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The BCU Assessment Tracker is used formatively as the assessment tool for all BCU Associate Teachers to assess their progression for the duration of their teacher education course. By using this assessment tool it ensures that all Associate Teachers are meeting more than the minimum entitlement of the ITT/ECF framework and the Teachers’ Standards set by the DfE, through an ambitious and enriched BCU ITE Curriculum.

It provides a transparent assessment framework for Associate Teachers, Placement Mentors and Lead Mentors to continuously assess the progress of Associate Teachers against the criteria of the six BCU ITE Curriculum Themes which are designed to enable Associate Teachers to ‘learn that’ and ‘learn how to’ teach all pupils within their subject and phase. The clear and developmental criteria are split into three stages which support assessment of current performance and target setting, ensuring that Associate Teachers recognise their progresses within the stage of development and how to continue a positive trajectory towards QTS:
1) Working Towards: The Associate Teacher works with the support of expert colleagues at BCU and in school
2) Working AT: The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school
3) Working Beyond: The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools
All Associate Teachers must have met the ‘Working AT’ criteria across all six BCU ITE Curriculum themes to be recommended for QTS.
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How to Use the BCU Assessment Tracker 
Associate Teacher Assessment Trackers will be stored in the OneDrive and a new Assessment Tracker will be used in each placement to highlight the progress that has been made against the BCU ITE Curriculum in that placement
	
	Associate Teachers
	Placement Mentors
	Lead Mentors (university staff)

	Weekly Mentor Meetings
	Associate Teachers and Placement Mentors meet weekly to highlight weekly progress directly onto the assessment tracker, identifying current progress within and across the three stages of development for the BCU ITE Curriculum themes.
Highlighting should demonstrate accurate assessment of what has been achieved and areas of practice that require greater focus, using the assessment tracker as a guide to formulating clear targets to focus on for the upcoming week. Use the ‘What, Why, How’ approach to naming targets.

	Lead mentors analyse Associate Teacher assessment tracker to check the progress being made over the placement, quality assuring the weekly ongoing target setting for Associate Teacher progress.

	Weekly Lesson Observation
	Associate Teachers pre-agree the observation focus aligned to BCU Curriculum themes.
	Placement and Lead mentors apply the criteria from the assessment tracker to help provide written and verbal feedback to the Associate Teacher as part of the observation and feedback cycle. Using the BCU Mentor Model to structure feedback the assessment tracker should be used to support the identification of what has been achieved and clear targets for the next observation.

	Progress Reviews
	Associate Teachers and Placement Mentors review the weekly highlighting of the assessment tracker which demonstrates progress areas achieved against the BCU ITE Curriculum to produce the progress review, which is completed at identified points in the stage of training. As part of continuous assessment, targets for the next stage of training are agreed using the assessment tracker to identify areas of focus. 

The assessment tracker provides opportunity for identifying early intervention if additional support is required.
	Lead Mentors analyse Associate Teacher assessment trackers and One Drive to check the progress being made over the placement, quality assuring accurate tracking of progress and judgments made at review points.

	QTS Award
	Associate Teachers and Placement Mentors review evidence from the highlighted assessment tracker, OneDrive and progress review meetings to complete the QTS assessment, setting targets for ECT transition.
	Lead Mentors analyse the assessment tracker alongside the One Drive and other evidence to make the recommendation for QTS.




PG Secondary Education ITE Assessment Framework 
· One online initial meeting between BCU Lead Mentor and Subject Placement to set up the placement
· Two in-person placement visits per placement (visit one to conduct joint observation and visit two to conduct progress meeting)
· Mid point review half way through placement, followed by an end of placement report due during the final week of placement (School Experience 2 will also include an additional QTS Readiness Assessment)

 
	
	School 1 (EDU7344)
	School 2 (EDU7345)

	Assessment Points
	Mid-Point Review
	End of Placement Review
	Mid-Point Review
	QTS Readiness Assessment
	End of Placement Review

	
	December
	February
	April
	May
	July

	Expected Minimum Progress
	Themes B, C & F to be achieved at ‘Working Towards’.
 
Progress shown towards criteria across all BCU themes.
	All themes to be at least ‘Working Towards’


	Themes B, C & F to be achieved at ‘Working Towards’.

Progress shown towards criteria across all BCU themes.

	All themes to be at least ‘Working At’

	All themes to be at least ‘Working At’

Some Associate Teachers may evidence 'Working Beyond' as they approach QTS and ECT






Associate Teacher Progress Review Record
To be completed by the Associate Teacher to record mentor judgements as progress is made throughout the course. 

