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PGCE Secondary with QTS
Unit 6



Session Outline ﬁ BIRMINGHAM CITY
JY

University

* Placement structure and overview
* Associate Teacher and School Mentor expectations
* The BCU Way and the Subject Curriculum

* The BCU placement documentation

e Tutor Visit schedule




PGCE Secondary Education - Contact Details

PGCE Senior Leadership Team:
e Kerry Taylor: Kerry.Taylor@BCU.ac.uk
e Jen Whitford: Jennifer.Whitford@BCU.ac.uk

Secondary Partnerships Lead:
* Helen Lowther: Helen.Lowther@bcu.ac.uk

General Course Enquiries:
PGCESecondarySLT@BCU.ac.uk

Please note, each PGCE Subject has a Subject Lead Tutor.,
You will have been introduced to these members of staff
during Unit 4 — Subject Mentor Training
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BCU Core Curriculum ﬁ BIRMINGHAM CITY
Y ¥y University

The sequencing of our BCU ITE Curriculum into phases (which ensures that
we go beyond the minimum requirement of the ITTEC Framework)

ECT Years — Early Career Framework (2 years)

Phase 6 - Sustained independent professional
practice; embedding composite practice

Phase 5 - Consolidation of critically reflective
and inclusive practice

Phase 4 - Remember, compare and apply knowledge

of teaching, learning and assessment strategiesin a

new school environment. .
Phase 3 - To remember and apply an understanding

of how to implement curricular in the classroom;
planning, teaching and reflecting

Sch A

Phase 2 - Remember and apply an understanding of

how to meet the needs of all learners
— SChA Phase 1 - Know and understand the professional

responsibilities of a teacher

E
GY\p.M Clr},

N

S >
=l Creative g
o
W
?(

Collaborative P

ya

TEacHE®



Placement Dates K BIRMINGHAM CITY
Y ¥y University

Week Mon Tues Weds Thurs Fri
02-Sep-24 Tutorials Induction 1
09-5ep24 | Induction 2 BCU BCU BCU BCU
16.5ep-24 BCU BCU BCU BCU BCU °
PGCE Placement Overview
30.-5ep-24 BCU BCU SBTA SBTA SBTA
07-Oct-24 TTAP 1 TTAP 1 TTAP 1 TTAP 1 TTAP 1
14-0ct24 BCU BCU SBTA SBTA SBTA
21-0ct-24 BCU BCU SBTA SBTA SBTA
28-Oct-24 Reading/Study Week (School Half-Term)
04-Nov-24 BCU SBTA SBTA SBTA SBTA S c h o o l 1
T1-Nov-24 BCU SBTA SBTA SBTA SBTA
18-Nov-24 ITAP 2 ITAP 2 ITAP 2 ITAP 2 ITAP 2 . .
25-Nov-24 BCU SBTA SBTA SBT A SBT A St t i B g g f O t b
02-Dec 24 BCU SBTA SBTA SBTA SBTA a r e I n n I n 0 C O e r
09-Dec-24 BCU SBTA SBTA SBTA SBTA th
16-Dec24 BCU SBTA SBTA SBTA SBT A E d —_— F b y h lf t (1 4 F b y)
1506 4 SR n epruar a erm epruar
30-Dec-24 Christmas Break
06-Jan-25 ITAP 3 ITAP 3 ITAP 3 TAP3 TAP3
13-Jan25 BCU SBTA SBTA SBTA SBTA
20-Jan-25 BCU SBTA SBTA SBTA SBTA
27-Jan25 BCU SBTA SBTA SBTA SBTA S h l 2
03-Feb-25 BCU SBTA SBTA SBTA SBTA c o o
10-Feb-25 BCU SBTA SBTA SBTA SBTA
17-Feb 25 Reading/Study Wesk (School Half-Term) St t F b h lf t
24Feb 25 BCU BCU BCU a r — e ru a ry a e rl I I
03-Mar-25 BCU
10-Mar-25 BCU t h th
End -WB 30" June (4™ July
24-Mar-25 BCU
31-Mar-25 BCU
07-Apr25 BCU
14-Apr-25 Easter Break
21-Apr-25 Easter Break
28-Apr-25 BCU Guidance for Hours in School
05-May-25 Bank Holiday
12-May-25 Phase 3 (School 1)
Phase 1-2 (School 1) MC
19-May-25 = 10 hours Phase 4 (School 2) = WwhAM L/
iy , : = 6 hours Phase 5 (Schoal 2) = g
G wnous | SEIOUS oty or | 14 responsibtty for 5 (Schoal2) R <
-Jun-. . . -
classroom time : teaching, 4 hours teaching, 2 hours - = =
09-Jun-25 K teaching and & hours i ortin teaching. 2 responsibility for o - Z
16-Jun-25 prarwas supporting teaching Supporing supporiing feaching, teaching b m
23 Jun25 =" teaching, 4 hours hours observation o A
6 hours obzenving i ul n
30Jun-25 obsenving = Collaborative PGy
07-Jul-25 < \D’
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Associate Teacher School Induction ﬁ BIRMINGHAM CITY
D)

