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A Committed to:

% Being outstanding teachers

% Creating a vibrant learning environment in
which all learners will thrive

& Meeting the needs of all learners and their
communities

% Taking responsibility for their own
professional development and learning

& Having excellent subject and pedagogical
knowledge
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Creative in:

% Inspiring and motivating all learners

% Developing learning and teaching through
research and evidence

% Overcoming disadvantage and barriers to
learning

% Developing the impact of their professional
practice
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Confident to:

% Act as leaders of learning

% Adapt flexibly and proactively to change

% Work effectively with all partners in learning

% Demonstrate responsibility and be
accountable for their professional actions and
decisions

Collaborative P
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Collaborative by:

%® Understanding that authentic and effective
collaboration is an essential element of professional
practice

& Working effectively with expert teachers across
partner organisations

® Working with peers and subject [ phase experts to
develop effective curricula

% Embodying the ethos and vision of partner
organisations in their professional role

% Participating in practice -led research discourses to
deepen and develop a community of learning
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Theme C ®
Theme B Subject Knowledge
Behaviour and Subject Pedagogy

and
Wellbeing

Theme D
Theme E Planning and
Adaptive Assessment

Teaching
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Associate Teachers use critical enquiry
and research informed practice to
develop understanding of effective
teaching and learning.

Associate Teachers know, remember,
and apply subject knowledge and
subject specific pedagogy to impact on
pupils’ progress.

Associate Teachers implement effective
adaptive teaching approaches to meet
all learners’ needs, including SEND
(Special Educational Needs and
Disability) and EAL (English as an
Additional Language learners).

Associate Teachers establish effective
behaviour management using high
expectations and awareness of pupil
wellbeing.

Associate Teachers use knowledge
about how pupils learn to plan and
assess learning to ensure that all pupils
make progress.

Associate Teachers consistently
uphold professional behaviours and
contribute effectively to the wider life of
the school.
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Primary Spiral Curriculum

Our spiral curriculum modelis an
iterative revisiting of identified
topics, subjects and themes
throughout the BCU Primary and
Early Years with QTS course.

This spiral curriculum ensures that
a deepening of understanding of the
topic considered with each
successive encounter, building on
the previous one.
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PGCE Primary & Early Years:

Course Structure

o

EDU7390
School Based
Training 3

L)

EDU7385

Foundation Curriculum

20 Credits

EDU7390
School Based
Training 2

&

S

EDU7386/87/88/7414

Professional Studies & Leadership

20 Credits

ITaP
Assessment:
Questioning

A

EDU7385
Foundation Curriculum
20 Credits

EDU7389
School Based
Training 1

EDU7386/87/88/7414

Professional Studies & Leadership

20 Credits

Summer c A
ore Curriculum
Term 20 Credits
ITaP
Adaptive
Teaching:
Scaffolding
R EDU7384
Spring Core Curriculum
Term 20 Credits
ITaP
Behaviour:
Routines and
ﬂ Transitions
EDU7384
Autumn c s
ore Curriculum
Term 20 Credits

@

ITaP

Modelling and
Guided Practice

EDU7385
Foundation Curriculum

20 Credits

in Mathematics %

EDU7386
Professional Studies

20 Credits

k BIRMINGHAM CITY
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PGCE Primary
and Early Years
with QTS
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Safeguarding

* Priorto placement Associate Teachers will
have completed Home Office Prevent training
and Level 1 Safeguarding Training

* Associate Teachers will receive a Safeguarding
Confirmation Letter from BCU and you can
access this from the Student Allocations on
PCP (Placement Communication Portal)
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Placement Communication Portal

Birmingham City University

Placement Communication
Portal

https://arc.bcu.ac.uk/pcp/



https://arc.bcu.ac.uk/pcp/
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PGCE Curriculum Document

PGCE Primary & Early Years

Curriculum
S

Links to pages > Plggl >
Art and Pesign Matt\ematics y
Computing Music T
Design and Technology Physical Education L a: e .2
English Religious Education .
Geography Science
History
Languages Professional Studies

BIRMINGHAM CITY

University
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Subject Specific Development Journal

Name:

Student ID:

PGCE Primary & Early
Years

Subject Specific
Development Journal

Thiz document will be referred to in your taught sessions and whilst on
placement. You will share this with your POT, UT and school mentors over
your three placements.

Sessions: practize learning at the end of session/during your sazsion and how
you have applied your learning.

Placement: before planning for a particular subject review what you have
daone in sessions with your mentor. Plan with this in mind and =pply in youwr
teaching.

Assessment

‘fou are as3essed through; your assignments; the BCU key themes; Subject Specific Learning Development Journal; Teaching of Reading Booklet; 5afeguarding Booklet; RIT
pricess; lesson observations and targets feedback; critical incidents to include key reading; SBT Tasks; Subject-based observation feedback forms.

BIRMINGHAM CITY
University



PHASE 1

| have learned that:

| have learned how to......

| have practised - evidence

| have applied - School Based Evidence

What is Mathematics?

Learn that:

e Our own attitude to
mathematics is shaped by
our experiences.

e There are statutory
programmes of study for
mathematics that must be
taught (EYFS, KS1, KS2)

e There are three aims of
the mathematics
curriculum

e The mathematical
curriculum content can be
classified into declarative,
conditional knowledge.

e Teaching for Mastery is
one approach for teaching
for understanding

Learn how:

e Identify own subject
knowledge needs as a
teacher of mathematics and
address these.

¢ Meet the aims of the
curriculum frameworks in
their teaching.

e Identify key aspects of
Teaching for Mastery

PHASE 2

| hawve learned that:

ki BIRMINGHAM CITY

University
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I have learned how to......

| have practised - evidence

| have applied - School Based Evidence

# Critical reflection on the impact
different approaches have on
pupil outcomes is a key aspect
of teaching.

» Critically reflect on
professional practice.

# Plan and deliver a carefully
sequenced curriculum.

® Ensure fluency, reasoning
and problem-solving are
embedded into the learning
journey.
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School Based Training 2

Preliminary Visits: 14th,15th 20t 21st 22nd 26th 27th 28t jan, 2nd) 3rd 4th Fep
Lead Mentor Sign Off: Week Beg 2" February

th th Dpertant
Block Placement Dates: 9*" February — 27" March Datos
Review Meeting: Week Beg 2"4 March —

Progress Meeting: Week Beg 237 March
Lead Mentor Debrief: Week Beg 13t April

University Days: 16t",19th 23rd 29th 30th January, 5t ,6t February, 6t , 13th, 18th
March
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Spring Term Overview

Core Ass briefing &
SBT2 Briefing

Foundation Foundation Foundation

05-Jan-26

12-Jan-26 EDU7385
return

19-Jan-26  |ITAP Scaffolding Uni Day

26-Jan.26 | NAPSeaffolding School

ITAP Scaffolding Uni 3
Day2 ng Uni Day

ITAP Scaffolding School

02-Feb-26 Daya

ITAP Scaffolding Uni Day 5

09-Feb-26
16-Feb-26
EDU7384

Hand in

02-Mar-26 ITAP Questioning Uni Day1

ITAP Questioning P .
09-Mar-26 School Dav2 ITAP Questioning Uni Day3
ITAP Questioning School ITAP Questioning Uni
Day4 Day5

23-Mar-26
30-Mar-26
06-Apr-26

23-Feb-26




Czpariment of Education
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Y'Y University

PGCE Primary & Early Years Education with

QTS

School Based Training 2
Progress Journal

Mame:

Year Group Taught:

Associate Teacher Mame:

Mame and Address of School:

School telephone number

School email address

Head Teacher:

Placement Mentor (Class Teacher): Email:

Professional Mantor: Emngil:

(if applicable)

Lead Mentor: Personal Development Tutor:
Kay Dates

Preliminary Visits: 14,15,21,22,23,26,27 .28 lanuary, 2,3,4 February
Lead Mentor Sign Off: Wk Beg 2™ February
Block Placement Dates: 9" February - 27" March

Review Meeting: Wk Beg 2™ March

Progress Meeting: Wi Beg 23™ March
Lead Mentor Debrief: Wi Beg 13" April

University Days: 16",18" 23 28" 30" January, 5" ,6" Eebruary, 62, 13",

18" March

ki BIRMINGHAM CITY
YV ¥y University

It is the Associate Teachers responsibility to
keep their Progress Journal up to date.

The Associate teacher should share their
Progress Journal with their Lead Mentor and
Placement Mentor via their OneDrive
Associate Teacher Folder

Preliminary Tasks

Associate Teacher Learning Observation
Checklist of tasks that need to be
completed for sign off

BCU Assessment Tracker

Attendance register

Targets page

Weekly Meeting and Target Setting
Review/Progress Meetings

Critical Incidents

Progress Journal



SBT Prelim Tasks LR

* These are to be completed during PPSE days.
* Linked directly with pre-approval checklist.