	

Curriculum Theme
	Placement Review Assessment 

	
	Placement 1
	Placement 2

	
	Mid Point Review
	End of Placement Review
	Mid Point Review
	QTS Readiness Assessment
	End of Placement Review

	Theme A
Critical Enquiry & Research
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	Theme B
Behaviour and Wellbeing
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	Theme C
Subject Knowledge & Pedagogy 
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	Theme D
Planning & Assessment
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	Theme E
Adaptive Teaching
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	Theme F
Professional Behaviours 
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
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AI-generated content may be incorrect.]Theme A:  Critical Enquiry and Research-Informed Practice                                                                                                                                                                                                                                                                                                                                            Use critical enquiry and research informed practice to develop understanding of effective teaching and learning.                                                                                                                                                                                                                                                                                                                                     (ITTECF: Professional Behaviours, Teachers’ Standards: 8 and Part 2)

	Working Towards (T)
The Associate Teacher works with the support of expert colleagues at BCU and in school to:
	Working At (A)
The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
	Working Beyond (B)
The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools to be able to:

	Engage with relevant research and policy relating to subject and pedagogical knowledge.  For example, reading the National Curriculum and recent Ofsted review series.

Use identified resources and reading to support learning in the subject.


	Critically evaluate identified reading and resources to develop subject and pedagogical knowledge that can be applied into the planning, teaching and assessment cycle as a result.  
For example, reading Teaching History journal articles on using historical interpretations in the classroom and incorporating contrasting historians’ views to develop students’ analytical and evaluative skills.

Identify applicable research for the current stage of development and articulate why the research is valid and reliable for supporting the development of a particular area of practice. Show an understanding of reliability and bias limitations in education-based research.
	Demonstrate a commitment to research by making informed pedagogical choices based on reading, research, and intended impact on pupils’ learning. 
For example, informed by research on cognitive load theory and sequencing in history education, structure lessons on crime and punishment to build chronological understanding before introducing complex ideological concepts, ensuring clearer pupil comprehension and retention. 


Inform practice through critical evaluation of reading and research, considering its reliability and bias limitations to justify its use for continued professional development, and its application when designing informed planning and teaching.

	Reflect on taught lessons, including those of expert colleagues, making links to theory and practice explored in sessions and observed in the placement school/s.
For example, while observing a Year 9 lesson on the rise of dictatorships in Europe, note how they used enquiry-based learning to engage students in historical thinking.
	Reflect critically to deconstruct elements of practice and articulate how practice links to the evidence base or research that informed it.
For example, after teaching a lesson on the Transatlantic Slave Trade, reflect on how embedding disciplinary concepts like empathy and significance, through use of narrative accounts, helped deepen students’ historical understanding and emotional engagement (as per Counsell and Fordham).
Identify the impact of their practice on pupils’ learning and discuss with expert colleagues how to develop practice as a result.
	Justify research informed approaches that have been chosen, analysing their impact on the progress of pupils and ways in which approaches may be refined for greater impact.
For example, draw on the work of historians/history educators from your independent research to scaffold pupils' analytical writing to better support lower-attaining students in articulating nuanced arguments.

	Track development of curriculum, pedagogical knowledge, skills, and understanding.  
	Use subject audits to identify areas of current strengths and development, tracking curriculum, pedagogical knowledge, skills, and understanding to inform professional development. 
	Critically evaluate the impact of research informed pedagogical approaches on pupils’ progress, identifying ways to improve both professional practice and subject specific practices.  
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Theme B:  Behaviour and Wellbeing
Establish effective behaviour management using high expectations and awareness of pupil wellbeing. 
(ITTECF: High Expectations and Managing Behaviour, Teachers’ Standards: 1 and 7) 

	Working Towards (T)
The Associate Teacher works with the support of expert colleagues at BCU and in school to:
	Working At (A)
The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
	Working Beyond (B)
The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools to be able to:

	Observe how expert colleagues establish and reinforce effective classroom routines including creating an effective learning environment.
For example, while observing a Year 9 history lesson on World War I, note how the expert colleague uses a consistent entry routine and retrieval tasks to immediately focus pupils, setting a purposeful tone that contributed to a well-structured and effective learning environment.

