners know?
+ use questioning and dialogue fo build understanding?

Planning for potential difficulties and misconceptions:

Haw will you
+ organise the lesson, for example in terms of who leamers work with or haw they present their work?
« plan to support and challenge individuals?
+ adapt your lesson, as appropriate, to meet individual needs?

Assessing what pupils have learned:

How will you.

+ use questioning and tasks to find out what leamers know?
+  know what pupils have leamed in this lesson or across a sequence of lessons?

Where does this fit within the sequence of learning?

How does this lesson incorporate the aspects of your teaching that you are currently developing?

ﬁ BIRMINGHAM CITY
“¥3 University

Planning a sequence of Learning
Lesson Sequencing Across a Unit or Topic

Complete the overview for the sequence of leaming taking place.
Sequence of learning

Subject:
Unititopic How does the unit of work link to the curriculum framework? How does it link to wider reading/university sessions?

Sequence of | Leaming Objectivels Outline of leaming sequence
learning

Lessont

Lesson 2

Lesson 3

Lesson 4

Lesson 5

Evaluation

Next steps or
future units.

BIRMINGHAM CITY
J°¥) University
F|complete a lesson plan for each of the lessons you teach
ject: ‘ear group: ‘ Date:

Prior Learning: How does this lesson fit in with the sequence of leaming?

Learning Objectivels: Success Criteria: Review of prior learning: Retrieval
Leaming sequence within the lesson Potential Key Key questions Role of
i i y | check additional
Know, understand and | adults
can do

Main teaching: e.g_steps in learning, modeling, guided practice I
What are you doing? What are the children doing?

Learning tasks / Independent practice:
Adapting the learning: Support, scaffeld and challenge to meet the needs of all leamers

Assessment of learning: Checking for understanding throughout the lesson .o mini plenary opporiunities, feedback on learning, peer/self-assessment, plenary

Post lesson evaluation and reflection

Evaluation of teaching and learning: Did the children leam what you wanted them to Next Steps: Subject knowledge, teaching strategies, behaviour for
leam? leaming

¥y University
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PGCE Primary and Early Years
Education

Intensive Training and Practice
(ITaP)




Intensive Training and Practice

Inportqp
Dates

Behaviour — Routines and Transitions: —

e 7t (Uni), 10th (Sch), 14th (Uni), 15t(Sch), 16t (Sch),
17t (Uni) October

* Modelling and Guided Practice:

25t (Uni) Oct, 4t (Uni), 5t (Sch), 6" (Uni), 7t (Sch),
8t (Uni) Nov
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Statutory guidance

Initial teacher training (ITT): criteria Initial teacher training (ITT):

and supporting advice

criteria and supporting advice
- GOV.UK (www.gov.uk)

Accredited ITT providers must
design a sequenced ITT curriculum
which:

* Includes Intensive Training and
Practice and identifies those parts
of the ITT curriculum that will be
delivered as Intensive Training and
Practice

Intensive Training and Practice should
focus on specific, foundational, or
pivotal areas of the ITT curriculum.

It should also demonstrate and build
the interplay between evidence-based
theory and practice, engaging trainees
in critical analysis, application of
learning to classroom practice, and
focused feedback on such practice.



https://www.gov.uk/government/publications/initial-teacher-training-criteria
https://www.gov.uk/government/publications/initial-teacher-training-criteria
https://www.gov.uk/government/publications/initial-teacher-training-criteria

BIRMINGHAM CITY
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'E)m' Intensive training and practice
Department
for Education (ITAP) - GOV.UK (www.gov.uk)

Policy paper

Intensive training and practice (ITAP) Key features

Published 8 December 2023

* Expertinput - This would typically include: * Opportunities for trainees to practise in a live
o an introduction to the aspect of practice classroom context
with an examination and critical analysis of * Expert feedback on, and critical analysis of, the
the evidence base underpinning it trainee practice.
o Observations of examples in practice via + Expert feedback that links coherently to the expert

video or live practice input at the beginning of the sequence

o deconstruction of the preceding two areas .
of expert input with attention to the detail
that has positive (or sometimes negative)
impact

Opportunities to apply the aspect of practice in the
near future and beyond — ideally in multiple
contexts and practice situations. The purpose of this
is to have a positive sustained impact on practice

* Opportunities for trainees to plan and practise that is transferable to a range of contexts

ITaP in a low stakes (possibly simulated)
environment



https://www.gov.uk/government/publications/intensive-training-and-practice/intensive-training-and-practice-itap
https://www.gov.uk/government/publications/intensive-training-and-practice/intensive-training-and-practice-itap

BIRMINGHAM CITY
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Adapted five-stage framework

INTRD.DUCE ANALYSE PREPARE ENA§ ASSESS

L .

Q S % Q
Learning about the Using representations | Use approximations Receive support to Tracking trainees’
theory of teaching to analyse expert to practice and get apply learning in the growth and
and learning teaching feedback classroom knowledge
- Lectures - Lesson - Deliberate - Instructional - Lesson
- Seminars observations practice coaching observation
- Assigned reading | - Video - Instructional - Team teaching - Professional

and research deconstruction rehearsal - Independent discussion
- lLesson - Co-planning teaching - Critical incident
transcripts - Self-reflection
- Expert modelling - Group reflection
- Professional - Target setting
discussions

The adaptation of five-stage framework, drawn from research by Grossman (2018) on teaching core practices to trainees supported the
design of our ITaP models and the creation of a tightly co-ordinated set of activities that bridge pedagogical theory and teaching
practice. The activities chosen to address each of the five elements of the framework are a guide and may vary between ITaPs.

Each aspect of the framework is made explicit to the trainees
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Behaviour

PGCE: Term 1 — 6 days

BA: Year 1 -7 days

Pivotal area: Routines and
Transitions

Key question: How do | use
appropriate behaviour
management strategies to
ensure smooth transitions?
What is the impact of effective
routines and transitions on
learning?

ITTECF links
BCU Curriculum Key Theme B

ITaP Outcomes

Managing Behaviour

Learn that...

*  Establishing and reinforcing routines,
including through positive reinforcement,
can help create an effective learning
environment.

* Apredictable and secure environment
benefits all pupils but is particularly
valuable for pupils with special
educational needs.

*  Pupils are motivated by intrinsic factors
(related to their identity and values) and
extrinsic factors (related to reward).