University

During the first few days in school the Associate Teacher will benefit from:

Having a tour of the school
Time spent with placement (subject) mentor and meeting the department and/or faculty

Meet support staff, e.g. in practical subjects meet your technician
Having access to school systems, including IT and systems of shared resources

Having access to the subject curriculum and school policy, such as behaviour and health and safety

Observation, preferably of a range of lessons and/or a range of teachers

A pupil or class trail, think about what individual or group would be beneficial for a new teacher to see
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Placement Overview - Initial Weeks

k BIRMINGHAM CITY

Universitv

Placement Days

Teaching Expectations of AT

Mentor Expectations

Phase 1 - Induction
Days

Lots of observing (where possible), gathering relevant info
(policies/procedures) and paperwork.

Ensure timetable is in place
Support AT with induction tasks
Mentor Meeting

Phase 2 - Weeks 1
and 2

Teaching:

Have started to take on segments of lessons timetabled to individually|

teach per day.

Observations/planning
Observe and supportin 6 lessons across the week.

One Learning Observation Record completed by
Mentor per week (when segments of lessons are
being delivered_
Mentor Meeting

Phase 2 -Week 3

Teaching:

Have started to take on segments of lessons timetabled to individually|

teach per day.

Observations/planning
Observe and supportin 6 lessons across the week.

One Learning Observation Record completed by
Mentor per week (when segments of lessons are
being delivered_
Mentor Meeting

Phase 2 -Weeks 4
and b5

Teaching:

Associate Teachers take responsibility for teaching some lessons on
their timetable

Observations/planning

Observe and supportin 6 lessons across the week.

One Learning Observation Record completed by
Mentor per week (when segments of lessons are
being delivered_
Mentor Meeting




BIRMINGHAM CITY

University

Associate Teacher Remaining Timetable ﬁ
)y

* Weekly Review meeting (with subject placement mentor)

* 2ndsubject where possible but not a priority for school 1 (anything they have
studied at post-16 or beyond) — DT and Science do not need to consider a second
subject

* Tutor/form group (not linked to subject placement mentor)
* Meetings, INSET, etc.

* Out of Hours / Extra-Curricular

* Parents’ Evenings

* Professional Mentor/WSI (Whole School Issue) sessions




SBT Folder & Placement Documents

ﬁ BIRMINGHAM CITY
Y ¥y University

Associate Teachers will have a ‘School Based Training’ folder containing all the placement
documentation required and will share with this their subject and professional mentor on their first
placement day.

The folder will include:

* Subject Curriculum Map

* Placement Assessment Document (PAD) for each Phase
* Lesson Planning Documents

* Learning Observation Record

 Subject Assessment Tracker

* Mid and End Point Review Documents (within the PAD)
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BCU Core Curriculum

Iy

A. Associate Teacher uses critical enquiry and research informed practice to develop their understanding of
effective teaching and learning. (CCF — Professional Behaviours) (TS8 and Part 2)

B. Associate Teacher’s classroom practice establishes effective behaviour management using high
expectations and awareness of pupil wellbeing.

(CCF — High Expectations and Managing Behaviour) (TS1 and TS7)

C. Associate Teacher knows more, remembers more and applies subject knowledge and subject specific
pedagogy to impact on pupils’ progress.

(CCF —Subject knowledge) (TS3)

D. Associate Teacher uses knowledge about how pupils learn to plan and assess learning to ensure that all
pupils make progress.

(CCF — How pupils learn, Classroom practice and Assessment) (TS2 TS4 TS6)

E. Associate Teacher implements effective adaptive teaching approaches to meet all learners’ needs, including
SEND (Special Educational Needs and Disability) and EAL (English as an Additional Language learners).
(CCF - How Pupils Learn, Classroom Practice and Adaptive Teaching) (TS5)

F. Associate Teacher demonstrates professional behaviours and contributes effectively to the wider life of the
school. (CCF Professional Behaviours) (TS8 and Part 2)

BIRMINGHAM CITY

University

The BCU Core
Curriculumisin
place for all Primary
and Secondary
Education courses.

ATs will be assessed
against the six
strands of the BCU
Core Curriculum
over their two school
placements.
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Phase Assessment Document

Associate Teachers will have a Phase Assessment Document (PAD) to capture reflections and
meetings with their school mentors. It is in this document that AT’s will reflect upon the how they have
implemented the centre based training content within their teaching practice. There will be two PAD’s
per placement, PAD 1 for the first phase of the placement, PAD 2 covers the second phase.

ﬁ BIRMINGHAM CITY
Y ¥y University

§x<°\*w “7r, UG Secondary Physical Education with QTS The PAD will include:
% Year 1 - Placement Assessment Document 1

=<

4

Know and understand the professional responsibilities of a teacher e Pen Portrait for the AT

Y g * Attendance Log

* Module reflections and targets for
placement

* Reflection and Progress Meeting Record
(mentor meeting)

* ITAP Critical incident reflections
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Associate Teacher Name:
Associate Teacher’s Subject:
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BIRMINGHAM CITY
Y ¥y University

Placement Assessment Document

Date: Week beginning 30th September 2024

Reflection and Progress Meeting Record (SBT)

Alongside this document use the Assessment Tracker and recent LORs to inform targets. AT to complete sections 1 and 2 prior to the meeting with the Mentor.
Mentor and AT to complete the targets in sections 3 & 4 together.