Be clear about what good behaviour looks like in the placement school/s and prepare for common behaviour issues by observing expert colleagues. Planning states how they will be addressed.
	Establish a supportive and inclusive learning environment by demonstrating clear behavioural expectations and effective classroom routines, sharing these values with pupils to support classroom and placement culture.
For example, establish a supportive and inclusive environment by consistently reinforcing expectations around respectful discussion and collaborative group work, helping pupils understand how these routines contribute to a positive and focused classroom culture.

Make deliberate choices being clear and precise when teaching pupils about expectations of good behaviour.
	Deliver high-quality teaching with behavioural expectations fully embedded to maximise time in the lesson for learning. 
For example, in a Year 10 lessons on Elizabeth, embed clear behavioural expectations by using established routines for questioning and transitions, ensuring minimal disruption and maximising time for source analysis and extended writing tasks.

Ensure a predictable and secure learning environment via a range of effective behaviour management strategies that are supportive, inclusive and fosters resilience for all pupils.



	Build effective relationships with all pupils in the placement school/s based on an ethos of mutual trust and respect. 
For example, build effective relationships with Year 7 pupils by showing genuine interest in their views on historical events like the Norman Conquest, encouraging open discussion and respecting diverse opinions to create a positive and inclusive classroom environment.

Understand the impact of using pupil data such as pastoral, wellbeing and SEND information in assisting with behaviour management strategies and building positive relationships demonstrating that pupils’ feelings are considered and understood.
	Provide opportunities to exercise self-regulation by role modelling behaviour that influences the attitudes, values, and behaviours of pupils through consistency in language and non-verbal signals for instructions and directions.
For example, by consistently using calm, clear language and deliberate gestures when managing transitions during Year 9 lessons on the Holocaust.

Establish a supportive and inclusive classroom environment by ensuring that all learners’ SEND and pastoral needs are considered in behaviour management strategies and classroom routines.
	Develop an excellent climate for learning where pupils practice perseverance and learning from mistakes as they continue to practice self-regulation. 
For example, during a Year 8 lesson on the causes of the English Civil War, reinforce that making mistakes is a key part of developing historical thinking and resilience.

Pupil data is applied effectively to support the climate for learning.

	[bookmark: _Hlk168650245]Use the placement school’s behaviour management policies and understand how these should be implemented in the context of the school placement. 

Evaluate how high expectations are demonstrated through praising pupil engagement and progress made.
For example, during a Year 8 lesson on the Glorious Revolution, using consistent praise for pupils for using precise historical terminology and developing well-supported explanations, reinforcing high expectations by celebrating their ability to think and write like historians.
	Secure high expectations of good behaviour through school behaviour policies and a predictable and secure system of rewards and strategies appropriate to the needs of pupils.

Use early and least-intrusive interventions as an initial response to low level disruption, seeking out additional support quickly when required to maintain expected behaviour.
For example, when a student disrupted a Year 10 lesson on barber surgeons with off-topic questions, the AT used a calm verbal reminder and subtle seating adjustment as early interventions ensuring the class remained focused on the historical inquiry.
	Consistently use school behaviour policies to persevere in setting high expectations of behaviour appropriate to the needs of pupils using strategies which have a positive impact on all pupils’ learning.

Identify goals and targets that challenge and stretch all pupils and understanding the long-term positive impact of high expectations on pupils’ life chances. 
For example, set challenging targets for my Year 11 history class to develop critical essay-writing skills on the Hitler’s rise to power, recognising that fostering analytical thinking and clear communication prepares them not only for exams but also for future academic and career success.

	Understand the impact of positive reinforcement to affect and improve the motivation, successes, behaviour, and well-being of pupils in your placement school/s.
	Begin to support pupils to journey from needing extrinsic motivation to being motivated to work intrinsically.
 
	Demonstrate how to support pupils to journey from needing extrinsic motivation to being motivated to work intrinsically, demonstrating this knowledge through planning and delivery of learning. 

Ensure pupils are confident to participate in lessons and their contributions are valued.

	Begin to understand the teacher’s role in supporting the social and emotional development of pupils (including an understanding of how to prevent bullying).
	Support pupils’ social and emotional development by teaching and modelling a range of social and emotional skills (e.g. self-regulation, how to recognise and understand feelings, manage emotions, sustain positive relationships and preventing bullying behaviours).
	Support pupils to believe that their feelings will be considered and understood. Consistently encourage pupils to take pride in their work, appearance and school.
Respond with authority to any behaviour or bullying that threatens emotional and/or physical safety. 






