Learn how to...

*  Give manageable, specific and sequential
instructions.

*  Check pupils’ understanding of
instructions before a task begins.

*  Use consistent language and non-verbal
signals for common

* classroom directions.

* Discuss and analyse how routines are
established at the beginning of the school
year, both in classrooms and around the
school.

e  Create and explicitly teach routines in line
with the school ethos that maximise time
for

*  Reinforce established school and
classroom routines

Practicable Skills

* Learn names and use them

*  Project non-verbal confidence

*  Project voice calmly and confidently

* Decide expectations in line with
school policy

* Communicate expectations - Signal,
Pause, insist / signal and movement
routines

* Reinforce expectations — positive
framing / choices and consequences

* Positive Correction

* Sustain expectations

Examples include:
e Start/ end of the school
day.
*  Breaktimes
e corridor conduct
* transitions between
activities
e assemblies
*  obtaining silence
(WalkThrus 1 and 2)

BIRMINGHAM CITY
¥y University

Contributing research and reading

DFE (2019) The trainee teacher behavioural toolkit: a summary
The trainee teacher behavioural toolkit: a summary - GOV.UK

www.gov.uk

DFE (2022) Behaviour in Schools: Advice for Head Teachers and
School Staff.
https://www.gov.uk/government/publications/behaviour-in-
schools--2

Dix, Paul (2017) When the Adults Change, Everything Changes:
Seismic Shifts in School Behaviour,. London: Crown House
Publishing.

Education Endowment Foundation: Improving Behaviour in
Schools (2019)
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour

Sherrington, T (2020) Teaching WalkThrus: Five-Step Guides to
Instructional Coaching, John Catt Educational, Limited, London.

Sherrington, T. & Caviglioli, O. (2021) Teaching WalkThrus 2 :
five-step guides to instructional coaching. Melton, Woodbridge:
John Catt Educational Ltd.

Pollard, A. (2023) Reflective teaching in primary schools. 6th ed.
London, England: Bloomsbury Publishing.

Rogers, B. & McPherson, E. (2014) Behaviour management with
young children : crucial first steps with children 3-7 years.
Second edition. London, [England] ; SAGE Publications Ltd.


https://www.gov.uk/government/publications/initial-teacher-training-itt-core-content-framework/the-trainee-teacher-behavioural-toolkit-a-summary
https://www.gov.uk/government/publications/initial-teacher-training-itt-core-content-framework/the-trainee-teacher-behavioural-toolkit-a-summary
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour

Day 1
University

Day 2
School

Day 3
University

Day 4
School

Day 5
School

Day 6
University PGCE

INTRODUCE

Lead lecture with expert input

ANALYSE

Observation of transitions in
the classroom reflecting on

ANALYSE

Group session reflecting on
experiences from day 2 in

ENACT

Deliver the planned story
activity managing the

ANALYSE

Observation of transitions in an
alternative age phase to

ASSESS

Discussions with peer group
and Lead Mentor discussing

(2 hours) aspects discussed during school. transitions using the compare and contrast to Day 2 | experiences in group reflection
introduce day. Tasks to approaches modelled in day 2 observations. activities.
complete to support this. (2 hours) and 3 with the mentor

observing. (1 hour) (1.5 hours) (1 hour)
(2 hours) ASSESS PREPARE
Professional discussion with Following feedback in assess
Mentor having observed. Day 4 prepare to deliver
another story following the
(30 minutes) same transitions and steps.
(1.5 hours)
INTRODUCE ENACT PREPARE ENACT ENACT ASSESS/ANALYSE
Group session with Lead Tutor | Support Mentor/ join in/team Plan and prepare a short story | Support Mentor/ join in/team Deliver the planned story REFLECTION TASK

around managing transitions.

(2 hours)

teach leading a variety of
transitions in the class during
the session e.g. lining up,
getting ready for break.

session to deliver to the class.
Key aspect will be how to
manage the transition into and
out of the activity. Guidance
and support from Lead mentor

teach leading a variety of
transitions in the class during
the session using advice from
the previous assess session to
further enhance practice. (2

activity managing the
transitions using the
approaches modelled in day 2
and 3 with the mentor
observing.

DIRECTED TASK
Reading

(1 hour)

(2 hours) throughout the session. hours)
(30 minutes )
| (2 hours)
ENACT ASSESS ASSESS
Instructional coaching based Discussions with mentor to Feedback from observation and
on plans that have been reflect on differences between | how prior feedback was
prepared in groups with peers | the two enact experiences incorporated into the session
and Lead Mentor supporting. following on from initial
feedback. (30 minutes)
(30 minutes)
ASSESS DIRECTED TASK DIRECTED TASK DIRECTED TASK

Professional discussion around
experiences of managing
different transitions during
enact.

(1 hour)

Reading

(1 hour)

In writing complete a reflection
on the two enact and assess
sessions and how this has
impacted on future practice. (1
hour)

Reading

(1 hour)

Create a short presentation
demonstrating the key take
aways from the 6 day ITaP

(2 hours)

Group discussion reflecting on
shared PowerPoints

(1 hour)

Reading to be completed
following on discussions with
peers and Lead Mentor.

(1 hour)




RS BIRMINGHAM CITY

|m I‘ii and Practice (ITaP)

Pivotal area: Modelling and Guided Practice in Mathematics
Key Question: How do | model and guide the pupils to ensure they are
successful in their independent practice?

Mentor Training



Modelling and Guided Practice

PGCE: Term 1 - 6 days

BA: Year 2 — 7 days

Pivotal area: Modelling
and Guided Practice in
Mathematics

Key question: How do |
model and guide the pupils
to ensure they are successful
in their independent
practice?

ITTECF links
BCU Curriculum Key Theme D

ITaP outcomes

Classroom Practice

Learn that

* 3. Modelling helps pupils understand
new processes and ideas; good
models make abstract ideas concrete
and accessible.

* 5. Explicitly teaching pupils
metacognitive strategies linked to
subject knowledge, including how to
plan, monitor and evaluate, supports
independence and academic success.