1) Associate Teacher’s reflection of key learning this week:

Key learning from Centre-Based Training sessions this week (please refer to andr h).

The PAD will :

Key learning from School-Based Training this week (this can include CPD and other training and support you have received in school):

2) Associate Teacher’s observation of an expert colleague this week: * G ive fe e d b a C k a lign e d to t h e B C U IT E
Curriculum (in line with the curriculum

Identify the focus area you observed: How did this focus aligned to last week’s target/s?: )

* Model excellent practice aligned to the
2 3) Previous targets . .
I have learnt that: Eg.get g(j::i::'Emum Previous target Review of this target (highlight as Reflections and evidence in relation to each B C U I T E C u r r I C u l u m (S tru C turlng

What notable teaching and learning strategies, related to your target/s, did the teacher use? I

appropriate) target (completed by Mentor & AT together)
1 R Not Partially Achieved ° .
. e | consistent feedback, reflection and
::erl\:;r)d - sea ::;z:r}d —sea
: = | record of progress)
(carry {carry

forward - see | forward - see

: S * Provide opportunity for maintaining

(carry (carry
forward - see | forward - see

S o subject focus

4) New/updated targets

Previous targets not achieved or partially achieved should be carried forward below. Partially achieved targets should be re-focused where necessary to support the
AT in achieving the target in time for the next meeting.

Target | BCUITE Subj - d and Professional targets How will the target be met?

Theme (A-F)

; N

No. Curriculum (use' the Assessment Tracker and LORs to inform targets) G“ PM Cl 7' },
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Subject Curriculum Map

Professional
Studies and
Subject Pedagogy
module

ssions

RMINGHAM CIT

URiversity

The ‘Learn that’ knowledge the AT
will be learningin

their Professi

Subject Pedag

onal Studies and
y sessions.

Post session tasks AT’s complete to
consolidate the learning and
application into teﬁching context.

L {

BIRMINGHAM CITY
Y ¥y University

Each subject now has a curriculum map supporting the Associate Teacher and Subject Mentor in
implementing the BCU Curriculum into their School Based Teaching.
The ‘Learn how to’ knowledge the AT will be applying within

their teaching on placement. A series of tasks that ATs will
be focusing on across their placement.

Fhareof kraining

v

\

BCU Core Curriculum being covered

BCU Curriculum Links

“ School-Ba:

Week Madul: Code, Post-5 Tazk [: tazk, zubject zpecializt fallaw up, or - - -
Begit Zesfion Humber § Pre-Sesciom Task Feccion Knowlflge. Accociate Teackers wi earm that_ additional reading) Procedural Knowledgll Learn how ko _
* | Tiul v v - v \ v v v v
Pleaze et the zeparats guidancs For MaP1 Learm that— \ Fchool and assessment tazks: Learn how to —
for pre-reading and pre-session tasks ® teachers need ta set explctations in their first interactions to manage the classes that they teach. irected tasks in school to support AR learning " use effective strateqy to malge and control pupils' entry to their lesson
* teachers need b align thaQatical thinking inte clussreom practice, where scholarly works underpin their capacity to critique their awn and others itical incident analysiz to assecs your progress within this ITAP <ffectively and safely = that [ning iF Focused and immediately kakes place.
approaches to effective beMgicur management. “apply and uze effectively the tilie s of teaching strategy that enables
* teachers have the ability bo affect and improve the wellbeing, motivation and behaviour of their pupils. cxpeckations bo be established M relationship building to be secure in a safe
g = teachers ars key rele madelz, whe can influsncs the attitudes, values and behaviaurz of their pupils, and <alm learning nvironment.
e TP 1 - Rales, * setting clear expectations can help communicate shared values that improve classroom and school culture. “develop the skills to employ highkehavioural expectations modelling courtesus
= Routines and * a culture of mutual trusk and respect supperts effective relationships. X behaviours by the implementationg@ifules and routines, cnsuring that leamers
3 * high quality tesching iz underpinned by positive interactions between pupilz, their keachers and their peers. make progress 2o that 3 culture of Mubusl respect iz developed which
= demonstrates inclusivity and Foaskers aninclusive culture in the environment in
-

which they keach.
* reinforce established school and classroom routines (e.g. by articulating the
link betwesn time on task and success).

EDUTI4E Subject
Pedagogy 1

The Langnage zud
Aatare of Scicace

Read Flynn [2013): Science Literacy -
Zcience Education for Everyday Life.
Available ak:
herpzimy.charterod.callegelimpact_arkizle!
science-literacy-science-education-for-
everyday-life!