	[image: ]Theme C:  Subject Knowledge and Subject Pedagogy
Know, remember and apply subject knowledge and subject specific pedagogy to impact on pupils’ progress.  
(ITTECF: –Subject and Curriculum, Teachers’ Standards: 3)

· Implement statutory and non-statutory curriculum and resources aligned to the placement school curriculum into the planning, teaching and assessment cycle.
· Actively develop pedagogical content knowledge in relation to key concepts and skills of the subject.    
· Apply information on pupils’ prior knowledge and learning to inform lesson planning and teaching, making explicit links between prior and new knowledge and ensuring new information is introduced in a way that does not detract from the learning and confidence of the pupils to secure progress.
· Teach a topic by breaking it down into smaller steps considering, and addressing, potential misconceptions.
· Teach using a range of approaches for modelling and scaffolding learning, e.g. live modelling, to ensure that pupils make progress. 
· Knows when to withdraw scaffolding as knowledge builds to ensure apt stretch and challenge.   
· Teach, drawing on a range of learning theories and practice, including a considered use of approaches to enable pupils to make progress in developing skills in the subject.  
· Support pupils’ oracy skills by using high-quality spoken language and subject specific high-frequency vocabulary to enable pupils to make progress in reading and writing development.
· Demonstrate an understanding of the role of systematic synthetic phonics in the teaching of early reading, spelling, and writing.
· Teach early reading, systematic synthetic phonics, communication and language development with increasing confidence and competence so that pupils make expected progress.
· Teach mathematics with a clear understanding of effective teaching strategies that support the development of conceptual understanding and depth ensuring progress for all pupils.

	Working Towards (T)
The Associate Teacher works with the support of expert colleagues at BCU and in school to:
	Working At (A)
The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
	Working Beyond (B)
The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools to be able to:

	Plan (with support) History lessons in line with History guidance and content, ensuring sound subject knowledge that will appropriately include:
· A coherent, chronological narrative of events.
· British history and wider world
· Abstract terms such as ‘empire’, ‘parliament’, ‘class’
· Understanding of disciplinary historical concepts
· Understand the methods of historical enquiry, using evidence and interpretations
· Gaining historical perspective of a range of contexts
	Plan (independently) History lessons in line with History guidance and content, ensuring sound subject knowledge that will appropriately include:
· A coherent, chronological narrative of events.
· British history and wider world
· Abstract terms such as ‘empire’, ‘parliament’, ‘class’
· Understanding of disciplinary historical concepts
· Understand the methods of historical enquiry, using evidence and interpretations
· Gaining historical perspective of a range of contexts
	Proactively and accountable for their own choices, works collaboratively with expert colleagues when planning History lessons which appropriately use: 
· A coherent, chronological narrative of events.
· British history and wider world
· Abstract terms such as ‘empire’, ‘parliament’, ‘class’
· Understanding of disciplinary historical concepts
· Understand the methods of historical enquiry, using evidence and interpretations
· Gaining historical perspective of a range of contexts

	Secure subject understanding
Reflect on the necessary breadth and depth of subject understanding, identifying areas of strength and prioritising areas for development. This process includes use of the Subject Knowledge Tracker.
With guidance develop substantive and disciplinary knowledge in relation to key concepts withing the placement school curriculum. 
Begin to identify common misconceptions within curriculum areas they are observing and teaching and attempt to address these in their planning and delivery.  
	Secure subject understanding
Track and develop subject knowledge across a curriculum, to maintain a professional secure subject understanding in preparation to teach KS3 and KS4. This will be reflected in the use of subject knowledge tracker. 
Establish a good subject knowledge that includes an understanding of multiple substantive and disciplinary concepts. 
Anticipate areas of challenge and common misconceptions within curriculum areas they are teaching. Planning and delivery is designed to address these. 
	Secure subject understanding
Independently track and proactively develop subject knowledge to support effective chunking of content, lesson sequencing, and the planning of a spiral curriculum in relation to key concepts within KS3 and KS4 subject delivery. 