Learn how to

Plan effective lessons by;

* a) Using modelling and explanations,
acknowledging that novices need
more structure early in a domain

Model effectively by

* i) Narrating thought processes when
modelling to make explicit how
experts think

* j) Making the steps in a process
memorable and ensuring pupils can
recall them

* k) Exposing potential pitfalls and
explaining how to avoid them

Practicable Skills

Modelling motivation

Live modelling / worked examples (I

do)

Normal speed / slowed down
Silent modelling

Narrating the process
Misconceptions

Part complete examples

Metacognitive talk

Guided practice (we do)

Set tasks similar to worked
examples

Invite children to contribute
Check for success / errors
Provide further models

Independent (you do)

Set tasks similar to worked
examples

BIRMINGHAM CITY
¥y University

Contributing research and reading

EEF (2021) Metacognition and Self-Regulated Learning
Metacognition and Self-regulated Learning | EEF
(educationendowmentfoundation.org.uk)

EEF (2022) Metacognition Seven Step Model EEF blog: Modelling
Independence - The ‘Seven-step Model’... | EEF
(educationendowmentfoundation.org.uk)

EEF blog: Modelling mathematical motivation and independence
The role of teacher modelling in developing pupils’ independence in
maths (2023) EEF blog: Modelling mathematical motivation and
independence | EEF (educationendowmentfoundation.org.uk)
EEF blog: MODEL: promoting mathematical motivation and... | EEF
(educationendowmentfoundation.org.uk)

Payne, J (2017) Making Every Primary Lesson Count : Six Principles
to Support Great Teaching and Learning (Making Every Lesson
Count Series), Crown House Publishing LLC, London.

Rosenshine B (2012) Principles of Instruction: Research-Based
Strategies That All Teachers Should Know, by Barak Rosenshine;
American Educator Vol. 36, No. 1, Spring 2012, AFT

Sherrington, T. (2019) Rosenshine’s principles in action. Melton,
Woodbridge: John Catt Educational, Ltd.

Sherrington, T (2020) Teaching WalkThrus: Five-Step Guides to
Instructional Coaching, John Catt

Educational, Limited, London.

Sherrington, T. & Caviglioli, O. (2021) Teaching WalkThrus 2 : five-
step guides to instructional coaching. Melton, Woodbridge: John
Catt Educational Ltd.

Sherrington The art of modelling... it’s all in the handover. —
teacherhead



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-independence-the-seven-step-model-planning-tool
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-independence-the-seven-step-model-planning-tool
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-independence-the-seven-step-model-planning-tool
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-mathematical-motivation-and-independence
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-mathematical-motivation-and-independence
https://educationendowmentfoundation.org.uk/news/eef-blog-model-promoting-mathematical-motivation-and-independence
https://educationendowmentfoundation.org.uk/news/eef-blog-model-promoting-mathematical-motivation-and-independence
https://www.aft.org/sites/default/files/Rosenshine.pdf
https://www.aft.org/sites/default/files/Rosenshine.pdf
https://www.aft.org/sites/default/files/Rosenshine.pdf
https://teacherhead.com/2020/11/28/the-art-of-modelling-its-all-in-the-handover/

-

BIRMINGHAM CITY

lInivarsity

Day 1 Day 2 Day 3 Day 4 Day 5 Day 6
University University School University School University
Lead Lecture Seminar 2 ANALYSE: Seminar 4 ENACT: Seminar 6
INTRODUCE: INTRODUCE: ¢ Observe maths lesson Directed tasks reflection * Independent teaching of | ASSESS:

Introduction to the ITaP

* Hook — Example of
modelling

e Theoretical input and
critical analysis

* Rosenshine’s Principles
of Instruction.

* Introduction to

v' The Gradual Release of
Responsibility Model

v Live Modelling

v'  Metacognitive talk

(Walkthrus)

e Critical analysis of
directed tasks
* Video —Relay race

e Instructional framework

- ‘I do, you do, we do ‘ —
WalkThru

ANALYSE
e Analysis and

deconstruction of expert

modelling of ‘I do, you
do, we do’

Make links to Vygotsky (ZPD)

taught by Placement
Mentor - record
reflection on modelling
and guided practice.
Consider impact on
independent learning

PREPARE:

Plan and prepare for a
small group or 1:1
intervention based on
the observed lesson

ANALYSE:

e Professional Discussions

with Lead Mentor and
peers on Day 3 in school

* Afocus on identifying
the links between
theory and practice

PREPARE:

*  Plan/ co-planning with
support from peers and
Lead Mentor for session
to enact in school

maths - modelling (I do)
Guided Practice (we do)
Whole class (or group)
Placement Mentor to
observe

ASSESS:

Instructional coaching -
Targeted feedback and
target setting

PREPARE:

Plan and prepare for a
small group or 1:1

Professional Discussions
and reflections with
Lead Mentors and Peers
on Day 5 in school

Key learning from
Modelling and Guided
Practice in maths

and Bruner intervention
Seminar 1 Seminar 3 ENACT: Seminar 5 ENACT: Seminar 7
INTRODUCE: PREPARE: ¢ Smallgroupor 1:1 PREPARE: * Independent teaching of j INTRODUCE:
*  Modelling motivation ¢ Co-planning of ‘l do, we modelling and guided * Deliberate practice — maths - modelling (1do) J* Modelling and Guided
(EEF) do, you do’ session practice intervention modelling and guided and Guided Practice (we Practice in other

*  Modelling in maths

ANALYSE:

e Analysis and
deconstruction — video
lesson and lead mentor
modelling.

*  Motivation, live
modelling,
metacognitive talk

PREPARE :

*  micro script

¢ Year 2 subtraction
scenario

¢ Deliberate practice - ‘I
do, you do’

*  Feedback from Peers
and Lead Mentors
¢ Self-reflection

¢ Prepare for school tasks

Reflect on practice and
the impact of this
intervention

PREPARE:

Professional discussion
with the Professional
Mentor about focus of
the maths lesson on day
5

practice to peers in
preparation to enact in
school.

*  Feedback from peers
and Lead Mentor

e Self -reflection

do)
Placement Mentor to
observe

ASSESS:

Instructional Coaching -
Deconstruction and
Professional discussion
of lesson observation —
targeted feedback and
target setting

curriculum subjects —
(application in other
contexts)

ANALYSE:

Analysis and
deconstruction / expert
modelling of ‘I do, you
do, we do’ in other
curriculum subjects

Directed task

INTRODUCE:

* Payne (2017), Making
Every Primary Lesson
Count — chapter 3

»  Five ways to secure
progress through
modelling

s Silent teacher

Directed task
INTRODUCE:

*  Watch — Guided Practice

video

e  Consider how the Five
Big Ideas (NCETM) are
supported by the ‘I do,
we do, you do’
framework

Directed task

INTRODUCE:

McCrea, E (2019),
Making Every Maths
Lesson Count : Six
Principles to Support
Great Maths Teaching -
Chapter 2

Directed task
PREPARE:

* Independent refinement

of planning

Directed task

ASSESS:

Independent self-
reflection

Directed task

ASSESS:

.

