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Associate Teachers use critical enquiry 
and research informed practice to 

develop understanding of effective 
teaching and learning. Associate Teachers establish effective 

behaviour management using high 
expectations and awareness of pupil 
wellbeing.

Associate Teachers know, remember, 
and apply subject knowledge and 

subject specific pedagogy to impact on 
pupils’ progress. Associate Teachers use knowledge 

about how pupils learn to plan and 
assess learning to ensure that all pupils 
make progress. 

Implementation of inclusion through 
effective adaptive teaching approaches 

to meet all learners’ needs and 
backgrounds, including disadvantaged, 

SEND, those who are known to children’s 
social care, other barriers to learning 

and/or well-being, such as young carers 
and EAL learners. 

Associate Teachers consistently uphold 
professional behaviours and contribute 
effectively to the wider life of the 
school. 
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Primary Spiral 
Curriculum

Our spiral curriculum model is an 
iterative revisiting of identified 
topics, subjects and themes 
throughout the BCU Primary and 
Early Years with QTS course.

This spiral curriculum ensures that 
a deepening of understanding of 
the topic considered with each 
successive encounter building on 
the previous one.

Phase 1

Working towards 
Phase 2

Working at

Phase 3

Working beyond 



PGCE Primary & Early Years:
Course Structure 

EDU7384
Core Curriculum

20 Credits

EDU7385
Foundation Curriculum

20 Credits

Summer 
Term

EDU7390
School Based 

Training 3

EDU7390
School Based 

Training 2

EDU7389
School Based 

Training 1

ITaP 
Modelling and 

Guided 
Practice in 

Mathematics  

Spring 
Term

Autumn 
Term

ITaP 
Behaviour: 

Routines and 
Transitions  

ITaP 
Adaptive 
Teaching: 

Scaffolding 

PGCE Primary 
and Early Years 
with QTS

EDU7386
Professional Studies

20 Credits

ITaP 
Assessment: 
Questioning

 

EDU7384
Core Curriculum

20 Credits

EDU7384
Core Curriculum

20 Credits

EDU7385
Foundation Curriculum

20 Credits

EDU7385
Foundation Curriculum

20 Credits

EDU7386/87/88/7414
Professional Studies & Leadership

20 Credits

EDU7386/87/88/7414
Professional Studies & Leadership

20 Credits



Safeguarding
• Prior to placement Associate Teachers will have 

completed Home Office Prevent training and Level 1 
Safeguarding Training

• Associate Teachers will receive a Safeguarding Confirmation 
Letter from BCU and you can access this from the Student 
Allocations on PCP (Placement Communication Portal)



Placement Communication Portal

https://arc.bcu.ac.uk/pcp/

https://arc.bcu.ac.uk/pcp/


PGCE Curriculum Document



Subject Specific Subject Development Journal





School Based Training 1

Preliminary Visits: 5th, 6th, 8th, 12th, 13th, 15th, 20th, 21st, 22nd, 23rd 
October

Lead Mentor Sign Off: Wk. Beg 19th October

Block Placement Dates: 2nd November – 18th December

Review Meeting: Wk. Beg 16th November

Progress Meeting: Wk. Beg 14th December

Lead Mentor Debrief: Wk. Beg 4th January

University Days: 7th, 9th, 14th, 16th, 19th October, 20th, 27th 
November, 2nd December



It is the Associate Teachers responsibility 
to keep their Progress Journal up to date.

The Associate teacher should share their 
Progress Journal with their Lead Mentor 
and Placement Mentor via their OneDrive 
Associate Teacher Folder

• Preliminary Tasks
• Associate Teacher Learning 

Observation
• Checklist of tasks that need to be 

completed for sign off
• BCU Assessment Tracker
• Attendance register
• Targets page
• Weekly Meeting and Target Setting
• Review/Progress Meetings
• Critical Incidents

Progress Journal



SBT Prelim Tasks
These are to be completed during PPSE days.

They are linked directly with the pre-approval checklist.

The Prelim Tasks are:

1. Safeguarding

2. Behaviour 

3. Professional Behaviours

4. Learning Environment

5. Core, Foundation and Phonics Learning Observations

• All prelim task must be completed prior to the Lead Mentor sign off meeting.



Associate Teacher Learning Observation

The minimum expectations in 
the preliminary visits of 
Learning Observations are:

• One Core Subject 
• One Foundation Subject
• One Phonics Session



How to prepare for the School Based Training Block:
• Develop an appropriate teaching timetable through negotiation 

between Placement Mentor (class teacher) and Associate Teacher.
• Discuss targets and generate strategies for in-school support, this 

could include arranging to observe other colleagues in school.
• Identify subject knowledge needs and appropriate 

activities/resources/ideas to support the planning process.
• Identify a schedule for Weekly Meeting and Target Setting.
• Identify relevant staff meetings that should be attended.
• If, for any reason, you feel that the Associate Teachers is not ready to 

start the block experience, please contact the Lead Mentor.