=Wfrite aninitial reflection to outline your
key learning fram Flynn (2013) ta be

dizcuzsed in session.

sComplete the JamEaard sctivity ta share
your thoughts on the *Mature of Science’ with
the rest of the group via:
https:ijamboard.google.comidMp Y UGy oS4
MEEETwhFrycK 2XMMsLPEE dnR =T aAhxarf
4Gz ditTuzp=zharing

Learm that_
ence teacher can improve pupils’ literacy including by explicitly teaching reading, writing, and oral language skills specific to individual

* definitions are nek cneugh withaut cxamplsz and can dizengage laarners if nok within context

* familiar cxamples help to sequence a strong mental model of what 3 concept is o isn't

* pupils will struggle with unfamiliar language 25 well as domain specific language

* unfamiliar linguage must be taught explicitly

* vocabulary and knowledge are underlying Fackors in how well pupils read scicnce bexts

* zecure subjeck knowledge, acrass all dizciplingz in zeizns, halps teachers bo motivate pupilz and kzach sffectively

Post-Zession Tazk:

1. Zummary tables mapping the science topics in the Mational Curriculum from
KE1-4

2. & word bank of tier 203 wards For the particles topic prezented in o style of
your choice

3. An cxamplefs) of the Fraper Madel, Include 2 commentary exaluating the
skrategy ko demonstrate your understanding the gole Science teachers play in
the development of literacy.

Lpload to Moodle by Fridey 26ek Norcaber 2024

Learn how koo

® be Familiar with the Science National Curriculum and the language used

* use a varicky of strategies to explicitly beach unfamiliar scientific vocabulary
and szpecially the uze of Tier 213 vocabulary in the 2cicnes clazzroam.

* model reading and comprehension of prose in the science classroom by acking
questions, making predictions, and summarizing

* use madelling and scaffolding to suppart scientific writing, especially to
support the writing of six-mark questions at K24 and cssays at KI5

EDUTE43
Principles of
coguitire load For

effective learning

Ollie: Lovell Introduces Cognitive Load
Theory [Qlliz Lovell intraduces Cognitive
Load Theary - ¥ ouTube:

htt i ypoutube. combuwatch? v= T 2pm'
SXKIgE]

h Hedueati d o

P .01,
ukleducation-evidencelevidence-
revievslcogitives cience-approaches-in-th-
clazzroom

Fage 25 Managing Cognitive Load

Page 51 orking with Schema

Learn that_
= pupilz learn new ideas by referance to ideas they already know and for learning ko take placs, infermation must pazz from the working memery ko the
long-term memory.

* learning involves a lasting change in pupils' capabiliti

or understanding

® pricr knowlzdge plapzs an impartant rale in how pupils learn; committing some ey fackz b their long-term memery iz likely b2 help pupils learm mere
complex ideas

* an imporant Facter in learning iz memery, which can b thoughk of 22 comprizing kwe <lements: working memery and long-term mamary

* reqular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned

* requiring pupils to retrieve information From memory, and spacing practice 5o that pupils revisit ideas after 3 gap are also likely to strengthen recall
® pupilz have different werking memaory capacitics; 2ome pupils with SEND may hawe mors limited working memery capacity than their peers withaut
ZEND.

Mizcd gronp follow
= Explars the impact of cognitive lead theory in the context of how pupilz lsarn
in pour subject. Compare this across subjects and consider a pupil's experience
across awhole day in @ secondary school in regards ko LT,

Additional reading:
watch ‘Cognitive Load Theory - Practical Applicatiznz:
hetps:Mwww youtube.comfwatchFy=Ta3_RihCzJE

Learn how to _
® reduce cognitive load and te reduse extraneous laad
* swoid overloading working memory




The BCU Way Unit 5 ﬁ BIRMINGHAM CITY
)

University

Login - Birmingham City University (brightspace.com)

Unit 5: The BCU Mentor/Coach
Model



https://birminghamcity.brightspace.com/d2l/login

the BcU ITE Mentoring Model expiained

A EEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEERN | l i Sl E BN EEEEEEEERN

the descriptive stage So What?

the interpretive stage

Now What?
the activity stage What Impact?

- recognise success
- identify nextstep
- signpost expectation

- name the ‘what’
- name the ‘why’
- name the ‘how’

the evaluation stage

- perfect the plan
- practise the action

Name it ol - follow up & feedback

- assess the impact
- discuss development
- reflect on progress

Review it
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BIRMINGHAM CITY

University

Expectations for Planning ﬁ
>y

Medium/Long-Term Planning:

e ATs gather existing units and annotate them in regard to the amendments they make to
existing units.

* For some units they may wish to use the BCU unit of work template. There is a guidance
document to support them.

e Units of work (i.e. long-term planning) must be authorised by the Subject Mentor before ATs
take responsibility for a class.

Short Term Planning — Lesson Planning:

* Full lesson plan to be completed for a minimum of two lessons per week (one of these
should be linked to a formal lesson observation).