Critical Incident-
professional discussion
with Lead Mentor and
Professional Mentor at
Progress Meeting 1




‘Waalkly Meeting and Target Bstiing
[ Caba:

et | \\oekly Meet

Aubjact Knowlstgs olcoucclon: Ascoolabe Teaoker refar to Bubleot Ineoifis Davalopment
JowrmaliMantor refer to ECU ITE Currioulum Suldanos:

g &
I Target Setting

These meetings provide an opportunity to
identify what has been learnt and how the
Associate Teachers has learnt it.

Frofeschonal Development Dlcowcclon: B Eshasicur managament, Flanning, Adaptive Teaohing,
Ascecsment, Profscslonal Eahaviowrs

Aresc of chramgth:

* |t is also an opportunity to discuss strengths
o o s s e [ o W eV S and skills, knowledge and practice needed to
develop.

ECU Fey | Targai Agbonc fo Sohlave Targsd
o i e e » Review targets set from the week before and
— set new targets
* Please comment on progress towards the BCU
Mentor oommment: (ke 1o BEL ITE Carruiom Gaslans:) Drarbac Cu rri Cu I u m

dlgnatura:




Weekly Meeting & Target Setting

Subject Knowledge discussion: Associate Teacher refer to Subject Specific Development
Journal/Mentor refer to BCU ITE Curriculum Guidance:

Identify subject knowledge needed for next week of teaching:

Associate Teachers should be sharing their Subject
Sﬁecific Development Journal at the Weekly Meetings.
They should be talking to you about how their subject
knowledge has developed with links to learning from

university and how they have applied it in the
classroom.



Weekly Meeting & Target Setting

Professional Development Discussion: Associate Teacher refer to Professional Studies Learning
Journey/Mentor refer to BCU ITE Curriculum Guidance: je Behaviour Management, Assessment for
Learning, Planning, Adaptive teaching

Comments should be made relating to Professional
Studies such as Behaviour Management,
relationships with parents/carers, the wider roles
and responsibilities of a teacher, planning and
assessment.




Target Setting

What does an effective target look like?

* What - what is the next step [to support Associate
Teacher progress)

# This will be developed from formative discussion and
feedback

* Why — why is this important [impact on pupil
progress)

* This will help to measure the target to ensure it has
made the appropriate impact.

* How — how will this be achieved (what actions are
needed?)

# This should be actions to achieve the target —using
the word by’ will support

i BIRMINGHAM CITY
Y $Y University



Focus on Target Setting

Target Setting: At least one subject specific target should be set following an
observation. This should include what is the next step (to support Associate Teacher
progress) why is this important (impact on pupil progress) and how will this be achieved
(what actions are needed?)

PE EXAMPLE:

To scaffold the learning to enable all children to demonstrate the skill of jumping from 2
feet to 2 feet using the STEP model.

MATHS EXAMPLE

To use concrete resources for column addition to ensure secure procedural knowledge
by modelling methods using concrete resources and provide opportunities for pupil to
use them alongside the abstract.

HISTORY EXAMPLE

To embed effective use of timelines in your history teaching in order to develop and
secure children’s chronological knowledge by revisiting university taught sessions for
specific examples and including them within your history planning and teaching.

¥ S BIRMINGHAM CITY
¥y University



Teaching on placement

* From the start of the block placement Associate

Teac

hers should be teaching one lesson per day

* By the end of the placement, Associate Teachers
will be teaching a 50% timetable

* Teac
teac
teac

ning should be predominately whole class
ning, but can include elements of team

ning, teaching of small groups and

interventions.



Lesson observations

Please use the BCU Lesson Observation Feedback Form
Subject Feedback Prompts are there to support with
subject specific observation feedback — these can all be
accessed on the Primary Partnership Website

First observation in Week 1 of School Based Training
block

One observation per week

One joint observation per School Based Training with
Lead Mentor & a Placement Mentor



BCU Lesson Observation Feedback

all pupils?

Classroom practice: High expectafions and managing behaviour Key theme B - [A & F)
e.g. how does the Associste Teacher develop purposeful lzaming to ensure good progress for

Lesson Intent?

Impact on Tearning: WWhat have the children Teamad? s the learning related back fo the

Fscocisie
Teacher Diate:
name:
Course: BA QTS: | 12 3 PGCE: i 23
i Subject Fear
School: | Context: i Groug:
) Chserver
POT: name(s):
Or::;;fer Lead Mentar  Placement Mentor  Joint ?:;i;ura:tm

Previous Targets:

1
z
3

Lesson Intent: =.g. How does the Associate Teacher review learming at the stan? Is
children’s prior lzaming built an? Is the leszon intent made clear?

Subject knowledge: Key Theme C - (A & F) e.g. how is the Associate Teacher
demonstrating accuracy, breadth and depth of subject knowledpge? Use Subject Prormipt Sheet
10 support.

Planning and assessment: Key Theme D — (A & F) e.g. how is the Associate Teacher
prasenting new knowledgs in small steps? How does the associate teacher check for
understanding? How is questioning used to good effect?

HEj" Sltl'Eﬂﬂ'thE Falicrwing the obaarvation, theougs probinoam nal di i ge, plases Moty kay st gl and Lied T
biegain for Ihe Asscosls Tarchar = B conlext ol ran ng papi sch s rest e s ring chidsars b [
i

3

4]

1=

Possibilities, Issues, Reflechons and Targets including reference to PHONIC S ST
At least ane 5u|.||:¢_ specific I..':lr\gl:" shauld be st fulluwnl; an ohservation. This ':huukl o
|rr'_l.||.1e'.'.'hat o sippan Astociabs Teachar progress) why is this img

imipact on pup

T.

Z

3.

Reminders: YN

Adaptive teaching: Hey theme E — (A & F) e.g. how does Associste Teacher use
scaffolding and support for all leamers? How is independent lzaming encowraged? How ars
models and examples used to support pupd progress? How are pupils challenged?