• Associate Teacher should 
contact Lead Mentor to arrange 
a time to meet via TEAMs

• Targets should have been 
discussed

• Associate Teachers will have to 
talk through the Pre-Approval 
checklist

• Associate Teachers will be in 
school on this day but will 
need time to meet with their 
Lead Mentor

Lead Mentor Sign off Meeting 





Intensive Training and Practice (ITaP)

ITaP is a specific and focused element of the teacher training curriculum. 

It is intended to help consolidate trainees’ knowledge of key evidence-based principles for 

effective teaching, and to enable them to practise their application and integration into their 

developing professional practice.

The main aim of ITaP is to strengthen the link between evidence and classroom practice, therefore 

some elements of ITaP will need to take place in a school environment.



Intensive Training & Practice
Behaviour:

1st October (Uni), 12th October (Sch), 
14th October (Uni), 15th October(Sch), 
19th October(Sch), 

Modelling & Guided Practice:

20th November (Uni), 24th November 
(Sch), 27th November (Uni), 30th 
November (Sch), 2nd December (Uni) 



Adapted five-stage framework

The adaptation of five-stage framework, drawn from research by Grossman (2018) on teaching core practices 

to trainees supported the design of our ITaP models and the creation of a tightly co-ordinated set of activities 

that bridge pedagogical theory and teaching practice. The activities chosen to address each of the five 

elements of the framework are a guide and may vary between ITaPs.

Each aspect of the framework is made explicit to the trainees



Pivotal area: Behaviour – Routines and Transitions
Key Question: How do I use appropriate behaviour 
management strategies to ensure smooth transitions?

Intensive Training and Practice   (ITaP)



Intensive Training and Practice (ITaP)
 Behaviour – Routines and Transitions - Key Question: How do I use appropriate behaviour management strategies to ensure 
smooth transitions?

Day 3 University 
Learn that
• Setting clear expectations can help 
communicate shared values that improve 
classroom and school culture. 
• Behaviour should be modelled by the 
class teacher establishing and reinforcing 
behaviours for learning includes 
expectations, motivational factors, 
responsibility, independence.
Learn how to
• Establish a predictable and secure 
environment benefits all pupils but is 
particularly valuable for pupils with SEND

Behaviour ITaP Day 1 University
Learn that
• Behaviour for Learning and Classroom Culture be modelled by 

the class teacher at all times
• Establishing and reinforcing behaviours for learning includes 

expectations, motivational factors, responsibility, independence 
are key strategies for success.

• Routines including management through positive reinforcement 
can help create an effective learning environment.

Day 6 University 
Learn that
• Teaching good behaviour is a pre-requisite for 
effective learning. 
• Routines including management through 
positive reinforcement can help create an 
effective learning environment
• The classroom environment will have an impact 
on the progress and behaviour of all pupils

Day 2 School
Learn that
• Routines can be supported through clear, sequential 
instructions
• A consistent approach (and response) supports behaviour and 
routines
• Teaching good behaviour is a pre-requisite for effective 
learning. 
• Teachers should role model and teach good learning 
behaviours. 

Day 4  School
Learn that
• Routines can be supported through clear, sequential instructions
• A consistent approach (and response) supports behaviour and 
routines
• Teaching good behaviour is a pre-requisite for effective learning. 
• Teachers should role model and teach good learning behaviours. 
Learn how to
• Establish a predictable and secure environment benefits all pupils 
but is particularly valuable for pupils with SEND.

BCU Curriculum Key 
Theme: B,C,F,  - 
indicated as ongoing by 
the red outline 

PGCE



Behaviour – Transitions and Routines
ENACT

Observe in school classes how transitions and 
routines are established and managed. Record on 
observation form.

Shadow the class teacher and manage 
transitions after observing and the class teacher 
modelling. 

Discussion with Placement Mentor sharing 
observation form and experience of shadowing 
class teacher. 

ASSESS

Day 
2 



Behaviour – Transitions and Routines ENACT

Discussion with Placement Mentor 
Sharing observation form and experience of shadowing class teacher. Reflection 
in workbooks on the two different enact sessions and how this will impact on 
future practice.

ASSESS

Day 4 

Deliver the planned story activity 
AT to independently manage all the transitions using the approaches rehearsed during 
day 3 with the mentor observing. 

Professional discussion of lesson observation 
Targeted feedback and target setting - Self-reflection

Shadowing class teacher
Manage transitions alongside the class teacher with them modelling. 