The Prelim Tasks are:

Safeguarding Prelim Task

Behaviour Prelim Task

Professional Behaviours

Learning Environment Prelim Task

. Core, Foundation and Phonics Learning Observations

G W e

* All prelim task must be completed prior to the Lead Mentor
sign off meeting.



Associate Teacher Learning Observation

Associate Teacher Leaming Observation
For the Associate Teachar when camng ouf observations, plesse use this obsenvation proforms (duplicafing

The minimum expectations in
the preliminary visits of
Learning Observations are:

e One Core Subject
e One Foundation Subject
e One Phonics Session

85 many times 25 needed)
Date: Subject: Observation Focus:
Year: Class size: Adulis:
Features Observafions

Prior Tearning

+ What prior knowledge and
expenence do the children
hawe?

= Where does this lesson fit in
the sequence of leaming?

Review of prior Tearning
=+ Retrigval

WMainfocys of the Tesson
+ Learning Objective
= Success orteris

How was the Tearning

introduced?

+ Links to prior leaming

= What did the children nesd to
know or understand prior fo the
lesson?

= Are connections made between
other areas of learming and real
life?

= What ‘hooks’, “discovery’ or
‘anchor tasks were used?

Main Teaching

= Steps in lzaming

= Madelling

+ (Guided practice

= What is the teacher doing?

= What are the children doing?

Learning Tasks!/Independent

practice:

Adapting the learning

= Support

+ Scaffold and challenge to meet
the needs of all leamers

= How is the lzarning recorded?

+ Fole of the adults

BIRMINGHAM CITY

University
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How to prepare for the School Based Training'Block:

* Develop an appropriate teaching timetable through negotiation
between Placement Mentor (class teacher) and Associate Teacher.

* Discuss targets and generate strategies for in-school support, this
could include arranging to observe other colleagues in school.

* |dentify subject knowledge needs and appropriate
activities/resources/ideas to support the planning process.

* ldentify a schedule for Weekly Meeting and Target Setting.
* |dentify relevant staff meetings that should be attended.

* If, for any reason, you feel that the Associate Teachers is not ready to
start the block experience, please contact the BCU Lead Mentor.



Lead Mentor Sign off Meeting

Pre-Approval Checklist

Preliminary Tasks

School
Confirmation

Lead Mentor
Confirmation

Heaalth and Safety Induction/information gathering from the
relevant HES Policies.

Email the School Based Training Placement Mentor Guidance
to Placement Mentor's

Have shared Associate Teacher Folder wia Cnelrive with
sppropriate colleagues

Completed and discussed "Safeguarding’ Prelim Task

Completed and discussed "‘Behaviour Prelim Task

Completed and discussed "Professional Behaviours' Prelim
Task

Completed and discussed "Leaming Emronment’ Prelim Task

Completed and discussed Core, Foundation and Phonics
Learming Chservations

Megotiate times for Weekly Professional Development
Discussions

Targets for Week 1 of Teaching Block identified

Dizcuss Subject Specific Development Journal with epert
colleagueas

If a Placement Action Plan is in place, ensure school is sware

Planning
+ Mepotiate the timefable to be taught between teacher and
Aszociate Teacher: whole class, groups, interventions
+ Discuss the school's mediumiweskly term planning for the
areas the Associate Teacher will be teaching
+ Dizcussion around planning far lessons taught in the first
week

| confirm that the above actions have been taken and the Associate Teacher is ready to
commence this School Based Training (Please sign in box below)

Lead Menbar: Flacement
MentarProfessional
fdenbar

k BIRMINGHAM CITY
YV ¥y University

Associate Teacher should
contact Lead Mentor to arrange a
time to meet via TEAMs

Targets should have been
discussed

Associate Teachers will have to
talk through the Pre-Approval
checklist

Associate Teachers will be in
school on this day but will need
time to meet with their Lead
Mentor
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Lesson Planning

Consider these features in consultation with your mentor.

Lesson Overview
Key goal and outline how it will be achieved.

¥

4 Lesson Sequence and Structure
Structure that helps you to narrate the lesson and N N
articulate the relationship between the learing. the Annotated lesson review and evaluation
leamers and the teacher.

) ¥
4 Next Stage

Consider how this lesson fits within the sequence of

learning and informs the next stage in the unit ortopic.

-

¥

Summary
What have you and the pupils learmed?

; BIRMINGHAM CITY
J¥S University

Primary Lesson Design

You should design your lesson once you have discussed the sequence of learning with your mentor. Use these prompts to support

What pupils will learn:
Consider:
+ What prior knowledge and experience the pupils should have already?
+ How will you address difficulties that arise from pupils having gaps in their prior knowledge and experience?

How pupils will learn this
How will you:
* sequence your lesson so that pupils can reason from prior knowledge (fo consolidate or enhance and make sense of new knowledge)?
» use your mentor/class teacher's and your own insight into how young people learn what you are teaching to design your tasks?
+ use modelling and guided practice to enable independence?
» use guestioning and tasks to find out what learners know?
# use guestioning and dialogue to build understanding?
Planning for potential difficulties and misconceptions:
How will you:
+ organise the lesson, for example in terms of who learmers work with or how they present their work?
» plan to support and challenge individuals?
« adapt your lesson, as appropriate, to meet individual needs?

Assessing what pupils have learned:
How will you.
» use guestioning and tasks to find out what learners know?
» know what pupils have learned in this lesson or across a sequence of lessons?

Where does this fit within the sequence of learning?

How does this lesson incorporate the aspects of your teaching that you are currently developing?

ﬁ BIRMINGHAM CITY
J°¥Y University
PPlanning a sequence of Learning

Lesson Sequencing Across a Unit or Topic

Complete the overview for the sequence of learning taking place.

Sequence of learning

Subject:
Unititopic How does the unit of work link to the curriculum framework? How does it link to wider reading/university sessions?

Sequence of Leamning Objective/s
learning

Qutline of learning sequence

Lesson1

Lesson 2

Lesson 3

Lesson 4

Lesson 5

Evaluation

Next steps or

firtura nnite

k BIRMINGHAM CITY
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E Complete a lesson plan for each of the lessons you teach

BIRMINGHAM CITY

University

Subject: Year group: ‘ Date:

Prior Learning: How does this lesson fit in with the sequence of lzarning?

Learning Objectivels: Success Criteria: Review of prior learning: Retrieval
Learning sequence within the lesson Potential Key Key guestions Role of
misconceptions | vocabulary | Check want children additional
know, undecstand and | adults
can do

Main teaching: 2g_steps in leaming, modelling, guided practice
‘What are you doing? What are the children doing?

Learning tasks / Independent practice:
Adapting the learning: Support, s¢affeld and challenge to meet the needs of all learners

Assessment of learning: Checking for understanding throughout the lesson £.0 mini plenary oppertunities, feedback on leamning, peer/sel-assessment, plenary

Post lesson evaluation and reflection

E of hing and | ing: Did the children leam what you wanted them to Next Steps: Subject teaching i for
learn? learning
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B Review it

e —————— We e k | y I\/l eet ' 1 g & Ta rget
et e ————————r————— S ott : n g

I * These meetings provide an opportunity to
identify what has been learnt and how the
Associate Teachers has learnt it.

Professional Development Discussion: E.£. Behaviour manags ment, Planning, Adaptive Tsaching, Assassmant,
Protessional Behaviours

* It is also an opportunity to discuss strengths and
skills, knowledge and practice needed to

Lo g [Amn oo inim Tomme < har b oo pleta priar S mesiing [ [Aaaocisis Tescher #o c om plais grior io mee e d eve I O p
L]

* Review targets set from the week before and set
new targets

Target: Mamse it i BCU
Al baast one subject specific target should be sat. Thama

to support Associate
Teacher prograss] Why is this important {impact
pil progress

* Please comment on progress towards the BCU
curriculum

Mertor comments Feler 1o BCU ITE Cunicusm Guidanca)

Signatura:
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Weekly Meeting & Target Setting

Subpect Knowladde discussion: Associate Teachar refer to Subject Specific Developmeant Journal/Feantor
refer to BCU ITE Curmiculum Guidancea:

Identify subject knowladgs neaded for naxt wea ek of teachsng:

Associate Teachers should be sharing their Subject Specific Development

Journal at the Weekly Meetings. They should be talking to you about how their

subject knowledge has developed with links to learning from university and
how they have applied it in the classroom.
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Weekly Meeting & Target Setting

Professional Devslopment Discussion: E£. Behavioar managament, Planning, Adaptive Teaching, Asssssmeant,

Professsonal Bshaviours

Comments should be made relating to Professional Studies such as
Behaviour Management, relationships with parents/carers, the wider roles
and responsibilities of a teacher, planning and assessment.



”}% BIRMINGHAM CITY
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Target Setting

What does an effective target look like?