	Explanations and expositions
With guidance, prepare clear explanations of content that include concepts, chronology and definitions.
Support explanations and expositions with examples, illustrations and analogies.
For example, in a Year 7 lesson on feudalism, you supported your explanation by using the analogy of a school hierarchy—comparing the king to the headteacher and the barons to senior staff—to help pupils grasp the structure and relationships within the feudal system.
	Explanations and expositions
Demonstrate subject understanding through clear deliver of appropriately detailed and sequenced content within the placement school curriculum.
Plan and deliver informed explanations of core concepts that explicitly build on pupil prior learning and experience. 
For example, in a Year 9 lesson on imperialism, you built on pupils’ prior knowledge of the British Empire by explicitly linking it to new content on the Scramble for Africa, using maps and case studies to deepen their understanding of continuity and change.
	Explanations and expositions
Demonstrate competent teaching of a variety of concepts, sharing a necessary depth in knowledge and skill in comparing and contrasting a range of views to build substantiated judgements.
For example, in a Year 10 lesson on the causes of the Cold War, you demonstrated depth of knowledge by guiding pupils through contrasting Western and Soviet perspectives, enabling them to compare interpretations and form substantiated judgements about responsibility for the conflict.
Enrich well-structured and dialogic subject teaching with opportunities for pupils to develop and articulate their own perspective in response to their learning. This could include the purposeful use of scenarios and case studies to enhance their understanding. 

	Historical literacy, evidence and interpretations
Identify tier 2 and 3 vocabularies relevant to content being taught.
Introduce relevant sources of evidence and interpretations to pupils. 
	Historical literacy, evidence and interpretations
Explicitly teach tier 2 and 3 vocabularies relevant to content being delivered and subject skills developed. This includes both core concepts contextualised within a unit of work, such as total war, and terminology specific to the concept such as conscription.
	Historical literacy, evidence and interpretations
Build on explicit teaching of subject vocabulary by challenging and praising learners to use appropriate tier 2 and 3 vocabularies in their verbal and written work.
Support pupils to analyse historical evidence and interpretations with routine use of questioning, scaffolding and modelling. 

	Intentional use of subject pedagogies, research and reports.
Express an understanding of multiple subject pedagogies/approaches and how they can be applied to subject teaching.
For example, you attempted enquiry-based pedagogy in a Year 8 lesson on the English Civil War by framing the lesson around the question "Why was Charles I executed?" to encourage analytical thinking and evidence-based argument.
Become familiar with subject documentation such as 2023 Ofsted History subject report, Teaching History articles, National Curriculum and KS4 programmes of study.
	Intentional use of subject pedagogies, research and reports.
Through professional discussion, planning and delivery demonstrate an understanding of a range of different subject pedagogical approaches. 
For example, through collaborative planning with expert colleagues, you developed an enquiry-based and contextual approach in Year 8 lessons on Mansa Musa, encouraging pupils to explore the significance of his pilgrimage and its impact on the perception of West Africa in the medieval world.
Explain and evaluate pedagogical and research informed choices, considering the intention, implementation, and impact of chosen approach(es). 
	Intentional use of subject pedagogies, research and reports.
Critically analyse a variety of pedagogical approaches that enable the development of a variety of subject skills.
For example, by trialling the use of debate, source analysis, and narrative reconstruction in Year 9 lessons on the Battle of the Somme, you were able to recognise how each approach developed different subject skills such as evaluation, interpretation, and chronological understanding.
Discuss and evaluate professional practice identifying the impact of subject policy, documentation and research. 


[bookmark: _Hlk168652720]
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Use knowledge about how pupils learn to plan and assess learning to ensure that all pupils make progress.  
(ITTECF: How Pupils Learn, Classroom Practice and Assessment, Teachers’ Standards: 2, 4 and 6)

	Working Towards (T)
The Associate Teacher works with the support of expert colleagues at BCU and in school to:
	Working At (A)
The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
	Working Beyond (B)
The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools to be able to:

	Explore key components of lesson planning through observing expert colleagues and discussing how plans are implemented.
Adapt and teach from existing planning to demonstrate the key lesson components in practice.
For example, by adapting an existing Year 9 lesson on the Holocaust by incorporating a source carousel activity to deepen analysis of survivor testimonies, effectively demonstrating key components from the original lesson.
	Plan effective sequences of learning, using a range of teaching strategies, that are developmental and progressive and enable leaners to consolidate and practise whilst applying new knowledge and skills.
For example, plan a sequence of Year 8 lessons on the Transatlantic Slave Trade that use a range of strategies—including historical narrative, source analysis, and structured debate—to build pupils’ understanding over time, allowing them to consolidate prior knowledge while applying new historical skills such as interpretation and empathy.
Expose potential pitfalls/misconceptions and explain how to address them. 
Plan sufficient opportunity for pupils to consolidate and practice applying new knowledge and skills.
	Plan and teach innovatively and creatively, to stimulate and inspire learning in the subject content, fully engaging and challenging all pupils through lessons sequences that are developmental, progressive and purposeful. 
Anticipate potential pitfalls/misconceptions, teaching to either avoid or overcome them in a lesson sequence.
For example, when planning a Year 7 sequence on the Norman Conquest, you may anticipate the common misconception that William’s victory was solely due to luck, so you may consider structuring lessons to explicitly teach the interplay of leadership, tactics, and context through source analysis and comparative tasks.