Intensive Training and Practice   
(ITaP)

Pivotal area: Modelling and Guided Practice in Mathematics
Key Question: How do I model and guide the pupils to ensure they are successful in 

their independent practice?



Intensive Training and Practice (ITaP)
Pivotal area: Modelling and Guided Practice in Mathematics
Key Question: How do I model and guide the pupils to ensure they are successful in their independent practice?

Assessment:
Progress Meeting 1
Critical Incident 
Modelling and Guided 
practice in a subject 
other than maths.

Introduction Session
Learn that

• Rosenshine presented Principles of 
Instruction to support classroom practice.

• Modelling, guiding student practice and 
independent practice support the exchange 
of knowledge from teacher to pupil. This can 
be viewed as the ‘I do, we do, you do’ 
approach.

• Metacognitive talk and narrative through the 
thought process is a key aspect of modelling 

Session 2
Learn that 
• The ‘Gradual release of responsibility model’, or ‘I do, we do, you do, provides an 

instructional framework for moving from teacher knowledge to pupil 
understanding and application 

• Live modelling in maths helps pupils understand new processes and ideas; good 
models make abstract ideas concrete and accessible.

• Adults modelling strategies and behaviours encourages pupils to develop their 
independence and motivation towards learning maths.

• Guided practice gradually reduces the support to enable independence.

School
Learn that
• The Gradual Release of Responsibility 

model (‘I do, we do, you do’) helps 
shift learning from teacher-led to 
student independence.

• Observation of practice, discussing and 
analysing with expert colleagues 
supports development.

Opportunity to ANALYSE, PREPARE and 
ENACT in the classroom

Session 3
Learn that 
• Planning and preparation 

enhance classroom practice

Session 4
Learn that
• Reflective practice, observation 

and feedback enhance 
professional development School

Learn that
• The Gradual Release of Responsibility 

model (‘I do, we do, you do’) helps shift 
learning from teacher-led to student 
independence.

• Feedback from expert colleagues supports 
improvement.

Opportunity to ANALYSE, PREPARE and 
ENACT in the classroom

Session 5 and Session 6
Learn that 
• Reflective practice, observation and feedback enhance 

professional development 
• Modelling and Guided Practice principles can be applied 

in other curriculum subjects – (application in other 
contexts)

 

SBT1 Critical Incident
Reflecting on the impact of use research-informed practice 

supports professional development. 

BCU Curriculum Key Theme: A  - 
indicated as ongoing by the red outline 

PGCE 



Modelling and Guided Practice ANALYSE PREPARE ENACT

Observe a maths lesson (1 hour)
Complete the Associate Teacher Learning Observation form
Professional discussion with placement mentor

Plan and prepare (1 hour)
Which children need additional modelling and guided practice?
Plan and prepare small group or 1:1 intervention based on the observed lesson

Enact – modelling and guided practice with small group (1 hour)
Reflect on practice and the impact of this intervention

Professional discussion (1 hour)
What information do you need to be able to plan the maths lesson in university on for 
teaching in school?

Day 2 



Modelling and Guided Practice
ENACT

Independent teaching of maths  - Live Modelling (I do) Guided 
Practice (we do)  - whole class

Placement Mentor to observe and complete feedback form

Professional discussion of lesson observation 
Targeted feedback and target setting - Self-reflection

Plan and prepare  - based on feedback
Which children need additional modelling and guided practice?
Plan and prepare small group intervention

Independent teaching of maths  - Live Modelling (I do) 
Guided Practice (we do)  - group

Placement Mentor to observe and complete feedback form

Professional discussion of lesson observation
Targeted feedback and target setting – Self-reflection

ASSESSPREPARE

Day 4 



Weekly Meeting & 
Target Setting

• These meetings provide an opportunity to 
identify what has been learnt and how the 
Associate Teachers has learnt it. 

• It is also an opportunity to discuss strengths 
and skills, knowledge and practice needed to 
develop.

• Review targets set from the week before and 
set new targets

• Please comment on progress towards the 
BCU curriculum



Weekly Meeting & Target Setting

Associate Teachers should be sharing their Subject Specific 
Development Journal at the Weekly Meetings. They should be talking 
to you about how their subject knowledge has developed with links 
to learning from university and how they have applied it in the 
classroom.



Weekly Meeting & Target Setting

Comments should be made relating to Professional Studies such 
as Behaviour Management, relationships with parents/carers, the 
wider roles and responsibilities of a teacher, planning and 
assessment.



Target Setting



Focus on Target Setting 
Target Setting: At least one subject specific target should be set following an observation. This should 

include what is the next step (to support Associate Teacher progress) why is this important (impact on pupil 

progress) and how will this be achieved (what actions are needed?)