* Areduced version of a lesson plan template will be provided for ATs to use for all othgswc,
lessons (all lessons must still be planned). As an alternative, ATs may use the school§
placement lesson plan template or another template that you have authorised. = ez

&( ollaboratl




Formal Observed Lesson Plan

Time for | Learning
activity
and

actual Use a row per lesson episode / learning

timings | activity
forthe |* Whatare the pupils leaming in this part
lesson of the lesson - learning activity?
and
« What are the learning intentions for
this part of the lesson?

Teaching
(Including adaptive teaching strategies for
groups of specific pupils)

What is the teacher doing in this part of the
lesson — in detail e.g., include

« planned questions

key explanation points / key words

key points to emphasise / model

high quality teaching strategies
scaffolding strategies

Formative Assessment
(Checking for learning / attainment)

Formative assessment strategy?
What are you looking for?

What does success |00k like?

What mistakes or misconceptions are
likely?

Homework / Independent Learning (where applicable):

Add rows to the above table as necessary for additional teaching episodes / activities in your lesson.

Iy

BIRMINGHAM CITY

University

PAGE 1

AT is responsible for completing a
BCU Formal Observed Lesson
Plan once per week (including
evaluation).

Lesson plans must be with
mentors/observe 48 hours in
advance of lesson

All boxes must be completed on
Page 1.

The AT must select 1 other BCU

Curriculum theme to focq,ﬁ onin
> wh Cl?'},
addition to Theme C. &° 2
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BIRMINGHAM CITY
Y ¥y University

Learning Observation Record

[ Associate Teacher Name: [ School: |
[ Subject & Class: | Observation Date: ]

What? S0 What? Now : What Impact?
PAGE 1

denttynerte | -ramathewhy | pracisetheaction | -dcuss cevelopment * Itisthe ATs responsibility to complete the top 4
- signpost expectation J - name the "how - fallow up & feedback reflect on progress

See it . Name it =) Dol B Review it bOXGS.

Review It (What Impact?)

* The AT and subject mentor will agree on one

mladga

Ptz Eomiee subject specific target and one professional
target.

See It (What?)

— « The mentor provides lesson feedback on the two
targets that in focus for this lesson and the

impact on pupil learning.

Rawview It: Cumrent targats and focus of obeervation (taken from weakly mesting or LOR
feedback)

Subject spacific target

* Thereis room below for additional comments on
any other areas of practice outside of the two QMM Crry

D
-~
targets. £
aa]
w
%
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Any additional comments beyond the stated targets: suonas
dehavouwr managemeand, subyect knowieage, subect pedegogy, sdapdee
feaching. ang ersessmeant.
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Learning Observation Record

Prompt questions for post lesson discussion:

State three lessons strengths, linked to pupil learming and progress.

BCU CC Theme [A-F)

1

2

3

to teaching pedagogy and subject content.

achiewve this targat.

MName it: Doit:

Identify two targets for the Associate Teacher to focus on in ralation Idantify the action points and practice to

Professional
Target

Action Points
L]

Subject
Target

L]
Action Points
L]

Agreed date of next observation:

Class:

Signed (observer):

Signed [AT):

BIRMINGHAM CITY
Y ¥y University

PAGE 2
See It (What?)
* Thereis aspace for any questions you may have for the AT on the

lesson.

See It Strengths (What?)
* The mentor will then state three strengths, linked to pupil
learning and progress.

Name It: (So What?)
* The mentor will then set two targets, one Professional Target and
one Subject Target based on the lesson observation.

Do It: (Now What?)

* After the targets are set, the mentor and AT will identify action
points for the AT to carry out in order to achieve the target.

QM Ciry
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Assessment Tracker

What is the BCU Assessment Tracker?

The BCU Assessment Tracker is used formatively throughout all ITE routes at BCU to assess the associate teacher's progression over their teacher
education course. It provides a transparent assessment framework, which supparts in the recommendation for QTS at the end of the course. The
Assessment Tracker reflects the six BCU Core Curriculum themes and subject knowledge pedagogy, with clear, developmental criteria to support
Associate Teachers, Placement Mentors, and Lead Mentors (university staff), in assessing current performance and target setting. The criteria are split
into three stages of development; Working Towards; Working At and Working Beyond, reflecting our ambitious BCU curmiculum.

By using this assessment tool, it ensures all our associate teachers are meeting the minimum requirements outlined on the Initial Teacher Training and
Early Career Framewaork, along with the Teachers’ Standards set by the DFE. To meet these requirements and to gain recommendation for QTS,
associate teachers must have met all ‘Working At criteria across all six BCU Core Curriculum themes.

How to use the Assessment Tracker

/ Associate Teachers \

Associate Teachers are to use this
assessment tool, with support from
expert colleagues, to self-assess
performance against the criteria and to
identify the progress being made over the
duration of the course.

The Assessment Tracker will enable
Associate Teachers to identify clear
targets to focus on, with support from
their mentor through target zetiing.
Through continuous reflection, Associate
Teachers will update progress against
the tracker, through highlighting criteria

collaboration with expert colleagues.