* What - what is the next step (to support Associate
Teacher progress)

* This will be developed from formative discussion and
feedback

* Why — why is this important {impact on pupil
progress)

* This will help to measure the target to ensure it has
made the appropriate impact.

* How — how will this be achieved [what actions are
needed?)

# This should be actions to achieve the target — using
the word ‘by” will support
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Target Setting

Target Setting: At least one subject specific target should be set following an observation. This should
include what is the next step (to support Associate Teacher progress) why is this important (impact on
pupil progress) and how will this be achieved (what actions are needed?)

PE EXAMPLE:

To scaffold the learning to enable all children to demonstrate the skill of jumping from 2 feet to 2 feet
using the STEP model.

MATHS EXAMPLE

To use concrete resources for column addition to ensure secure procedural knowledge

HISTORY EXAMPLE
To embed effective use of timelines in your history teaching in order to develop and secure children’s
chronological knowledge by revisiting university taught sessions for specific examples and including

them within your history planning and teaching.
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Teaching on placement

* From the start of the block placement Associate Teachers should be

teaching a 50% teaching timetable moving quickly to a 60% teaching
commitment

* By w/c 9" March, Associate Teachers will be teaching a 60% timetable

* Teaching should be predominately whole class teaching, but can

Include elements of team teaching, teaching of small groups and
Interventions.
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Lesson observations

* Please use the BCU Learning Observation Record

e Subject Feedback Prompts are there to support with subject specific
observation feedback — these can all be accessed on the Primary
Partnership Website

* First observation in Week 1 of School Based Training block

* One observation per week

* One joint observation per School Based Training with Lead Mentor & a
Placement Mentor



i BIRMINGHAM CITY
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BCU Learning Observation Record %% University
: , ) ¥ < BIRMINGHAM CITY
Azsosiate Date: BCU Learning Observation Record \ University
Taachar name: ja Adaptive Teaching: Theme E- How does the Associate Teacher usa scaffolding and support for
Courss: Placement: | 1 % 3 all l=amars? How is independent learming encouraged? How are models and sxamples usad to
support pupil progress? How are pupils challenged?

Subject 5 Year
School:

area: Group:
Persocnal ‘Dbserver
Academic Tutor: namejs):
Doserverrode(s): | Lead Mentor Flacemenl Memtar Frodessional Mertar Jint

3 Behaviour and Wallbaing: Theme B - Classmom practioe — How does the Associate Teacher
maintain claar bahavicural axpectations and usa a range of behaviour managemant strategiss. and

S0 What? Now What? What | mjp act? manage low-level disruption?
thar descipive Yoge the inleprative shage the achivity siage M evoluation sloge

= PECOENSE SUCCEss name the ‘what’ - perfect the plan assess the impact
- identify next itep name the “why" - practise the action discuss development
- signpost expectation namé the "how’ follow up & feedback § - reflect on progress

&l Review it

Impact on learning: What heave tha pupils kearned? 1s the kearning relatad back to the Lesson intant®

Rewiew H: Currant targats and focus of obsanation [taken from weekly masting or LOR feedback)

Key Strengths: Following the observation, through professional dislogue, please idantify key

strengths and tarpets for tha Associate Teachear in the context of raising pupil achisvemant and
supporting children's leaming.

See itz

Lesson Intemt: How doas the Associate Taacher raview laaming ak the start? |s pupil's prios laarning built
on? Is the lesson intant made claar? Target: Name it: Do it:
At least one subjact specific tarpet should be sat.

Subject Knowledge: Theme G - How is the Associate Teachar demonstrating accuracy, braadth
and depth of subject knowledpa?

Planning and Assessment: Thems O - How is the Associate Taacher presenting new knowledpa

in small steps? How does tha Associate Teacher check for understanding? How s questioning used
to pood effect?
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Subject Specific Feedback Prompts

BIRMINGHAM CITY 1"!‘ :

University
. FE Feedback Prompts
Mathematics Feedback Prompts
. X o o X Please refer to the PE section of Birmingham City University’s Subject Specific Development bourmal for sperific
Please refer to the Mathematics section of Birmingham City University’s Subject Specific Development Journal for

specific details of what the Associate Teacher has leamed prior to their school-based training. details of what the Associate Teacher has learned priar to their schook-based trai

Curriculum Erameworks: Reference should be made to the current curriculum framework for KSL, KS2 and EYFS. Currbculum Frameworks: Reference should be made ta the current curriculum framewark for K51, K52 and EYFS.

Reference should be made to the three aims of the National Curriculum —fluency, reasoning and problem solving PE Subject Knowledge: Assaciate Teachers should demonstrate acourate subject knowledgs in their planning and

Mathematics Subject Knowledge: Associate Teachers should demonstrate accurate subject knowledge in their teaching.

planning and teaching

The following prompts are designed to support in giving subject-specific
feedback and are informed by the ‘Five Big Ideas’: Five Big Ideas in Teaching for

Mastery | NCETM
Key ldea: What to look for
Coherence ¥ Is this lesson part of a sequence that builds on prior learning and plans for
progression?

¥ Does the lesson break down tricky learning into manageable steps?
¥ Do the steps enable all pupils to access the learning? Do they need to be adapted?
¥ Howis chall provided?

Representation and ¥ Are representations used to support understanding of the mathematical structure?

Structure ¥ Are concrete and pictorial representations used to scaffold the learning? To support

individual pupils as part of adaptive teaching?
* Are connections made between the language, manipulatives, images and symbols?

Mathematical Thinking

¥ Are pupils actively engaged in mathematical thinking in all lessons, communicating
their ideas using precise mathematical language?

¥ Is correct technical mathematic vocabulary along with key phrases and stem
sentences modelled and reinforce while “thinking aloud'?

¥ Are there opportunities to locking for patterns and relationships, making
connections, conjecturing, reasoning, and generalising?

# Is questioning used effectively to promeote mathematical discussion and develop
mathematical under {E.g. How do you know? prove it, convince me)

Fluency

¥ Are there opportunities for quick, efficient and accurate recall of key facts and
procedures? calculation strategies, number bonds, times tables.

¥ Are facts and procedures appropriate pitch and challenge?

¥ Are there opportunities for pupils to share, compare and contrast strategies and
reflect on flexible and efficient strategy use?

Variation

> Are examples (and non-examples) used to help pupils understand the essential
features of concepts?

* Are questions and exercises carefully ordered to help pupils make connections and
to expose the mathematical structure?

* Were misconceptions identified or anticipated? Are tasks / questions designed to
draw attention to misconceptions?

how will this

modelling calcula
the abstract.

E.g. To use concrete resources for column addition to ensure secure procedural knowledge and understanding by
1 methods using con

Target Setting: At least one subject specific target should be set following an observation. This should include
what is the next step (to support Associate Teacher progress) why is this important (impact on pupil progress) and

ons

V1.

w

de opportunities for pupil to use them alongsic

The fallowing prompts are designed to support in giving subject-s pecific feedback and are informed by the PC
OFSTED Review 2023

Ky Idea: What to look for

B Daes the wassies enshle pupils to revisit priar learming ar exphare guipment or

‘Warm Up as an movemnent that will be the facus of the learning in the lessen?

opportunity for *  What cppertunities were pupils green to explore mavements/skills or eguipment?

retrieval practice and | Did the associate teacher wse the warsrup as an oppartunity ba teacher asseis

for assessment of starting paints within learming for all pupils?

prior knowledge. *  fAre cannections mate between broad health cutcomes ar other curriculum areas?

*  Has the aseaciate teacher ensured that the l=arning environment and equipment are
safe for the children to use throughout the lesson?

Introduction of new *  How does the wasmug link with this activity?

learning * Was the eguipment used appropriste for the activity, and how did it support the
learning? Were children given chaice about what eguipment o use?

*  How were the children piven apportunities to independently explore movemeant
possibilities first? Wiere they encoursged to be creative?

*  How did the assoriste teacher erganise the children so that they could practise key
mowemant skills?

* Haw actes were the children? Were thers periods of “w ting' or inactivity?

Development of the > Did the assaciate teacher model/demanstrate any key fundamental mavement skills

learning,skill — if sa, howe was this done? [Teacher madelling/vider demanstrationfcue cards etel
B Waeca teaching paints for specific skill development wsed to enable the children ta
kmow haw ta develap a particular skill?
*  How did the children collabarate with each other to develop their mavement skill
competencies?
* How effective were the adaptations in supparting the development of skills?
»*  Haw does the associate teacher structure the tasks to @nable the children ta apply
Application or their mavernant skills?
consalidation of *  How does the assodate teacher onganise the children and what impact did that have
learning. on their skill progressian?

»*  Are the children giwen opportunities to make decsions abaut rules, tactics or
strategies used within this part of the lesson?

*  How does the associate teacher assess the progression? What interventions and
feedback are given to support individuals or groups?