I= there profecied time for the trainee and mentor to meet weekly fo discuss
pragrass?

FAszociate Teacher o ensure that observation feedback has been uploaded fo their
AT Folder in the Schoal Based Training section.

Assaciste Teacher o ensure that observation feecback has been uploaded 1o the
subject submission point on mregdle.

Hawe you used the BT Menfor Coach Model: See |, Name it. Do it, Review 7




Subject Specific Feedback Prompts

B MINCGHAM CITY
Uriwgrsily

Mathematics Feedback Prompts

FMease reder 10 thi Mathematics sedion of Bemingham City Usiversity's Subedt Specific Divelopmest leornal for
sparific dotais of wial i Assaciate Taachar has leamod price 10 thisr wchool-bagod raising.

Mational Curriculus: Refarance shoukd be mads to the thiee aims of the Natioeal Curiculum = Nusncy, rckesing
and probiles sohing, and Ascociats Taaders shoukd demonsirate teir underaanding of the Fagenements for sach
of thesis.

Blaths Subjict Knewledge: Acodiate Teachors should be damorcirating accurate subjeon ok g ad
thair undirstanding of effective teaching and lamisg by plasning, S eving and astesuing thai mathematics
IREECS LEING & Mastery 2pornach to erdure all pupik gain a doog and Seoarw understanding-

Subsantive eowkdge: AEoriate Teaches’ substantie keoswiodge should ba avideat in Bath their planning and
whei Eiaching.

Declirative Kaowlsdge - 1 know that' Associate Teachen sl enalie thair pupils 1o know and recall facts and
foemulai, rlatioechip batwaan SIcks and operation |confepiual whdaritan ding)

Thissrat sh o bl b conEasaration of Bow childres Comeni doclanathas ki dwlisago bo taair 1y Lar i mamany, for
nEtancE Gmes tables snd rebar facts and how This B rerieied.

Procidnal knwlssge - 1 know how' Asecciate Teachers Swald enable Chir pupils 1o confidantly Calculate using
the 4 eparations and understasd how they ralate T shermal mathed. Aot Taackar should help gepik ta
b TR, SyEIRIMatic 3nd Sorirat mathamatical mathads.

Conditional knswiidge -1 kn ow whis" Associats Teachars enable thair pupils 10 cegantss their thisking to dewakep
@ bank of sarategies, 0o sobw diferant cypas of probkims, to reason, to give mathsmanical prool.

Consadaration dhald ake b gisn 1o cegamunities for pupilks i
dervalog thair metacognitie skills Tor imtaecs kamisg from thair
enisTakes and miseaplions.

Tasming b Wby

Thie follwing prosecs ans Sesignod Lo SLPROT in giving Subjeo-
spacilic mathematics Tesd bk in ralation 1o the "Fase Big o'

Arprewrnindioss wund' @ dmsom aapow
A mathrmuotn! fractuer dnog
fowghf, thw ouer Swneg Hhat pugis can
iy b evouthy il boa e oG i A
reprrsnision, wwppocbing them io
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Methematcn! thinkiog o cesfral fo
haw paph frasn molbemesten ond
chathes foaking for patferss ond
retnmbgy, sohng coonecions,
Eonjecinrieg, AAmoning, and
provaiang. Pupils should sy
g in mathematesl thirking in al
anms, communestng S dea
wning precos mathematics leanguage.

nchirer 0 dewp undrafosdng aof  How doas modaling using rege J mMasipulati s suppon
mathesetics) dtroches end wndevstandieg of tha mathamanics?
T,  Hiow @ con i afd pRoodial represaniations used o stafokd the
laaming? To supgrt individual pupiks as part of adapive teachiog?®
+ Aie CORPDEGONG Mats beteo tha language, masipulatives, images ad
sl ?
elatbsrmatacal Thinking = 'Wha cpp for pugels 1o problam solve and reason ware

Erowided 7 Wiy wisi Chity ch oses?

Ana Pupik should actely eegage in mathematical thnking is all kssons,

CowL NICGIngG Chatir iokas using precis madamatical language?

=  corect technical marth e tic voca bulany along with key phrases aed
e senlencas modaled and reinforce whike Thinking akeed 7

& guastioning wod aflectisely to promote mathematical dscuscion and
drvaon mathematical understanding? (£ How do you kiw? prow it
DO R

i Aina rich Tacks used that allow all pupils 1o sapion: Comapts diaply?

Do tha Agecciate Teackar highlight sspects of mathamatical thisking.

sl i GPOTHING patiares, making conjectunes and proving why

somathing & true?
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Critical Incident - Definition

* Critical incidents are learning situations that
lead to significant learning and personal growth.

* A critical incident does not need to be a serious
or dangerous event; rather “critical” is to be
interpreted as relevant or important that would
require more in-depth reflections.



Critical Incident

* At each Review/Progress Meeting Associate Teachers
will present to whoever is completing the meeting a
Critical Incident that demonstrates progress towards
the BCU Curriculum Key Themes and ultimately the
Teachers Standards.

* The Critical Incident must show that the Associate
Teacher can present and discuss with expert colleagues:

v INTENTION

v IMPACT



Critical Incident

* Prior to each Review/Progress Meeting the Associate
Teacher will need to prepare a Critical Incident.

* They can use evidence to support their Critical
Incident.

* 5 pieces maximum to demonstrate progress towards
the BCU Curriculum Key Themes.

* Critical Incident gives an opportunity for the Associate
Teacher show how they are progressing and
developing.



Critical Incident Focus:

Briefly describe the Critical Incident which stimulated your professional growth at
this point in your training.

In regponse to this 'Crtical Incident” identify the research-informed professional
actions taken that demonstrated your intention.

Wihat iz pour infended cufcome? What rmzesrch have you underfsken fo support your
implemendation? E g. What new subject knowledge or pedagogical approaches have you had o
considar?

What steps did you take to secure the implementation of these actions?
What have pou implementad in your prachice?

Identify the impact of your practice:

Impact an Pupil Progress Impact on your understanding of your
Professional Responsibilities

Identify the evidence you will share with expert colleagues as part of your
professional discussion.

Prior to each Review/Progress
Meeting the Associate Teacher
will need to prepare a Critical
Incident.

They can use evidence to
support their Critical Incident.
5 pieces maximum to
demonstrate progress towards
the BCU Curriculum Key
Themes.