/ Placement Mentors

Mentors are to use the Assessment
Tracker to assess the Associate Teacher
against the BCU Core Curriculum
themes. During weekly mentor meetings,
mentors and Associate Teachers will
discuss progress against the Assessment
Tracker, identifying criteria points that
|l have been met or need greater focus in
the following week/lesson.

Mentors will also use the Assessment
Tracker when completing the Mid
Placement and End of Placement
Report, to determine whether the
Associate Teacher is currently performing
in the Working Towards; Working At or
Working Beyond across the BCU Core

~

Lead Mentors (University Staff)

Lead Mentors (university) will use the
Assessment Tracker to assess Associate
Teacher progress across the course
duration and to quality assure that both
Associate Teachers and mentors are
accurately tracking progress against the
BCU Core Curriculum.

Lead Mentors (university staff) will
analyse the Associate Teachers
Assessment Tracker during school visits,
to identify progress being made and to
quality assure effective targets are being
set by mentors during observation,
weekly meetings and at review points.
They will use the assessment tracker
alongside other evidence to make the

BIRMINGHAM CITY

— ¥y University

QM Ciry
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Assessment Tracker

k BIRMINGHAM CITY

¥ ¥ University

The assessment tracker is used to assess your teaching progress. You and your mentor will
highlight where you have met the criteria during your WMM, mid and end point reviews.

The Assessment Tracker
includes a page that looks
like this for each BCU ITE
Curriculum Theme

>

* The assessmenttracker will be
used to help write targets on the
LOR and reflection and progress
meeting.

. In the mentor meeting, the SM
and AT should highlight areas of
the criteria that the AT has met or
can evidence.

* |tshould be a working document
that is updated weekly, to reflect
ongoing progress against the BCU
CC themes.

BCU ITE Curriculum Key Theme B: Behaviour and Wellbeing

In the BCU Primary/Secondary curriculum Associate Teacher's classroom practice establish effective behaviour management using high expectations and awareness of
pupil wellbeing. (ITTECF: High Expectations and Maonaging Behaviour, Teachers® Standards: 1 and 7)

Working Towards (T)

The Associate Teacher works with the support of
expert colleagues at BCU and in school to:

Working At (A)
The Associate Teacher works independenthy with the

advice and guidance of expert colleagues at BCU and in
school to:

Working Beyond (B)
The Associate Teacher is proactive and accountable for their own

choices and works collaboratively with expert colleagues at BCU
and at least two different schools to be able to:

B= clear about what good behaviour logks like in the
placement schoclfs and prepare for common
behaviour issues by obzerving expart colleagues and
planning that states how they will be addressed.

B= clear how establishing and reinforcing routines,
including throush positive reinforcemsant in the
placement schoelfs, can help create an effective
learning enviranment in your placement school.

Establizh 3 supportive and incluzive learning 2nvironment
by demonstrating clear behaviours! expectations and
affactive classroom routines sharing these values with
pupils to support classroom and placement culture.

Mzake deliberate choices and be precize and clear whean
tesching pupils abowt expectations of good behaviour and
the norms of the classroom.

Cansistently ensure 3 predictable and zecure learning environment
wia & range of effective behaviour manzsgemsant strategies within
professional practice that is supportive, inclusive and fosters
resilience for sll pupils

Dieliver high-quality tesching with behavioural expectations fully
embedded to maximise time in the lesson for lezming.

Build effective relationships with pupils in the
placement schoclfs based on an ethos of mutual trust
and respect; demonstrating that pupils’ feslings are
considered and understood.

Provide opportunities to exercise self-regulation by role
rmodelling behaviour that influences the attitudes, values,
=nd behaviours of pupils through consistency in language
2nd non-verbal signals for instructions and directions.

Consistenthy role model behaviour that influences the attitudes,
values, and behaviours of pupils through consistency in langusge and
non-verbal signzls for instructions and directions both inside and
outside of the classroom. An excellent climate for learning is
developed where pupils practice perseverance, learning from
mistakes as they continue to practice self-regulation.

Uze the placement school's policies related to
behaviour management and wnderstand how thess
should be implemented in the context of the schaal
placement for the well-being of all pupils.

Ewzluate how high expectations are demonstrated
thraugh praising pupil engzgement =nd progress
made.

Engage with the school behaviour palicy to secure high
expectations of geod behaviour using a predictable and
zecure system of rewsards and strategies sppropriate to
the needs of pupils, which impact pupil cutcomes by
zetting goals that challenge and stretch zll pupils.

Usze early and least-intrusive interventions a5 an initial
response to low level disruption, sesking out additional
support quickly when required to maintain expected
behawiour.

Consistenthy use school behaviour policies to persevers in setting
high expectations of behaviour appropriate to the needs of pupils
using strategies which hawe a positive impact on all pupils' learning.

Identify goals and targsets that challznge and stretch all pupils and
understanding the long-term positive impact of high expectations on
pupils’ life chances.

Understand the impact of positive reinfarcemsant to
sffiect and improve the motivation, successes,
behaviour, 2nd well-being of pupils in your placement
schoals.