Target Setting: At least one subject specific target should be set following an abservation. This chould include

it to support Tencher why i
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Critical Incident - Definition

* Critical incidents are learning situations that lead to significant
learning and personal growth.

* Acritical incident does not need to be a serious or dangerous
event; rather “critical” is to be interpreted as relevant or
iImportant that would require more in-depth reflections.



T Dimuncham ciTy
Critical Incident

* At each Review/Progress Meeting Associate Teachers will presentto
whoever is completing the meeting a Critical Incident that
demonstrates progress towards the BCU Curriculum Key Themes and
ultimately the Teachers Standards.

* The Critical Incident must show that the Associate Teacher can
present and discuss with expert colleagues:

v INTENTION

v IMPACT



k BIRMINGHAM CITY
YV ¥y University

Critical Incident

* Prior to each Review/Progress Meeting the Associate Teacher will need
to prepare a Critical Incident.

* They can use evidence to support their Critical Incident.

* 5 pieces maximum to demonstrate progress towards the BCU
Curriculum Key Themes.

* Critical Incident gives an opportunity for the Associate Teacher show
how they are progressing and developing.



k} ritical Incident

Critical Incident Focus:

Brisfly deacribe the Critical Incident which stimulatad your profeasional groewth et this point in your
training.

In response to this "Critical Incident’, use maesarch-informed practice to explain the professionsl
BCtions you took to SLPport your intention.

What is yow infended outcome ? What research have you undertaken to support yowr implementetion? E.g.
What rew subject knowledpe or pedegopical spproaches have you hed to consider?

What have you imple mented in your practice based on your research’?

| dentify the impact of your practice:
Impact on Pupil Progress Impact on your Professionsl Development

| dentify the evidence you will share with expert colleegues as part of your professional discussion.

’;ﬁ ELliiilrrI:ilgHAM CITY
Prior to each Review/Progress
Meeting the Associate Teacher
will need to prepare a Critical
Incident.
They can use evidence to support
their Critical Incident.
5 pieces maximum to
demonstrate progress towards
the BCU Curriculum Key Themes.
Critical Incident gives an
opportunity for the Associate
Teacher show how they are
progressing and developing.
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Review Meeting 2 and Progress Meeting 2

Review Meeting 2:

Lead Mentor (either in-person or online), Placement Mentor, and Associate Teacher.
Observation feedback discussion. Sharing Critical Incident. Progress against BCU Key

Themes.

Progress Meeting 2:

Lead Mentor (either in-person or online), Placement Mentor, and Associate Teacher.
Observation feedback discussion. Sharing Critical Incident. Progress against BCU Key

Themes.
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Critical Incident Focus

* Review Meeting 2 — Scaffolding

* Progress Meeting 2 — Questioning



v BIRMINGHAM CITY

) University

a

Critical Incident Example 3

Critical Incident

Name it 1 Dol 5 Review it

Critical Incident Focus:
Adaptive Teaching - Scaffolding

Briefly descrbe the Critical Incident which stimulated your professional growwth at this point in your
treiming.

15 cribcal Incioe esson in which students struggled to ramamber key words, g —
visuals in Tn:-ntnﬂhem wc-uld hawe been useful. After explaining the task and providing chikdran vith | first medelled clear &xamples of sentences about Rosh Hashan E'II'I, sin, and

examples, students still struggled. | realised that some students were having difficulty, so | made everyone B ; : f
=top what they were doing. | then broke the task down into manageabie steps and write same sentence forgiveness, showing students how to structure their responses before asking them

starters on the board ta support their understanding. to write independently. (KT [ and E)
In respon:se to this "Critical Incident’, use research-informed practice t in the profassionsl o . . )
,’;;mm;’mfmmw'u,m”;; i e Sl AT 2 LR This aligns with EEF’'s recommendation to provide worked examples to help
What is your intended nutoome ? What research have you ondertaken to support your implementstion? E.g. students develop and apply new knowledge without cognitive overdoad.
What new subject knowladpe or pedagopioel spproaches have you had to consider? L )

Providing scaffolding and support

many students struggled 1o re-::all and use key wocabulary sccurately. Despite explaining the task clearly
and providing examples, some children found it difficult to articulate their understanding in full

sentences. (KT D) | broke the task into smaller steps and provided sentence starters, key vocabulary,
To address this, | explored research on scaffolding and adaptive teaching to better support students’ and word banks to guide students through their responses. (KT D)

comprehension and language development. Additionally, scaffolding s the assistance given by teachers, . B B i .

classmates, and other individuals fo help pupils grow their sbility to keam. It is comparable to the physical Thig directly reflects EEF's finding that scaffelding, prompis, and cues reduce the
scaffolds used in a building: it promotes progress for the student but cannot suppoert the load (Pollard and 5 :

Wise, 2023). As the leamer develops autonomaous learning skills, the help should be progressively 1_.-.r|::rk|r|g _I'I"IEI'I'IIJFH' dema I_'III!S of a |ES|'I, allnwmg students to Process new

reduced. (KT &) information more effectively.

This cancept is based on Vygotsky's Zone of Proximal Development (ZPD), which states that a more Encouraging collaboration fo share cognitive load (KT B, D & E)

knowledgeablz person (such as a tescher) should assist 3 student in complating activities that they cannaot . . . L R .
finizh on their own (Margolis, 2020). This support should be tailored to the student's capability for Before completing their independent work, students discussed their ideas in pairs,
developing indepandently, ensuring that they gradualy bulld confidence and mastary. KT E) allowing them to rehearse their answers verbally before writing.

Additionsly, Rosenshing’s Principles of Instruction emphasiss the importance of breaking leaming into . - -
smaller stgs, providing madels, and using guided practics to reinforcs undarstanding. Thig approach supports EEF's research on using peer collaborafion to reduce the

By inconparating these pedapogical spproaches, | simed to: cognitive burden of problem-solving.

«  Imprave students” ahility to racall and apply key vacsbulary. By implementing these strategies, students were able to engage more confidently
+  Increass engagement and confidence in articulating ideas. with the task, demonstrating improved recall and structured writing. These
+  Provide structured suppart that fosters independent leaming. scaffolding technigues ensured that the learning objective—understanding how

Jewish beliefs about God, sin, and forgiveness link to Rosh Hashanah—was
accessible to all learners.

» Breaking learning inta small, mansgeakble steps
» Providing puided practice before expecting independent work

» Using models and sentence stariers to suppont student responses (KT A)

The EEF review on Cognitive Science Approaches (2021). The review highlights three key approaches 1o
managing cognitive load in the classroom:

Using worked examples to support leamers
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What have you implemented in your practice based on your research?

sEcUure implements

Realising the students’ difficulties, | paused the lesson and adpsted my approach:

= Breaking the task mio smaller steps: Instead of expecting students to immedistely produce written
responses, | first guided them through a struciured discussson. (KT O

+ Prowiding visual scaffolding: | used sentence startars and a word bank on the boand to support
vocabulary recall. (KT E)

« Checking for understanding: | asksd students to orally construct sentences using the key terms
before attempting independent witing. (KT D)

« Using formative assessment: | monitared their responses and provided immediate feedback to
reinforce keaming. (KT O)

Reflecting on this experence, | recognised the importance of incorporating more wisual sids and
scaffalding strategees, such as word banks and gueded discussion prompts, 10 support students n recalling
and applying key vocabulary effectvely. Moving forward, | will enswre that these suppors ars in placs
from the cuiset to enhance comprehension and engagement. (KT F)

This adustment helped the students focus on the essental ieas and express their understanding miors
confidently.




|dentify the impact of your practice:

Impact on Pupil Progrezs

Siudents were abie to engage more co
the task afier the scaffolding was introducad.

By the end of the lesson, they demonstrated 3
clearer understanding of key Jewish beliefs and

haw they ink to Rlosh Hashanah.

The structured suppart led to higher-guality written
responses, 35 students could nowr recall key ferms
and apply them in context. (KT E)

|dentify the evidence you will share with expert co

ing the scafio

| hawe gained a desper understanding of how to scaffold learning effecteely to enhance student progress.

Impact on your Professional Development

I5 experence underlined the necessity o
responsive teaching, which

nwohres madifying educstion in r2al ime to fit the
neads of students.

| became more aware of how scaffolding right be
wiilised proactively to help students with different
ievels of prior knowledge and language skills.

it emphasised the importance of diverse tzaching
tactics (e.g., visusl aids, word mats, vocabulary
scaffolds) in making l2aming miore accessible. (KT
F)

l=agues as part of your professional discussion.

ding strategies impiemenied.

Mowving forward, | will continue to incorporate structured support to ensure 3l learners can access and

engage with comiplex concepts succassfully.