PE EXAMPLE:
To scaffold the learning to enable all children to demonstrate the skill of jumping from 2 feet to 2 feet using 
the STEP model. 
MATHS EXAMPLE
To use concrete resources for column addition to ensure secure procedural knowledge by modelling 
methods using concrete resources and provide opportunities for pupil to use them alongside the abstract.
HISTORY EXAMPLE
To embed effective use of timelines in your history teaching in order to develop and secure children’s 
chronological knowledge by revisiting university taught sessions for specific examples and including them 
within your history planning and teaching.



Teaching on placement
• From the start of the block placement Associate Teachers should 

be teaching one lesson per day
• Building to two lessons per day by week 3
• By the end of the placement (the last two to three weeks), 

Associate Teachers will be teaching a 50% timetable
• Teaching should be predominately whole class teaching, but can 

include elements of team teaching, teaching of small groups and 
interventions. 



Lesson observations

• Please use the BCU Learning Observation Record
• Subject Feedback Prompts are there to support with subject specific 

observation feedback – these can all be accessed on the Primary 
Partnership Website

• First observation in Week 1 of School Based Training block
• One observation per week
• One joint observation per School Based Training with Lead Mentor & 

a Placement Mentor





Subject Specific Feedback Prompts



Critical Incident - Definition

• Critical incidents are learning situations that lead to 
significant learning and personal growth. 

• A critical incident does not need to be a serious or dangerous 
event; rather “critical” is to be interpreted as relevant or 
important that would require more in-depth reflections.



Critical Incident 
• At each Review/Progress Meeting you will present to whoever is 

completing your meeting a Critical Incident that demonstrates your 
progress towards the BCU Curriculum Key Themes and ultimately 
the Teachers Standards.

• The Critical Incident must show that you can present and discuss 
with your expert colleagues:

✓INTENTION
✓IMPLEMENTATION

✓IMPACT



Critical Incident Preparation
• Prior to each Review/Progress 

Meeting the Associate 
Teacher will need to prepare a 
Critical Incident. 

• They can use evidence to 
support their Critical Incident.

• 5 pieces maximum to 
demonstrate progress 
towards the BCU Curriculum 
Key Themes.

• Critical Incident gives an 
opportunity for the Associate 
Teacher show how they are 
progressing and developing.



Review Meeting 1 and Progress Meeting 1

Review Meeting 1: Lead Mentor (either in-person or online), 
Placement Mentor, and  Associate Teacher. Observation feedback 
discussion. Sharing  Critical Incident. Progress against BCU Key Themes. 

Progress Meeting 1: Lead Mentor (either in-person or online), 
Placement Mentor, and  Associate Teacher. Observation feedback 
discussion. Sharing  Critical Incident. Progress against BCU Key Themes. 

• Review Meeting 1 – Behaviour
• Progress Meeting 1 – Modelling and Guided Practice (a subject 

other than maths)



Critical Incident Example 1











EDU7389 – SBT1 Phase 1  EDU7390 – SBT2 Phase 2
              SBT3 Phase 3













Rapid Improvement Target

Issued if trainees:
• Are not making expectedprogress;
• Are not demonstrating high standards ofpersonal and  professional conduct.
All RIT’s should be emailed to: 
PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Details of the process will be explained if necessary.

mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk


Discontinuation of Placements 

• Where a discontinuation of placement occurs the circumstances are 
considered by the Placement Review Panel and recommendations 
made regarding further placements and actions to be undertaken. 

• Resitting a School Based Training placement, as a consequence of a 
failed first attempt, will incur a cost to the trainee of £1125. The 
Associate Teacher may be eligible for funding, but this should be 
discussed with Student Finance England direct to confirm details and 
determine whether there is eligibility. 

• There may be exceptional circumstances where this fee can be 
waived; however the tutor will confirm this in writing to the Associate 
Teacher where such a circumstance will apply.



Attendance and Absence Procedure

• Associate Teachers should 
follow the School Absence 
Procedure.
• This is one of the first tasks they 
should do on their prelim visits.
• They will also be completing 
Time Sheets which the Placement 
Mentor/Professional Mentor will 
need to sign on the portal.



Primary Partnership Website

The magic link to signpost them to with all recorded briefings 
and administration is:
Primary andEarlyYearspartnerships - EducationandSocialWork | 
Birmingham City University

https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships


Useful Contacts
PGCE Course Team:

PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk

Education Partnerships Team:
Education.placements@bcu.ac.uk

Primary Partnership Lead:
Anne Whitacre

anne.whitacre@bcu.ac.uk 

mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk
mailto:Education.placements@bcu.ac.uk
mailto:anne.whitacre@bcu.ac.uk
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