Discuss with expert colleagues how to support pupils to
Jjourney from needing extrinsic maotivation to being
motivated to work intrinsically.

Understand pupils 2re motivated by intrinsic factors [related to their
identity and values) and extrinsic factors [related to reward) and how
to support pupils to journey from needing extrinsic motivation to
being motivated to work intrinziczlly. Demonstrate this knowledge
through your planning and delivery of learning. Pupils are confident
to participate in lessons and their contributions are valusd.
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Assessment Toward QTS R BIRMINGHAM CITY
I3

University

This year, Associate Trainee progress towards achieving QTS is monitored
and assessed in the following ways:

»Use of t
Curricu
»Use of t
Weekly

ne Assessment Tracker (assessment against the BCU ITE
lum Themes)

ne PAD (Placement Assessment Document) which includes
Mentor Meeting Records, targets and AT reflections on their own

learning and progress.
»Learning Observation Records (LORs — used for lesson observation
feedback)

» Critical Incident Forms (used alongside review and progress asse
forms from Subject Mentors)
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Reflection and Progress Meeting Record

PAGE 1

Day 4: Monday 9" December 2024

Reflection and Progress Meeting Record (SBT)
Alongside this document use the Assessment Tracker and recent LORs to inform targets. AT to complete sections 1 and 2 prior to the meeting with the Mentor. o P rl O r tO th e m e etl n g, t h e AT

Mentor and AT to complete the targets in sections 3 & 4 together.

1) Associate'l'eicher's reflection of key learn:gthis from Day 1 to Day 4 Wlll have Completed the
Key learning linked to the subject curriculum map activities (please reflect on the directed activities for this window): reflection of their key learning,
both in relation to the subject
curriculum tasks and other
SBT opportunities during that
reflection window.

Key learning from School-Based Training this weelk (this can include CPD and other training and support you have received in school):

2) Associate Teacher's observation of an expert colleague during this window:

Subject: Glass: * The AT will have also observed
an expert colleague and
completed a reflection on this
lesson to discuss during the

meeting. QMM Crry
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Identify the focus area you observed: How did this focus aligned to last week's target/s?:

What notable teaching and learning strategies, related to your target/s, did the teacher use?
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Reflection and Progress Meeting Record

Iy

3) Previous targets

Target | BCU ITE Previous target Review of this target (highlight as Reflections and evidence in relation to each PAG E 2
MNo. Curriculum appropriate) target ([completed by Mentor & AT together)
Theme (A-F)
1 Mot Partially Achieved
achieved achieved . . .
ooy | (camy * SMand AT will discuss teaching
> e and feedback received that week
- using the LORs.
forward —sea | forward - ses
balond bealond
3 Nut. PEII"IEiE“.}' Achieved .
schieved | achiewed *  You willthen agree on three
S subject specific targets that you
4) New/updated targets will focus on during the following
Previous targets not achieved or partially achieved should be carried forward below. Partially achieved targets should be re-focused where necessary to support the wee k
" AT in achieving the target in time for the next meeting. *
Target BCU.ITE Subject-focused and professional targets How will the target be met?
Mo. ?:;:;U{l:_r;:l [use the Assessment Tracker and LORs to inform targets) ° Th e S M an d AT Wl I.l. n eed tO a Ctl on
1 . o .
| how targets will be met including
5 any learning that may need to take
place, research or observations of
MC
: expert colleagues. S,
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Mid and End Point Review Meeting

* Halfway through School Experience 1, a Mid
Placement Review will need to be held between Mid-Placement Review - End of Phase 2

This record confirms the Associate Teacher's formative progress is accurately recorded ahead of calendared meetings with their BCU Lead Mentor. This

t h e AT a n d S u bj e Ct m e n to r, to revi eW p ro g re S S S O review is to be submitted no later than Friday 20th December 2024, School Mentors should refer to the Assessment Tracker and the progress documented

inthe PAD and the AT's OneDrive to support the completion of this review.

fa r Associate School Subject
. Teacher
Subject Professional Lead Mentor (BCU)
Mentor Mentor

For Associate Teachers to be ‘on track’ for achiaving QTS by the end of the PGCE, they must achieve a minimum of three Curriculum Themes at “Werking
M 1 1 1 T ds’ at the end of Phase 1 and th f tha Th tinclude Th B, C and F. ‘Not yet avid d' be identified for Curriculum Thy here th
* Mentors alongside the AT will identify where they Aasoriste Teachar s not yet confidently achisving the Working Towards' formative descriptors on the Adsscsment racker.
. . . . . Progress against BCU Assessme nt Tracker Areas of strength
believe the AT is working at against the six BCU
Choose an itern .
CC Themes, using the Working Towards, At or oot Y | o st pevaprantarge Retion parts o mest argete
. .
.

develop their understanding of effective

Beyond criteria to support on the Assessment teaching and earnin.
Tracker to Su pport, Prograss against BCU Assessme nt Trackear .:\ruaaufstmngth

B. Associate Teacher’s classroom practice

establishes effective behaviour

management using high expectations and | Areasofd yment Action points to meet targets
* The subject mentor will then identify targets to ueness of puplibene
m eet yO U r ta rgets tO fO C U S O n fO r th e re m a i n d e r Of C. Associate Teacher knows more, Fepsss st e ':“'“““‘"’“@‘h

remembers more and applies subject

the placement, or next placement phase. R o et e

* The end of placement report will be required by QM Ciry

the final day of the placement. §
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Expected Progress and Assessment Points

ﬁ BIRMINGHAM CITY
Y ¥y University

School 2 (EDU7345)

School 1 (EDU7344)
End of Placement

Mid-Point Review

End of Placement
Review

Mid-Point Review

Review

Themes B, C & Fto
be achieved at

across other BCU
themes.