3’ ‘3@
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BCU ITE Assessme
- \ Tracker

Primary and Early Years

EDU7389 — SBT1 Phase 1 EDU7390 — SBT2 Phase 2
SBT3 Phase 3




The BCU Assessment Tracker is used formatively as the assessment tool for all BCU Associate Teachers to assess their progression for the duration
of their teacher education course. By using this assessment tool it ensures that all Associate Teachers are meeting more than the minimum entitlement of the
ITT/ECF framework and the Teachers' Standards set by the DfE, through an ambitious and enriched BCL ITE Curriculum.

It provides a transparent assessment framework for Associate Teachers, Placement Mentors and Lead Mentors to continuoushy assess the progress of
Associate Teachers against the criteria of the six BCU ITE Curriculum Themes which are designed to enable Associate Teachers to ‘learn that’ and ‘learn how
to’ teach all pupils within their subject and phase. The clear and developmental criteria are split into three stages which support assessment of current
performance and target setting, ensuring that Associate Teachers recognise their progresses within the stage of development and how to continue a positive

trajectory towards OTS:
1) Working Towards: The Associate Teacher works with the support of expert colleagues at BCU and in school
2) Working AT: The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school
3) Working Beyond: The Associate Teacher is proactive and accountable for their own choices and works collaboratively with

expert colleagues at BCU and at least two different schools

All Associate Teachers must have met the "Working AT criteria across all six BCU ITE Curriculum themes to be recommended for QT5.

BIRMINGHAM CITY

University
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How to Use the BCU Assessment Tracker

Associate Teacher Assessment Trackers will be stored in the OneDrive and a new Assessment Tracker will be used in each placement to highlight the
progress that has been made against the BCU ITE Curriculum in that placement.

Associate Teachers Placement Mentors Lead Mentors (university staff)
. Associzte Teachers and Placement Mantors meet weskly to highlight weekly progress directly onto the Lead Mentors analyse Associate Teacher assessment tracker to
B assessment tracker, identifying current progress within and across the three stages of developrment for check the progress being made over the placement, guality
] % the BCU ITE Curriculum themes. assuring the weskly ongoing target setting for Associate Teacher
E - Highlighting should demonstrate accurate assessment of what has been achieved and areas of practice Progress.
x & that require greater focus, using the assessment tracker &5 & guide to formulating clear targets to focus
g = on for the wproming week. Uss the "What, Why, How' zpproach to naming targets.

Associzte Teachers pre-sgree Placerment and Lead mentors apply the criteria from the assessment tracker to help provide written and verbal feedback to the Associate
= = E the obsereation focus aligned Teacher as part of the obsenvation and feedback oycle. Using the BCU Mentor Model to structure feedback the assessment tracker should
% = E to BCU Curriculurn themss. be used to support the identification of what has been achisved and dear targets for the next cbssrvation.
23y

<
Associzte Teachers and Placement Mentors review the weskly highlighting of the assessment tracker Lead hentors analyse Associate Teacher assessment trackers
which demonstrates progress areas achieved against the BCU ITE Curriculurm to produwce the progress and One Orive to check the progress being made owver the
-] E review, which is completed at identifisd points in the stage of training. &5 part of continuous assessment, | placement, guality assuring accurate tracking of prograss and
E, E targets for the next stage of training are agreed using the assessment tracker to identify areas of focus. judsgments made &t review points.
£ &

The asssssment tracker provides opportunity for identifying early intervention if additional suppart is

required.

Associzte Teachers and Placement Mentors review svidence from the highlizht=d assessment tracker, Lead kentors analyse the assessment tracker alongside the One

1 OnzDrive and progress review mestings to complets the QTS assessmeant, ssthing targets for ECT Drive and other evidence to make the recommendation for OTs.
E' E transition.
-5




Assessment of School Based Training

wl - _

Expected Progress

Requires Improvement

Failed Placement

ReV|ew Meeting 1
On Track for QTS:

Shows competence in at least
50% of each BCU Curriculum
Theme at Working Towards
level.

Requires Improvement:

Shows competence in less
than 50% of each BCU
Curriculum Theme at Working
Towards level, and/or not
engaging with feedback.

Action: Rapid Improvement
process followed; targets set
using RIT form.

Progress Meeting 1
On Track for QTS:

Shows competence in at least
75% of each BCU Curriculum
Theme at Working Towards
level.

Requires Improvement:

Shows competence in less
than 75% of each BCU
Curriculum Theme at Working
Towards level, and/or not
engaging with feedback.

Action: Rapid Improvement
process followed; targets set
using RIT form.

Fail: Competence in less than
50% of each BCU Curriculum
Theme at Working Towards
level and/or not responding to
feedback.

Review Meeting 2
On Track for QTS:

Shows competence in
100% of all BCU
Curriculum Themes at
Working Towards level.

Requires Improvement:

Shows competence in less
than 100% of all BCU
Curriculum Themes at
Working Towards level, and/or
not engaging with feedback.

Action: Rapid Improvement
process followed; targets set
using RIT form.

Progress Meeting 2

On Track for QTS:

Shows competence in
100% of Working Towards
level and in at least 25% of
each BCU Curriculum
Theme at Working At level.

Requires Improvement:

Shows competence in less
than 25% of each BCU
Curriculum Theme at Working
At level and/or not engaging
with feedback.

Action: Rapid Improvement
process followed; targets set
using RIT form.

Fail: Competence in less than

100% of each BCU Curriculum

Theme at Working Towards
level and/or not engaging with
feedback.

(BA Primary Only)

FYy

Review Meeting 3
On Track for QTS:

Progress Meeting 3
On Track for QTS:
Shows competence in 100%

of each BCU Curriculum
Theme at Working At level.

Shows competence in 100%
of Working Towards level and
in at least 50% of each BCU
Curriculum Theme at Working

Exceeding: Evidence of
At level.

Working Beyond level - strong
preparation for ECT year.

Requires Improvement:

Shows competence in less
than 50% of each BCU
Curriculum Theme at Working
At level and/or not engaging
with feedback.

Action: Rapid Improvement
process followed; targets set
using RIT form.

Fail: Competence in less than
100% of each BCU Curriculum
Theme at Working AT level.

BIRMINGHAM CITY

University
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l;IIIUL..--"_""'"'HL Theme A: Critical Enguiry and Research-Informed Practics
; . ‘q:'l Use critical enguiry and reseanch informed practice to develop understanding of effective teaching and learning.
.li' = :.' (ITTECE: Professiono! Befairviows, Teaochers” Stondordls: § and Part 2]

..

Working Towards (T)

The Bssodiate Teacher works with the support of expert
colbeagues at BOU and in school tac

Working At [A)

The dssodiate Teacher works independently with the advice
and guidance of expert colleagwes at BCU and in school toc

Working Beyond (B)

The dssociate Teacher is proactive and accowntable for their own choioss
and works collaboratively with expert colleagues at BCU and at beast two
different schools to be able to:

Emgage with relesant research and policy relating to subject
and pedagogical know|edgpe.

Use identified resources and reading to support [=arning in
the subject.

Critically evaluate identified reading and resources to develop
subject and pedagagical Enowledge that can be applied into the
planning, teaching and asesoment cycle & & rasult

Identify apphicable research for the current stage af
development and articulate why the reseanch i= valid and
relistle for supparting the development of a particular area of
practice. Show an understanding of reliability and bias
limitations in education-baged rawearch.

Demonstrate a commitment to research by making informed pedagogical
choices based on reading, research, and intended impact on pupils’ kearning.

Infarm practice through critical evaluation of reading and research,
considering its relishility and bias limitations to justify its use for continued
prafessional development, and its application when designing informed
planning and teaching.

Heflect on taught lessams, including those of expert
colleagues, making limks ta theary and practice explored in
sessions and abserved in the placement schaolfs.

Reflect critically to deconstruct elements of practios and
articulate how prsctices links i the svidence base ar ressarch
that infarmed .

Identify the impact of their practice on pupils’ learming and
distuss with expert calleagues how to develop practice as a
result.

Justify research informed approaches that have been chasen, analysing their
impact on the progress of pupils and ways in which approaches may be
refimed For greater impact.

Track development of curriculum, pedagegical knowledge,
skills, and understanding.

Use subject audits to identify areas of current strengths and
development, tracking curriculum, pedagogical knowledge, skills,
and underitanding to inform professional develapmant.

Critically evaluate the impact of research informed pedagogicsl approsches
an pupils’ progress, identifying ways ta impraove bath professional practice
and suhject specific practices.

ity



i,.r"""_'"""&ﬁ__ Theme B: Behaviour and Wellbeing

| Establish effective behaviour management using high expectations and awareness of pupil wellbeing.

% ‘l'_/ (TTECF: High Expectations and Monoging Sefawioir, Teachers” Stondonds: 1 and 7)
h
o B’

Waorking Towards (T)

The Assodiate Teacher works with the support of expert
calleagwes at BLU and in schoal to:

Working At (A)

The dssodate Teacher works independently with the advice
and guidance of expert colleagwes at BCWU and in schoal to:

Working Beyond (B)

The Asspciate Teacher is proactive and accowntable for their own choices
and works collaboratively with expert colleagues at BCU and at least two
different schools to be able to:

Dhserve how expent coll=agues sstablish and reinforos
affective cassroom routines including creating an effective
learning enwironment.