Critical Incident gives an
opportunity for the Associate
Teacher show how they are
progressing and developing.



The BCU Assessment Tracker

BCU ITE Curriculum Key Theme B: Behaviour and Wellbeing
I the BOU Primary Curriculum Associate Teacher's classroom practice establish effective behaviour management wing high expectations and awareness of pupil

wellbeing.

\ITTECF: High Expectations and Managing Behaviour, Teachers' Standards: 1 and 7]

Working Towards T

The Associete Teacher waorks Witk the sepport of
expert coemgues of BOU and iw schood to:

Working At A

The Associete Teacher waorks idependeatly with the
advice and guideace of expert colfemgues ot BOU and in
schoal o

Ohserve and reflect how espert colleagues establish
effective classrocm routines and how this creates an

effective learning ensironment i your placement
schical.

3e clear about what good behiawdour locks like in the
placement school and prepare for comman behasiour
Iszues by ohsendng expert colleagues and planning
that states how they will be addressea.

Auild effective relationships with pupils in the
placement schaol /s based on an ethas of mutual trust
and respect; demanstrating that pupils’ feelings are
conaidered and understood.

Use the phcement school's polickes related to
behavicur managament and understand how these
should be implemended in the context of the schoal
plcement for the well-being of all pupils

zztablish a suppartive and induske leaming erironment
by cemonstrating clear behavioural espectations and
effective classroom routines sharing these values with
puplls to support dassrocom and placement schaoal
culbure.

Sake deliberate chalces and be precise and clear when
teaching pupils about expectations of good behavour and
the meanmmis of the chszroam.

Proddie opportunities to exercise self-regubtion by role
modelling behaviour that influences the attitudes, values,
and behavours of pupils through concistency in language
and non-werbal signals for instructions and dinectons.

tnigage with the school behaviour policy ta secure high
exapectations of good behawiour using a predictable and
secure sysbem of rewands and sbrategies appropriate to
the mezeds af pupils, which impact pupil outcomes by
setting goals that challenge and stretch all pupiks.

Use early and least-intnushve inEerventions as am Indtial

Cansistently ercure a predictable and secure learming environment
wia a range of effective behaviour management strategies within
professional practice that is supportive, incusive and fosters
resilience for all pupilks

Dadiver high-guality teaching with behacural expectations fully
embedded to maximise time in the lesson for kearming.
Consistently role model behaviour that influences the attitudes,
walues, and befawiours of pupils through consistency in language
and non-verbal signals for instructions and directions both inside
and autside of the dassroom.

Support pupils to self-regulate their emaotions and lnow that this
affects pupils' ability to leam and succeed in school and future lives.

dentify goals and tangets that challenge and stretch all pupils and
understanding the kong-term posithee irvpact of high expectations on
pupils’ Iife chances.

Understand pupls are motivated by intrinsic factors (related to their

respanse ko low bevel disruption, seeking out additiconal

IEEHI:I!! aird 'l'ﬂll]l!i' and Extrinsic fachors !mll‘h’h’! ED rEwarc | and

‘)/




Syaluate hiow high expectations are demonstrated

thircugh praising pupil engagement and progress
made.

Understand the impact of positke reinforcement to
affect and improwe the mobivation, successes,
behawiour, and well-being of pupls inyour placement
schaal.

Aegin to understand the teadher's roke In supporting
the social and emotional development of pupils
{induding an understanding af hoe to present

bullying.

support quickly when required to maintain expected
behawiciur.

Discuss with expert colleagues how to support pupils to
joummey from nesding extrinslc mothation to being
mothvated bo work inkrinsically.

Support puplls’ socal and emotional develcpment by
teaching and modelling a range of zodal and emoticnal
shills |e-g. self-regulation, how to recogrise and
understand fesings, ranage emabians, sustain posithse
relationships and preventing bullying behavicurs).

haw to support pupls to jJourney frem needing extrinsic maotivation
it being mativabed bo vwiork i nadcally.

Chearly embed a range of effective behavour management
strategies within their prodessicnal practice to ensure pupik are
condident to particpate in ke=ssons and their comntributions ane
walued.

Zupport pupils to beliese that their feelings will be considered and
wndersbood.

mespond with authority to any behavour or bullying that threatens
emotional and;or physical safety.

Progress:
Uin track to meet the curriculum expeciations for this BCU ITE Curriculum Theme within the current phase™ YESHL
| TF nof on track have Rapid Improvement Targets baen set? YESND
Summative: By the end of the course YEWND
(SBT3 ONLY)

T51 Sat high expectations which inspire, motivate and challenge pupils

= e=tablish a safe and stimulating environment for puplls, rooted in methal respect
= gt goals that stretch and dhallerge pupik of all backgrounds, abilibes and dispositions
L cEmonstrabe conssberdly the posibhe attibudes, valboes and behastour shikch are expeched of popils

T57 Manage behaviour effectively to ensure a good and safe leaming enviroament
»  have dearnules and routines for bebhasiour in dassrooms, and take respansibility for promoting good and courteous behaviour both in dassrooms and around the schoal, in
accordance with the school's behasiour policy
#  have high expectations of behaviour, and establish a framework for discipine with a range of strategies, using praise, sanctons and rewards consistently and fairy
+  manage classes effectively, using approaches which are appropriate to pupl’s needs uardento iInvolee and motivate them maintain good relatonships with pupils, exencise
appropriate authority, and act decisively when necessary

BIRMINGHAM CITY
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Review Meeting 1 and Progress Meeting 1

Review Meeting 1:

Lead Mentor (either in-person or online), Placement Mentor,
and Associate Teacher. Observation feedback discussion.
Sharing Critical Incident. Progress against BCU Key Themes.

Progress Meeting 1:

Lead Mentor (either in-person or online), Placement Mentor,
and Associate Teacher. Observation feedback discussion.
Sharing Critical Incident. Progress against BCU Key Themes.



Assessment of School Based Training

Review Meeting 1 - Full Time

* Review Meeting 1 (SBT1) Associate Teachers who are on track to be awarded
QTS at the end of the course will be demonstrating their competence in some
of the BCU Curriculum Themes at Working Towards level.

* Associate Teacher requiring improvement is not able to demonstrate their
competence in some elements of the BCU Curriculum Themes at Working
Towards level and/or not fully engaged or responding to advice and feedback.
The Associate Teacher will be subject to the Rapid Improvement process and
targets and strategies for improvement will be identified and a Rapid
Improvement Targets (RIT) form will be completed.