	Adapt and teach from existing planning with consideration of making the classroom as inclusive as possible - discussing SEND and wellbeing needs with the expert colleagues and adapting practice where necessary.
Identify teaching and learning strategies, e.g. modelling, explanations, scaffolding, and classroom talk, that enable pupils to make progress in their learning.
Begin to implement a range of teaching and learning strategies, e.g. modelling, explanations, and scaffolding, to enable pupils to make progress through critical thinking and problem solving.
For example, in a Year 10 lesson on the Treaty of Versailles, you attempted to used live modelling to demonstrate how to structure a paragraph analysing the terms and their consequences, followed by scaffolding with sentence starters and key terms to support pupils in developing their own critical responses.
	Use a range of teaching and learning strategies effectively (including pre-teaching, grouping of pupils and deployment of additional adults and resources) to adapt the learning to meet the needs of all pupils so that all pupils make appropriate progress. Pupil starting points are considered when teaching concepts and expositions are pitched at an appropriate level.

Reflect on the impact of planning to demonstrate an understanding of creating an inclusive classroom where all pupils can access the learning.
For example, after teaching a Year 8 lesson on the British Empire in India, reflect on how pre-teaching key vocabulary and providing differentiated source materials enabled lower-attaining learners to access the content and engage meaningfully in the discussion.

	Comprehensively embed a range of teaching and learning strategies and adapt these to ensure that all learning needs are met. Know when to remove scaffolds when pupils are achieving the desired outcomes to ensure challenge is maintained and adapted to pupil needs or the subject content.
Fully integrate additional adults into the planning, teaching and assessment process (where applicable).
For example, share your lesson plan/resources with the teaching assistant beforehand to enable them to support a small group with targeted questioning during a source analysis task.
Demonstrate a critical awareness of the progress of SEND learners and pupils with wellbeing needs with subsequent planning building on learning for progression.

	Discuss and analyse ‘Assessment for/of Learning’, e.g. formative and summative assessment opportunities, with expert colleagues to recognise the importance of using assessment strategies to support planning and understand how they inform future planning.
Discuss with expert colleagues how externally validated summative assessments are used.
Observe how expert colleagues adapt lessons during the teaching process based upon formative assessment.
For example, while observing a Year 11 lesson on the Vietnam War, recognise how an expert colleague adapts the lesson in real-time by revisiting key content on guerrilla warfare after formative questioning revealed gaps in pupils’ understanding, ensuring learning remained on track.
	Plan appropriate ‘Assessment for Learning’ / formative assessment strategies during lessons, e.g. mini-plenaries, questioning, self-assessment and peer assessment, within the lessons linked to the lesson objective. Consider what expected learning and progress would look like and what pupils demonstrate to show understanding.
Implement assessment strategies to monitor progress and inform future lessons so there is evidence of impact on pupils’ progress. 
For example, in a Year 9 lesson on the suffragettes, use exit tickets with targeted questions to assess understanding, to inform planning of the next lesson by identifying misconceptions and adjusting tasks to address gaps in knowledge.
	Use ‘Assessment for Learning’ / formative assessment strategies and apply relevant data to set challenging and differentiated targets. Adapt teaching to be responsive to emerging learning needs and use this information in future planning.
Draw conclusions on the progress of pupils by analysing pattens in performance within lessons and over a sequence of learning or number of assessments.
For example, by analysing patterns in Year 8 pupils’ responses across a sequence of lessons on the English Civil War, identify consistent improvement in their ability to explain causation, indicating progress in both subject knowledge and use of historical concepts.

	Discuss and recognise the importance of effective marking and feedback in line with school policy. 
Use marking and feedback strategies within lessons and identify how pupils can act on feedback to make progress.
	Use specific, high quality, and manageable marking and feedback strategies effectively within the lessons, prioritising highlighting of misunderstanding or misconceptions compared to simple error.
Be mindful of workload, recording only the relevant data needed to secure pupil outcomes and keeping an accurate up to date record of this.
	Ensure that assessment is integral to the teaching and learning process and to analyse assessments to inform future planning and target setting. The impact of teaching is evident in pupil progress. 
Ensure pupils act on feedback by providing the specific actions and the time for pupil reflection and response. Ensure data collection and feedback enables targets to be set.
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Implement effective adaptive teaching approaches to meet all learners’ needs, including SEND and EAL learners.  
(ITTECF: How Pupils Learn, Classroom Practice and Adaptive Teaching, Teachers’ Standard: 5)