Be clear about what good behaviour laaks like in the
placement schoals and prepare far comman behaviaur
mLues by observing expert colleagues. Planning states how
they will be addracsed.

Citablish a supportive and inclusive learning @mvironment by
demonstrating dear behavioural expectations and efective
classroam routines, sharing these valuss with pupils to suppart
class room amd placement culture.

Make deliberate choices beimg clear and precise when teaching
pupils about expectations of good behaviouwr.

Dedrver high-guality teaching with hehavioural espectations fully ambedded
o maximise time in the lesson for learning. Ensure a predictable and secure
learning environment via & range of effective behaviour management
strategies that are supportive, inclusive and fosters resilience for all pupils.

Build effective refationships with all pupils in the placement
schaalfs based on an ethos of mutual trust and respect.

Understand the impact of using pupil daks such as pastoral,
wellbeing and SEND information in assisting with behaviour
management strategies and building positive relationships
demonstrating that pupils’ feelings are considered and
understoad.

Provide appartunities to exercise self-repulation by rale
micdelling behaviour that influsnces the attitudes, values, and
behaviours of pupils through consistency in language and mon-
werbal signals far instructions and dirscticns.

Establizh a supportive and inclusive classroom environment by
ensuring that all learners” SEND and pastaoral needs are
cansidered in bBehaviour managemeant skratagise and classraam
risutines.

Develop an excelbent chimate for kearning where pupils practice
perseverance and learning from mistakes as they continwe to practice self-
regulation.

Pupil data is applied effectively to suppart the climate far l=aming.

Use the plapement schoal's behaviour management palicies
and understand how these should be implemented in the
camtext af the school placement.

Evaluate how high expectations are demonstrated through
praising pupdl engagement and progress made.

Secure high expectations of goad behaviour through schaol
behaviour palicies and a predictable and secure system of
rewards and strategies approprigte ta the neads of pupils.

Use =arly and least-intrusive interventions as an initial response
o law level dsruption, sesking out additional suppart guickly
when required to maintain expected behadiour.

Understand the impact of pasitive reinfarcement to affect
and imprave the mativation, successes, behaviowr, and weall-
heing of pupik in your placement schaal/s.

Cansistently use school behaviowr policies to persesvere in setting high
axpectations of behaviour appropriate to the nesds of pupils using strategies
which have a positive impact an all pupils’ l=arning.

Identify goals and targets that challenge and stretch all pupils and
understanding the long-term positiee impact af high expectations an pupils’
life chandes.

Bapin to suppart pupils B journey from needing extrinsic
miptreation ba being motieated o wark intrinsically.

Demonstrate how to suppart pupils to journey from needing extrinsic
miotreation ta being motreated ta waork intrinsically, demonstrating this
enowledge thraugh planning and delvery of learning.

Crgure pupils are confident to participate in lessons and their contributions
are valued.

Begin to understand the t=acher's role in supporting the
sacial and emational deselopment of pupils {including an
understanding of how to prevent bullying).

Support pupils” sacial and emotional development by teaching
and madelling a rangs of social and emational skills {e. g sel-
regulation, hiow to recognise and understand feslings, manags
amations, sustain positive relationships and preventing bullying
behaviours).

Support pupils to believe that their feslings will be considered and
understoad. Consistently encaurage pupils to take pride in their wark,
appearance and schaal.

Respond with autharity to any behaviour ar bullying that threatens
emational and/or physical safety.

=
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Rapid Improvement Targets (RITs)

Issued if Associate Teachers:

e Are not making expected progress;
e Are not demonstrating high standards of personal and professional
conduct.

AllRIT’s should be emailed to:
PrimaryandEarlyYearsPGCECourseleam@bcu.ac.uk

RITs should be written in conjunction with the Lead Mentor and a Mentor from
school

Details of the process will be explained by the BCU Lead Mentor if necessary.


mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk
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Termination of Placements

* Where a termination of placement occurs the circumstances are
considered by the Placement Review Panel and recommendations
made regarding further placements and actions to be undertaken.

* Resitting a School Based Training placement, as a consequence of a
failed first attempt, will incur a cost to the trainee of £1125. The
Associate Teacher may be eligible for funding, but this should be
discussed with Student Finance England direct to confirm details and

determine whether there is eligibility.

* There may be exceptional circumstances where this fee can be waived;
however the tutor will confirm this in writing to the Associate Teacher
where such a circumstance will apply.



Attendance and Absence Procedure

 Associate Teachers should
follow the School Absence
Procedure.

* This is one of the first tasks
they should do on their prelim
Visits.

* They will also be completing
Time Sheets which the
Placement
Mentor/Professional Mentor
will need to sign on the portal.

Inforrnation Reparding School Absence Procedurs

BIRMINGHAM CITY
University

Wha da you need to contact?

Wha fons the confact nead i Y

fiean made by?

By wih I o nead i -hial
o if yaw are going ta b 1, e

et day?

Remember to also register your absence with the university using

nyERR
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Intensive Training and Practice (ITaP)

ITaP is a specific and focused element of the teacher training curriculum.
It is intended to help consolidate trainees’ knowledge of key evidence-based principles for
effective teaching, and to enable them to practise their application and integration into their

developing professional practice.

The main aim of ITaP is to strengthen the link between evidence and classroom practice, therefore

some elements of ITaP will need to take place in a school environment.




Adapted five-stage framework

INTRODUCE

\.f

-O-

ANALYSE

24

PREPARE

ENACT

2

ASSESS

®

Learning about the

Using representations

Use approximations

Receive support to

Tracking trainees’

transcripts
- Expert modelling
- Professional
discussions

theory of teaching to analyse expert to practice and get apply learning in the growth and
and learning teaching feedback classroom knowledge
- Lectures - Lesson - Deliberate - Instructional - Lesson
- Seminars observations practice coaching observation
- Assignedreading | - Video - Instructional - Team teaching - Professional
and research deconstruction rehearsal - Independent discussion
- Lesson - Co-planning teaching - Critical incident

- Self-reflection
- Group reflection
- Target setting

BIRMINGHAM CITY

University

The adaptation of five-stage framework, drawn from research by Grossman (2018) on teaching core practices
to trainees supported the design of our ITaP models and the creation of a tightly co-ordinated set of activities
that bridge pedagogical theory and teaching practice. The activities chosen to address each of the five
elements of the framework are a guide and may vary between ITaPs.

Each aspect of the framework is made explicit to the trainees
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Intensive Training & Practice rtan
Scaffolding:

* 19 January (Uni), 26" January(Sch), 29t" January(Uni), 2nd
February(Sch), 5t" February(Sch),

Questioning:

* 61" March(Uni), 10t" March(Sch), 13t March(Uni), 16t
March(Sch), 18t March(Uni)



.
1 e [N
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Intensive Training and Practice
(ITaP) Adaptive Teaching

Pivotal area: Scaffolding
Key Question: ‘How do | use scaffolds as temporary supports so that pupils can
successfully complete tasks that they cannot yet do independently?’



PGCE: Term2-5
days

ITTECF links
BCU Curriculum Key Theme D and E

Practicable Skills

Contributing research and reading

Pivotal area: Scaffolding

Key question: How do | use
scaffolds as temporary
supports so that pupils can
successfully complete tasks
that they cannotyetdo
independently?

All learners including EAL,
SEND, lowest 20%, rapid
graspers.

ITaP Outcomes

Classroom Practice

Learn That

4. Guides, scaffolds and worked examples can help pupils
apply new ideas, but should be gradually removed as pupil
expertise increases

Learn How To

Plan effective lessons, by:

a) Using modelling, explanations and scaffolds,
acknowledging that novices need more structure early in a
domain.

¢) Removing scaffolding only when pupils are achieving a high
degree of success in applying previously taught material.
Stimulate pupil thinking and check for understanding, by:

p) Providing scaffolds for pupil talk to increase the focus and
rigour of dialogue

Adaptive Teaching

Learn That

1. Adapting teaching in a responsive way, including by
providing targeted support to pupils who are struggling, is
likely to increase pupil success.

2. Pupils are likely to learn at different rates and to require
different levels and types of support from teachers to
succeed.

Learn How to

Provide opportunity for all pupils to experience success, by:
g. Adapting lessons, whilst maintaining high expectations for
all, so that all pupils have the opportunity to meet
expectations

i. Making effective use of teaching assistants and other adults
in the classroom

Meet individual needs without creating unnecessary
workload, by:

k. Making use of well-designed resources

n. Reframing questions to provide greater scaffolding or
greater stretch.