All themes to be at
least ‘Working

towards criteria
across other BCU
themes.

All themes to be at
least ‘Working At’

All themes to be at
least ‘Working At’

‘Working Towards’. Towards’
Expected
Minimum
Progress Progress shown P h Some Associate
towards criteria rogress snown Teachers may

evidence 'Working
Beyond' as they
approach QTS and
ECT
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Lead Mentor Visit Schedule ?—i BIRMINGHAM CITY
)

University

ITAP 1 Visit: Rules, Visit One ITAP 2: Mid-point Review Visit Two End Placement
rou.tmes & In-person visit Modelling and 2l In-person visit Review Due
relationships Scaffolding
Learning
October During Phase 2 November December During Phase 3 February
November/December January/February

* The Associate Teacher will have a designated University Tutor/Lead Mentor and will be
supporting and visiting throughout their placement.

* The UT/Lead Mentor will be your first point of contact if you have any questions or concerns
throughout the duration of the ATs placement.

* To supportITaPs UT/Lead Mentors will be visiting schools S

 Additional visits will be made during the ITAP school days — this will be arranged nearerthe 2 s
time and an ITAP schedule will be shared with school mentors in advance of this. ﬂ\%

QM Ciry
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Intensive Training and Practice (ITAP)

ﬁ BIRMINGHAM CITY
Y ¥y University

ENACT ASSESS

R ®

INTRODUCE ANALYSE PREPARE

; S

Learning about the
theory of teaching and
learning; focused on
specific identified
strategies

Responding to ideas
and examples with an
informed comment

Exploring and
developing examples
and approximations

Applying learning in a
supportive
environment; respond
to feedback

Reflecting through
review of progress,
including target
setting

« Common expectations for School Based ITaP Days:
o Not business as usual — Associate Teachers will not be following their regular timetable

o Therefore, requires timetabling
o Opportunities for Associate Teachers to observe the ITaP practicables in action within the context

of their placement school

O O O O

Opportunities to put practicables into action
Opportunities to receive and act on feedback
Opportunities to discuss practicables with expert colleagues
Include a BCU Lead Mentor contact

GAM Crry
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Intensive Training and Practice (ITAP) ﬁ
)y

ITAP 1 Visit: Rules, routines & relationships October Mentor Training Unit 8

Mentor Training Unit 8
ITAP 2: Modelling and Scaffolding Learning November

ITAP 3: Language for Learning in your

‘ Mentor Training Unit 8
subject anuary entor Training Uni

ITAP 4: Using Questioning and Verbal

Feedback March Mentor Training Unit 8

* The Associate Teachers will complete four ITAPs across the academic year, and will have
designated ‘enact’ days in their Placement schools.
* During School Experience 1, ATs will complete:
* ITAP 1: Rules, routines & relationships — ATs will have two enact days in Phase 1 of their
placement, in October.
* ITAP 2: Modelling and Scaffolding Learning — ATs will have two enact days in Phase 2 of their —
>

N
placement, in November. ol creive
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 ITAP 3: Language for learning in your subject — ATs will have two enact days in Phase 3 of
their placement, in January TEacHE®
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Any Questions?

General Course Enquiries:
PGCESecondarySLT@BCU.ac.uk

Secondary Partnerships Lead:
Helen Lowther: Helen.Lowther@bcu.ac.uk

BIRMINGHAM CITY

University
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mailto:UGSecondarySLT@BCU.ac.uk
mailto:Helen.Lowther@bcu.ac.uk

Placement Requests

helen.lowther@bcu.ac.uk

Art - Nuneaton, Central Birmingham, Solihull
Computer Science - Derby

DT - Castle Bromwich, Tyseley, Sutton Coldfield
Drama — Sutton Coldfield

English — Solihull, Central Birmingham, Walsall,
Rugby

Geography - Solihull

Maths — Central Birmingham

MFL - German anywhere and West Bromwich
Spanish

Music — Central Birmingham and Stoke

ﬁ BIRMINGHAM CITY
Y ¥y University

PE - Central Birmingham

RE - Walsall, Washwood Heath

Biology - Leicester, Oldbury, West Bromwich,
Central Birmingham

Physics - Central Birmingham and
Wolverhampton

Health and Social Care - Stafford

Psychology - Leicester and Central Birmingham
Sociology - central or North Birmingham

QM Ciry
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