Assessment of School Based Training
Progress Meeting 1 - Full Time

* Progress Meeting 1 (SBT 1) — Associate teachers who are on track to be
awarded QTS at the end of the course will be demonstrating their competence
in 75% of each BCU Curriculum Theme at the Working Towards level.

* Associate Teachers requiring improvement are demonstrating their
competence in less than 75% of each of the BCU Curriculum Themes at
Working Towards level and/or not fully engaged or responding to advice and
feedback. The Associate Teacher will be subject to the Rapid Improvement
process and targets and strategies for improvement will be identified and a
Rapid Improvement Targets (RIT) form will be completed to be shared with the
next placement school.

* Associate Teachers not demonstrating their competence in at least 50% of
elements in each of the BCU Curriculum Themes at Working Towards level
and/or not fully engaged or responding to advice and feedback will have failed
SBT1.



Rapid Improvement Target

Issued if Associate Teachers:
e Are not making expected progress;
e Are not demonstrating high standards of personal and
professional conduct.
All RIT’s should be emailed to:
PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Details of the process will be explained if necessary.


mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Termination of Placements

 Where a termination of placement occurs the circumstances are
considered by the Placement Review Panel and
recommendations made regarding further placements and
actions to be undertaken.

e Resitting a School Based Training placement, as a consequence
of a failed first attempt, will incur a cost to the trainee of £1125.
The Associate Teacher may be eligible for funding, but this
should be discussed with Student Finance England direct to
confirm details and determine whether there is eligibility.

* There may be exceptional circumstances where this fee can be
waived; however the tutor will confirm this in writing to the
Associate Teacher where such a circumstance will apply.



Attendance and Absence

Procedure

e Associate Teachers
should follow the School
Absence Procedure.

* This is one of the first
tasks they should do on
their prelim visits.

Information R=parding School Absence Procedurs

Wha da you need o contact?

Wha foas the contact nead i 10

bieen hi?

By whal ime dio we o
o iff yaw are going ta b

et day 7

Remember to also register your absence with the university using

y3R=-




Useful Contacts

PGCE Course Team:
PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Education Partnerships Team:
HELS.Placements@bcu.ac.uk

Primary Partnership Lead:
Anne Whitacre
anne.whitacre@bcu.ac.uk



mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk
mailto:HELS.Placements@bcu.ac.uk
mailto:anne.whitacre@bcu.ac.uk

Any Questions?
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I\/Ientormg 2024-25

DfE recommend up to 20 hours of mentor training includes _'
support on school-based placements.

» DfE funding available for Placement/Professional Mentors working 1.5 hours per
week directly with a PGCE or BA1 Associate Teacher.

* BCU have developed an Initial Teacher Education Mentor Support Programme,
(Units 1-7) on Brightspace using a personalised login for easy access to training
resources.

* Lead Mentor (University Tutor) will support and work with you in school.

* Primary Partnership Website ‘go to’ portal for key information and guidance
including accessing key documentation.

* BCU funding for placements

Initial Tea.ch_erﬁEd—UCation Mentor Support Programrh 2024




Programme

Units

Unit Title

Indicative
Duration

Content Split

Tier 1 Units - Developed with the West Midlands ITT Partnership

APL Opportunity

Asynchronous
. Assessment of A )
Unit 0 . N completion of online
Prior Learning & 1hr Mo
NEW . . . MS Forms by all
Diagnostic Audit
Mentors
Unit 1 Effective Asynchronous
NEW Mentorin 2hrs content on Yes
2 Brightspace Mentors may be abla to APL these units if
they hawve:
Unit 2 Mentoring and Asynchronous - aTier 1 WM Provider Group
h 2hrs content on .
NEW Coaching . Cartificate
Brightspace
- completed other relsvant quals
Unit 3 Mentor & Asynchronous e.g. ECF training or MPOLTD
NEW Coaching 2hrs content on (tha with the university)
Conversations Brightspace
Tier 2 and 3 Units — Birmingham City University Mentor Development Curriculum
Asynchronous Yes
content on Mentors may be abla to APL this unit if
Unit 4 Initial Subject/ 3hrs Brightzpace (2hrs) they have:

NEW Phase Mentoring & - aTier 2 Initial Subject/Phase Mentor
Face-to-face in- Module Certificats that has been
school visit {(1hr) awwarded by a partner ITE provider

Unit 5 The BCU Mentor/ Asynchronous
2hrs content on

NEW Coach Model -

Brightspace
MS Teams
Synchronous briefings
Placement CPD supported by
The BCU Asynchronous
Approach to
Unit 6 I'*F')'Ipentoring Ghrs Bri CthtEnt C;;h ]
rightspace (3hrs
EXISTING inel. BCU g Mo
Subject/Phase Face-to-face in-
Curriculum school visit (3hrs)
{hours split across each
placement)
Asynchronous
Intensive Trainin
Unit 7 Py : g an u:q_:ntent on
NEW and Practice rs Brightspace

(ITaPs)

[supported by face-to-face
in-school visits)

Mentor Training: up to 20
hours of DfE Funding

Full mentor details
access Primary
Partnership
Website:

Mentoring



https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/mentoring

PGCE Primary and Early Years Mentor Training Calendar 2024-25

Al ITT providers are required to offer up to 20 hours of fully funded Mentor CPD for each Associate Teacher placed in school from September 2024. Prior
learning will be recognised.