Practicable skills:

Map out the components of a
task
Identify the difficulties pupils
will encounter in a task
Provide scaffolds at an overview
and detailed level
Embed scaffolding (prior to
teachingin the planning stage)
and use live scaffolding (during
teaching)
Use different scaffolds to assist
pupils’ learning including

* Visual scaffolds

* Verbal scaffolds

*  Written scaffolds
Make decisions about when to
remove the scaffolds

Aubin, G. (2022) EEF Blog: Scaffolding — more than just a
worksheet. EEF blog: Scaffolding — more than just a
worksheet | EEF (educationendowmentfoundation.org.uk)
Ball. R. and Fairlamb, A. (2025) The Scaffolding Effect:
Helping All Students Reach Their Potential, London:
Routledge.

Bruner, J. S. (1975) Language as an instrument of thought, in
A. Davies (Ed.), Problems of Language and Learning, London:
Heinemann.

Department of Education (2024) Use of teaching assistants in
schools research report.

Eaton, J. (2022) EEF blog: Moving from “differentiation’ to
‘adaptive Teaching’.

Education Endowment Foundation (2023)
5-a-Day_Reflection_Tool_2023.pdf

Education Endowment Foundation (2021) Cognitive Science:
Approaches in the Classroom: A Review of the Evidence.
Education Endowment Foundation (2025) Deployment of
Teaching Assistants Report.

Rosenshine B. (2012) Principles of Instruction: Research-
Based Strategies That All Teachers Should Know, by Barak
Rosenshine; American Educator Vol. 36, No. 1, Spring 2012,
AFT

Sherrington, T. and Caviglioli (2020) Teaching Walkthrus: Five
Step Guides to Instructional Coaching. Woodbridge. John
Catt Educational Ltd.

Pollard, A. and Wyse, D. (2023) Reflective Teaching in Primary
Schools. 6 Edition. Bloomsbury Academic.

Van de Pol, J. Voman, M. and Beishuizen, J. (2010) Scaffolding
in Teacher—Student Interaction: A Decade of Research.
Educational Psychology Review, 2010, Vol. 22, No. 3 (2010),
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DAY 1: University

Intensive Training and Practice (ITaP)

Pivotal area: Scaffolding

Key Question: How do | use scaffolds as temporary supports so that all pupils can successfully complete tasks that they cannot yet do

independently including pupils with EAL, pupils with SEND, rapid graspers, lowest 20%?
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Learn that:

Day 4: School

Scaffolds can help pupils learn new concepts and
apply new ideas

Scaffolds can be embedded in planning (prior to
teaching) and live (during teaching)

Using different scaffolds can assist pupils’ learning
including visual, verbal and written scaffolds.
Scaffolds should be gradually removed as pupil
expertise increases.

ANALYSE PREPARE
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Day 2: School

Learn that

* Observation of practice, discussing and analysing with expert colleague
supports development.

* Planning and preparation enhance classroom practice

Learn how to

* Plan effective lessons, by using scaffolds, acknowledging that novices need
more structure early in a domain.

* Plan effective lessons by removing scaffolding only when pupils are achieving
a high degree of success in applying previously taught material.

Opportunity to ANALYSE, PREPARE and ENACT in the classroom

T ENacT ASSESS l ANALYSE

Learn that:

Scaffolds can help pupils learn new concepts and
apply new ideas

Using different scaffolds can assist pupils’ learning
including visual, verbal and written scaffolds.
Scaffolds should be gradually removed as pupil
expertise increases.

Feedback from expert colleagues supports
improvement.

Opportunity to ENACT in the classroom and ASSESS

impact

ANALYSE | ASSESS
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Day 5: University

Learn that:

* Reflective practice, observation and feedback
enhance professional development

Learn how to:

Day 3: University

PGCE
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Learn that:

Teaching assistants (TAs) can support pupils more
effectively when they are prepared for lessons by
teachers, and when TAs supplement rather than
replace support from teachers.

Scaffolds can help pupils learn new concepts and
apply new ideas

Scaffolds can be embedded in planning (prior to
teaching) and live (during teaching)

Using different scaffolds can assist pupils’ learning
including visual, verbal and written scaffolds.

Learn how to:

Plan effective lessons, by using scaffolds when
introducing a new concept or idea.

Scaffold to meet individual needs without creating
unnecessary workload.

SESS

Assessment:

* Reflect on progress made, recognising strengths
and weaknesses and identifying next steps for
further improvement.

Review Meeting 2.
Critical Incident.

Scaffoldingin a
Foundation Subject




Scaffolding

INTRODUCE ANALYSE PREPARE

Day 1 - University

Learn That:

* Theory informs us that scaffolding is a process that enables a pupil or novice to solve a task or
achieve a goal that would be beyond their unassisted effort

* The Principles of Instruction (Rosenshine) is based on evidence that more effective teachers provide
scaffolds for difficult tasks

* Providing ‘scaffolding’ helps pupils navigate the working memory demands of tasks

» Scaffolding can provide support at a detailed and overview level

» Scaffolds can be embedded (prior to learning) or live (during learning).

* Pupils are likely to learn at different rates and to require different levels and types of support from
teachers to succeed

» Scaffolds are temporary supports and should be gradually withdrawn as pupils develop more
competence and independence. Some pupils may require the consistent use of scaffolds to support
their learning and development.

Learn How To:

* Map out components of a task, consider the difficulties that pupils will encounter and plan for
scaffolding to assist their learning.

* Select the most appropriate visual, verbal and written scaffolds to assist pupils when they are being
taught a difficult task or new concept.



Scaffolding
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Observe a lesson other than Mathematics or Phonics (1 hour)

* The focus of the observation will be on the use of visual, verbal and written scaffolds.
* Complete the Associate Teacher Learning Observation form.

* Professional discussion with placement mentor about the use scaffolds in the lesson

Plan and prepare (1 hour)

* Associate teacher plan and prepare to team teach a difficult task or new concept to the whole class in a Foundation subject,
Science or R.E. or within an Area of Learning other than Mathematics (or Phonics). Plan for the use of any appropriate scaffold/s
(visual, verbal, written).

Team teaching (1 hour)
* Associate teacher introduces the whole class to a difficult task or new concept using scaffolding to assist the pupils’ learning.

* Placement Mentor observes AT input during lesson. Associate Teacher will continue to team teach with Placement Mentor for the
remainder of the lesson.

Analyse (1 hour)

* Associate Teacher reflects on their practice and the impact of their use of scaffolding on the pupils’ independent learning.
Professional discussion between Associate Teacher and Placement Mentor.

* Reflect on teaching and learning from the day. What information do you need to be able to plan your lesson in university on day 3
in readiness for teaching in school on day 4?

* Focus forteaching on Day 4. Lead teaching the whole class a difficult task or new concept in a Foundation subject, Science or R.E.
or within an Area of Learning (other than Mathematics or Phonics or Writing).
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Day 3 - University

Learn that

* Teaching assistants (TAs) can support pupils more effectively when
they are prepared for lessons by teachers, and when TAs supplement

rather than replace support from teachers.
Learn how to

* Plan a lesson and embed scaffolds to support pupils’ understanding of

a difficult task or new concept.

* Prepare relevant resources (visual, verbal, written scaffolds) to assist

pupils’ learning during the task




Scaffolding
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Associate Teacher: independent teaching of the whole
class, introducing a difficult task, skill or new concept
in a Foundation subject, Science or R.E. or within an
Area of Learning (other than Mathematics or Phonics
or Writing).

Use of Visual, Verbal, Written (Other) scaffolds
Placement Mentor: observe and complete BCU ITaP
lesson observation feedback form in the ITaP booklet.

Associate teacher: complete self-reflection on the
taught lesson.

Professional discussion between Associate Teacher
and placement mentor based on lesson. Tar%eted
feedback and future target setting linked to the
scaffolding ITaP.



Scaffolding

ANALYSE ASSESS

Day 5 — University

Create a group
Discuss lesson document with
observation examples of

feedback with toldi
Lead Mentor and Scatfolding

peers enacted in
practice

(informed by Van de Pol, J. Voman, M.
and Beishuizen, J. (2010) Scaffolding
in Teacher—Student Interaction: A
Decade of Research. Educational
Psychology Review, 2010, Vol. 22, No.
3(2010), pp. 271-296).

X[ @

Present learning from
the ITaP to peers and
Lead Mentor and
receive feedback
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%‘) Pivotal area: Questioning

Key Question: How do | use

effective questioning to assess
pupils’ understanding and
plan next steps in learning?



PGCE: Term 2 -
5 days

ITTECF links
BCU Curriculum Key Theme D

Practicable skills

Contributing research and reading

Pivotal area:
Questioning

Key question:
How do | use
effective
questioning to
assess pupils’
understanding
and plan next
steps in learning?

ITaP outcomes

Classroom Practice

Learn that...

* 6. Questioningis an essential tool for teachers; questions can be used
for many purposes, including to check pupils’ prior knowledge, assess
understanding and break down problems

Learn how to...