	Working Towards (T)
The Associate Teacher works with the support of expert colleagues at BCU and in school to:
	Working At (A)
The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
	Working Beyond (B)
The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools to be able to:

	Understand that pupils have diverse learning needs requiring adaptive teaching approaches, recognising that some pupils may need adaptive teaching based on their prior knowledge and learning barriers.
[bookmark: _Int_nHmGj0aB]Know there is a common misconception that pupils have distinct and identifiable learning styles.
For example, while teaching a Year 7 lesson on Ancient Egypt, don’t rely on the misconception of fixed learning styles — use a range of combining visual sources, discussion, and hands-on activities—to engage all pupils effectively.
	Anticipate pupils’ needs and reflect this in planning, implementing appropriate adaptations to lesson activities. 
For example, when planning a Year 9 lesson on the Windrush generation, anticipate the needs of pupils with lower literacy by providing visual prompts, to ensure they could fully engage with the analysis and discussion tasks alongside their peers.
Use a variety of well-designed resources to overcome learning barriers, challenge and motivate pupils within lessons.
	Adapt teaching to accurately match individual needs, whilst taking account of differing progress made by each learner, understanding causes that could contribute to low achievement and adopting effective strategies to support underperforming groups.
For example, in a Year 10 lesson on Nazi propaganda, consider adapting teaching by providing guided questions and sentence scaffolds for pupils struggling with extended writing, recognising that gaps in literacy were affecting their progress and using targeted strategies to support underperforming learners.

	Observe and deconstruct, how expert colleagues adapt lessons, whilst maintaining high expectations for all, so that all pupils can meet those expectations. 

	Adapt teaching in a responsive way providing targeted support for pupils who are not making expected progress e.g. through using dual coding and translanguaging to support EAL pupils or implementing the use of specialist technology to support pupils with SEND, where appropriate.
	[bookmark: _Int_4FlBaU8L]Carefully adapt and monitor progress during lessons to take account of the impact on engagement, motivation, and the progress of all pupils. 
Apply a range of research-informed strategies and technology (as appropriate) to effectively accelerate language learning for all groups of pupils, including EAL pupils.

	Work with expert colleagues to recognise how learning is scaffolded, and challenge is incorporated, dependent upon the needs of the pupils within teaching groups.
Begin to recognise differences in prior learning of pupils within teaching groups.
	Employ a wide range of strategies to support positive outcomes for all pupils e.g., reframe questions to provide scaffolding or greater challenge.
Identify pupils who need new content to be broken down further and build on prior learning with appropriate stretch and challenge for all pupils. 
Set goals that stretch high attaining pupils within a planned challenging curriculum.
	[bookmark: _Int_hTEatwMC]Consistently demonstrate consideration of prior learning and effective stretch and challenge. Respond through providing additional practice or removing unnecessary expositions to meet the needs of all pupils.

	Discuss how expert colleagues flexibly group pupils to support pupil progress.
	Group pupils flexibly within a class to support learning and tailor support for grouping strategies. 
Use formative assessment to inform adaptive learning to meet the needs of all pupils, using appropriately selected, well-designed resources to promote positive outcomes for all pupils.
	Justify when intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for distinct groups of pupils and applying this.


	Understand the 4 areas of need for SEND as explained in the SEND Code of Practice (DFE, 2014).
Work with expert colleagues to have an awareness of individual pupils who need extra support within the classroom (or extra-curricular settings) including pupils with SEND or wellbeing needs and including those with EAL.
For example, you collaborated with the SENDCo to identify Year 7 pupils who required additional support during a unit on society in Medieval England, ensuring tailored resources and wellbeing check-ins were in place to support their learning and engagement.


	Work closely with Specialist Educational Needs and Disabilities Co-ordinator (SENDCO) and other SEND expert colleagues to incorporate current related frameworks and policy initiatives, which provide additional guidance on identifying and supporting pupils with SEND.
Show planning and communication with teaching assistants and other adults in the classroom, to effectively support identified pupils, including those with EAL.