Tier

Content

Mentor Diagnostic (Knowledge, Skills, and

Experience)

Mentor Expectations

Mentor Audit to be completed after engaging with Tier
1 training (Modules 1-3) Online

Effective Mentoring

Mentoring and Coaching

General Mentoring Module for Phase and Professional

Date(s) training window
24125

28 June complete by
First school visit

28 June complete by
First School Visit

2hrs Aentoring and Coaching C ti Asynchronous online
3hrs | Unit 4 nitial Primary and Early Years Mentoring Asynchronous online 28 June complete by
First School Visit
3 2hrs | Units The BCU Mentor Coach Model and application | Asynchronous online 28 June complete by
to Primary and Early Years - [TaPs First school visit
3 6hrs | Unit6 The BCU Approach to Mentoring Understanding the BCU Curriculum and using Phase | 01 October or
documents for School Based Training 1 02 October
and Synch. and rded
School Based Training 1 (Mentor Briefing) 01 October or
Primary and Early Years Mentorship (BCU Synchronous and reco 02 October
Curriculum) School Based Training 1 (Initial visits and Behaviour wi/c 07 October
and Modelling ITaPs) w/c 14 October
(3 hours face to face each placement) Email or online w/c 04 November
School Based Training 1 (Review Meeting and w/c 18 November
Observation)
In school
School Based Training 1 (Progress Meeting) wic 16 December
In school
School Based Training 2 (Mentor Briefing) 08 January or
Synchronous and recorded 09 January 2025
School Based Training 2 (Initial visits Scaffolding and | w/c 20 January and
Questioning ITaPs) wl/c 03 March
Email or online

J

Mentor Training:
How this looks for
PGCE

Full calendar
accessed via

Mentoring



https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/mentoring

- ' . BN

Initial Teacher Education Mentor Support Progra}nme “2024

Unit 1: Effective Unit 2: Mentoring and
Mentoring Coaching

Unit 3: Mentor Unit 4 - Coming Soon! Unit 4: Initial Unit 5: The BCU
Conversations Initial Subje... Subject/Phase Mento... Mentor/Coach Model

mw

Unit 7: Intensive
Approach to Mentori... Training and Prac...

Use Registration Link to register Use Birmingham City University "
Placement Mentors (brightspace.com) |
to access our homepage



https://forms.office.com/pages/responsepage.aspx?id=VeArfoqCI0W15bd62ZOXhXuKxVZSCw1NmdgIjr2ApVpUQVFPSkc4VUdSR0pXUDZRVkdCVlE4QlpWTyQlQCN0PWcu
https://birminghamcity.brightspace.com/d2l/login
https://birminghamcity.brightspace.com/d2l/login

Reassure.....business as usual

- Unit 6: You will be supported by the BCU

Lead Mentor (University Tutor) to engage
with ’_’ processes as part
of the up to 20 hours including:

Joint mentor observations;
Using Subject Prompts;

Understanding the BCU ITE Curriculum
Review Meeting;

Unit 6: The BCU ‘
Approach to Mentori...

Progress Meeting;
Existing 6 hours of Supportive conversations around
training mentoring and Intensive Training and
Practice (ITaP) input;

o
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What to do now...on Brightspace

Initial Teachér Education Mentor Support Progra;nm'é. 2024

Use Registration Link to
register Placement
Mentors

Complete registration

or

Use Birmingham City
University Log onto Brightspace
(brightspace.com)
to access our
homepage

}/ i;n’\i\ﬂ
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https://forms.office.com/pages/responsepage.aspx?id=VeArfoqCI0W15bd62ZOXhXuKxVZSCw1NmdgIjr2ApVpUQVFPSkc4VUdSR0pXUDZRVkdCVlE4QlpWTyQlQCN0PWcu
https://birminghamcity.brightspace.com/d2l/login
https://birminghamcity.brightspace.com/d2l/login
https://birminghamcity.brightspace.com/d2l/login

What to do now...

Unit 5: The BCU
Mentor/Coach Model

Unit 7: Intensive
Training and Prac...

Units 1, 2, 3 and 4, if applicable,
complete at your convenience.

on Brightspace

Complete Unit 5 before Associate
Teacher arrives in school

Complete Unit 7 before Associate
Teacher arrives in school



Unit 5 on Brightspace

A quick guide to the
BCU ITE Mentoring Model

Rﬁ Mentorii
neEEEES

<

Offer specific praise
the descripfive stage
% Ask simple follow-up questions
recognise success % |dentify the gap or development area
- identify next step
signpost expectation

% Encourage the AT to identify their next step
% Show a model of the expected action

See what highly effective teaching looks like

So What?

the inferpretive stage

<

w Encourage the AT to name the target

& What will they work on?
name the ‘what’ % Elicit the reason behind this target
name the ‘why’

p X % Discuss the impact it might have
name the ‘how

% Set out the approach to improve
Name it B | « How will the AT do this?

s ATs create a plan, script the action

I

#« Compare this with their mentor’s version
perfect the plan # Create a simulation of the targeted area
practise the action

follow up & feedback

s Model and practice the action

#  Set dates for review

DO £ s Plan for ‘in-observation’ feedback

% Consider the impact of the completed target
the evaluation stage
% How effectively was the action step completed?
assess the impact % Discuss what has emerged in their teaching

discuss development

reflect on progress
% Consider what lesson has been learnt

ReView " % How will they take this forward into future practice?

BIRMINGHAM CITY
ﬁ infial Teacher Educaton

Manbnr &

% How has this improved the classroom environment?

Details the mentor coaching
model to support effective
and professional discussions
in school.

Lead Mentors will be
supporting you to use this
model when working directly
with Associate Teachers to
work collaboratively to set
and implement bespoke
targets.



Unit 7 on Brightspace

(ITaP)

Primary and Early Years Education
BA and PGCE

Intensive Training and Practice

Mentor Training

Intensive training and practice, (ITaP) : -

Specific and focused element of the
teacher training curriculum;

Intended to help consolidate trainees’
knowledge of key evidence-based
principles for effective teaching;
Enables trainees to practise their
application and integration into their
developing professional practice.
Main aim of ITaP is to strengthen the
link between evidence and classroom
practice

Some elements of ITaP will need to
take place in a school environment.



Primary Partnership Website
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Primary Partnership Website Landing Page

Key document information is being added and will be available at the
end of the week including a recording of the School Briefing meeting on
the PGCE tile.


https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/overview

BCU Funding for placements

Number of Associate Teachers |Payment to School
1 £400
2 £900
3 £1500
4 £3000
Mentoring

S BIRMINGHAM CITY
.) ‘& Ui’livergft\/


https://www.bcu.ac.uk/education-and-social-work/partnerships-and-collaborations/primary-early-years-partnerships/mentoring

Register or log onto Brightspace &?i{@q

Complete Unit 5 — BCU Coach Model

Complete Unit 7 - ITaP

Access PGCE documentation on Partnership Website

; BIRMINGHAM CITY
Y ¥ University



Mentor training trouble shooting...

If you have any questions of accessing mentor
training, please contact:

ITEMentoring@bcu.ac.uk



mailto:ITEMentoring@bcu.ac.uk
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