* |) Plan activities around what you want pupils to think hard about.

* m)Include a range of types of questions in class discussions to extend
and challenge pupils (e.g. by modelling new vocabulary or asking pupils
to justify answers).

* n) Provide appropriate wait time between question and response where
more developed responses are required.

Assessment

Learn that...

* 1. Effective assessmentis critical to teaching because it provides
teachers with information about pupils’ understanding and needs

* 4.To be of value, teachers use information from assessments to inform
the decisions they make; in turn, pupils must be able to act on feedback
for it to have an effect.

* 5.High quality feedback can be written or verbal; it is likely to be
accurate and clear, encourage further effort, and provide specific
guidance on how to improve.

Learn how to...

* a)Plan formative assessment tasks linked to lesson objectives and
think ahead about what would indicate understanding (e.g. by using
hinge questions to pinpoint knowledge gaps).

* f)Structure questions to enable the identification of knowledge gaps and
misconceptions

* g)Prompt pupils to elaborate when responding to questioning to check
that a correct answer stems from secure understanding.

* i)Focusing on specific actions for pupils and providing time for pupils to
respond to feedback.

Plan for effective
questioning

Manage the questioning

process and pupils’

responses:

* Cold calling

* No opt out

¢ Think, Pair, Share

* Show- me boards
(mini-whiteboards)

e Check for
understanding

* Questioning to extend
understanding - Say it
again, better

* Hinge questions

* Probing questions

* Process questions

* Allow thinking time

Make decisions based
on pupils’responses:
Re-teach

Defer

Move on

Paul J., & Wiliam, D. (1998). /nside the black box :
raising standards through classroom assessment.
King’s College London, School of Education.

Broadfoot, P. M., Daugherty, R., Gardner, J., Gipps,
C. V., Harlen, W., James, M., & Stobart, G. (1999).
Assessment for learning: beyond the black box.
Cambridge, UK: University of Cambridge School of
Education.

Education Endowment Foundation (2022) Moving
forwards, making a difference, A planning guide for
schools 2022-2023. London. Available at:
https://d2tic4wvoliusb.cloudfront.net/production/d
ocuments/School_Planning Guide_2022-
23.pdf?v=1715728309

Payne, J. (2017). Making Every Primary Lesson
Count: Six principles to support great teaching and
learning (1st ed.). Crown House Publishing.

Sherrington, T (2019) Rosenshine’s Principles In
Action, John Catt Educational, Limited, London.

Sherrington (2019) Revisiting Dylan Wiliam’s Five
Brilliant Formative Assessment Strategies. Available
at: https://teacherhead.com/2019/01/10/revisiting-
dylan-wiliams-five-brilliant-formative-assessment-

strategies/

Sherrington, T (2020) Teaching WalkThrus: Five-Step
Guides to Instructional Coaching, John Catt
Educational, Limited, London.

Sherrington, T. & Caviglioli, O. (2021) Teaching
WalkThrus 2 : five-step guides to instructional
coaching. Melton, Woodbridge: John Catt
Educational Ltd.

Wiliam, D (2015). Designing Great Hinge Questions.
Educational leadership: journal of the Department of
Supervision and Curriculum Development, N.E.A. 73.
pp 40-44.
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Intensive Training and Practice (ITaP)
Pivotal area: Scaffolding

Key Question: How do | use scaffolds as temporary supports so that all pupils can successfully complete tasks that they cannot yet do

independently including pupils with EAL, pupils with SEND, rapid graspers, lowest 20%?

f J
INTRODUCE ANALYSE
o
DAY 1: University "O" Q

Learn that: o

* Questioning is an essential tool for teachers;
questions can be used for many purposes, to check
pupils’ prior knowledge, assess understanding and
break down problems

Learn how to:

* Stimulate pupil thinking and check for
understanding by:

* Planning activities specifically to develop pupils
thinking.

* Include a range of types of questions in class
discussions to extend and challenge pupils

ANALYSE PREPARE ENACT
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Day 2: School

Learn that

* Observation of practice, discussing and analysing with expert colleague
supports development.

* Planning and preparation enhance classroom practice

Learn how to

* Plan effective lessons, by using effective key questions to enable children to
show understanding

* Plan effective lessons by identifying how to adapt use of questioning to
include everyone.

Opportunity to ANALYSE, PREPARE and ENACT in the classroom

T ENacT ASSESS l ANALYSE

Day 4: School

Learn that:

* Questioning can help pupils learn new concepts and
apply new ideas

* Using effective key questions can assist pupils’
learning developing understanding

* Feedback from expert colleagues supports
improvement.

Opportunity to ENACT in the classroom and ASSESS
impact

o Q| ®

— further improvement.

ANALYSE | ASSESS

Day 5: University

Learn that:

* Reflective practice, observation and feedback
enhance professional development

Learn how to:

PGCE

ANALYSE PREPARE
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Day 3: University
Learn that:

* More effective teachers use in depth questioning
to clarify and check for understanding

* Feedback plays a centralrole in securing pupils’
learning

* Inorder for feedback to be effective, it needs to be
understood, accepted and actionable by pupils

Learn how to:

* Use questioning for deeper understanding
* Provide focussed, positive and specific feedback
to pupils

ASSESS

Assessment: @

* Reflect on progress made, recognising strengths
and weaknesses and identifying next steps for

Review Meeting 2.
Critical Incident.

Scaffoldingin a
Foundation Subject




Scaffolding
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Day 1 - University

Introduce - lead lecture am

 Assessment and Questioning

* Review of purpose of (formative) assessment and its key
principles.

* Theoretical input

* questioning as a core formative assessment technique

Seminar pm

Introduce and Analyse:

* Exploration of different techniques in greater depth -
including example/s of practice (video) deconstruction
and analysis:

e Say it again, better

* Cold calling

* Think, pair, share

* Show-me-boards (mini whiteboards)

* Making decisions based on pupils’ responses

Pivotal focus - Questioning

 Rosenshine’s principles

* Principles of effective questioning

* Checking for understanding

* Hinge questions

* The importance of planning for effective questioning
* Introducing a repertoire of questioning techniques

Prepare:
* Prepare for observation of Placement Mentor’s teaching



ANALYSE PREPARE ENACT

Scaffolding
ANALYSE Observe a lesson (1 hour)
@ Complete the Associate Teacher Learning Observation form
Professional discussion with placement mentor

PREPARE

& Plan and prepare (1 hour)
= Which children will you be working with in the afternoon lesson?
Plan and prepare - identify questions/expected responses/techniques to be used

Day %ﬂ Enact — use of questioning with small group (1 hour)
Reflect on practice and the impact of this intervention
2 PREPARE

ey Professional discussion (1 hour)

= What information do you need to be able to plan the lesson in university on day 3
for teaching in school on day 47?




Assessment - Questioning

Day 3 - University

Learn that:

ANALYSE

24

PREPARE

* More effective teachers use in depth questioning to clarify and check for

understanding

* Feedback plays a central role in securing pupils’ learning

* In order for feedback to be effective, it needs to be understood, accepted and

actionable by pupils
Learn how to:

* Use questioning for deeper understanding

* Provide focussed, positive and specific feedback to pupils




Assessment — Questioning
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* Independent teaching

* Focus on Associate Teacher’s use of questioning to assess pupils’

understanding and plan next steps in learning:

* Placement Mentor to observe and complete feedback form

* Professional discussion of lesson observation
» Targeted feedback and target setting
e Self-reflection

ENACT

i

ASSESS

®




Assessment — Questioning

ANALYSE ASSESS

Day 5 — University

Discuss lesson
observation feedback
with Lead Mentor and

peers. Peer to peer
feedback on use of
questioning to assess
pupils’ understanding
and plan next stepsin
learning.

Contribute to a group
collaborative document
providing an overview of
where planning for, and
use of purposeful
questioning and feedback
had the biggest impact on
pupils’ learning and
progress.

X[ @

Present learning from
the ITaP to peers and
Lead Mentor and
receive feedback
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Primary and Early Years partnerships - Education and Social Work | Birmingham City University

Key document information is available on the Primary and Early Years

Partnership webpage including a recording of the School Briefing meeting

on the PGCE tile.


https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships
https://www.bcu.ac.uk/subject-areas/education-and-teacher-training/partnerships-and-collaborations/primary-early-years-partnerships

v BIRMINGHAM CITY
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Useful Contacts

PGCE Course Team:
PrimaryandEarlyYearsPGCECourseleam@bcu.ac.uk

Education Partnerships Team:
Georgios.Pazaitis@bcu.ac.uk

Primary Partnership Lead:
Anne Whitacre
anne.whitacre@bcu.ac.uk



mailto:PrimaryandEarlyYearsPGCECourseTeam@bcu.ac.uk
mailto:Georgios.Pazaitis@bcu.ac.uk
mailto:anne.whitacre@bcu.ac.uk

Any Questions?
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