Use school data (including assessment data, pastoral data) to ensure that all pupils with additional needs such as pastoral needs or SEND are identified for all classes or groups that are being taught.
For example, before teaching a Year 9 unit on decolonisation, make sure that you review school assessment and pastoral data to identify pupils with SEND and anxiety, allowing you to plan targeted support such as additional time for source analysis and a calm, structured classroom environment.
	[bookmark: _Int_j6vZcQbR] Reflect on the experience of working with other colleagues and parents and carers to develop responsive teaching for all groups of pupils. 
For example, after collaborating with a teaching assistant and communicating with parents of a Year 8 pupil with dyslexia during a unit on the Industrial Revolution, reflect on how adapting reading materials and providing additional verbal explanations improved the pupil’s engagement and progress.
Engage critically with school data and colleagues to ensure that all pupils with additional needs such as pastoral needs or SEND are identified for all classes or groups that are being taught, contributing to strategies or resources that may support those pupils.












	[bookmark: _Hlk200531858][image: A person holding a book

AI-generated content may be incorrect.]Theme F: Professional Behaviours
Consistently uphold professional behaviours and contribute effectively to the wider life of the school 
 (ITTECF: Professional Behaviours, Teachers’ Standards: 8 and Part 2)

	Working Towards (T)
The Associate Teacher works with the support of expert colleagues at BCU and in school to:
	Working At (A)
The Associate Teacher works independently with the advice and guidance of expert colleagues at BCU and in school to:
	Working Beyond (B)
The Associate Teacher is proactive and accountable for their own choices and works collaboratively with expert colleagues at BCU and at least two different schools to be able to:

	Adhere to and consistently demonstrates professional behavior during university sessions and on school placement, in line with the BCU Code of Conduct. This will also include adherence to school policies, dress codes, absence and punctuality expectations, and a professional tone in communications.

	Understand and apply where necessary, safeguarding responsibilities as set out in the most recently published version of Keeping Children Safe in Education, including knowing who to contact with any safeguarding concerns and act in line with school policy if needed. Demonstrate understanding of, and respect for diversity, equality, equity and inclusivity for the cohort and school community, fostering this culture through no discrimination against anyone because of a protected characteristic (Equality Act 2010).

	Act upon advice from expert colleagues, including identifying strengths and weaknesses in professional practice. 
For example, following feedback from an expert colleague highlighting the effective use of source analysis but noting limited differentiation, you adapted lesson plans to include tiered tasks that better met the diverse needs Year 9 pupils.
	Use feedback from expert colleagues to reflect upon and improve own practice, whilst being responsible for own professional development and extending subject and pedagogical understanding as part of lesson planning.
For example, after receiving feedback from a history department lead on your use of formative assessment in a Year 8 lesson about religious change in the 16th century, you reflected on how to better incorporate questioning techniques and subsequently engaged in additional training on assessment strategies to enhance planning and teaching.
	Take accountability for sustained improvement in professional practice seeking opportunities for improvement informed by observation feedback, professional debate, and recent and relevant research evidence. 
For example, after observation feedback highlighted the need to deepen students’ critical analysis skills in my Year 10 lessons on life in Nazi Germany, you proactively engaged with recent research on historical inquiry methods and participated in professional discussions with colleagues to improve pupil outcomes.

	Understand the expectations regarding the personal and professional conduct of a teacher and the ethics of the teaching profession.
	Develop effective professional relationships with colleagues and begin to identify ways to contribute to the wider life of the school.
	Exploit opportunities to make valuable contributions to the wider school culture, taking a shared responsibility for improving the lives of pupils in the school through a broad range of approaches.

	Use expert colleague support, to communicate with parents, carers, and a range of staff to ensure the wellbeing of all pupils. 
Identify how expert colleagues showcase positive approaches and attitudes to inclusion and SEND pupils within planning and teaching.
	Collaborate with parents, carers and a range of staff and stakeholders to broaden understanding of the needs of pupils and how appropriate support can be included in planning pupil achievements and well-being. 
Ensure that planning and learning outcomes are shared with additional adults, so all pupils are effectively supported.
	Communicate effectively with parents, carers, and relevant staff, utilising all opportunities to engage parents and carers in their children’s education and the wider school culture. 


	Build professional relations with expert colleagues using basic skills in working collaboratively, whilst considering each other’s workload. 
For example, collaborate with a history department colleague to co-plan a Year 9 scheme on Civil Rights movement, sharing resources and dividing tasks efficiently to respect each other’s workload.
	Observe how expert colleagues develop routines in time and task management and apply the approaches to ensure workload and wellbeing is protected. 
For example, from observing an expert history colleague, you noticed how they efficiently planned and marked Year 10 essays on the New Deal using dedicated time blocks and digital tools, which you then incorporated into your time management.
	Know how and when to draw on advice to protect time for rest and recovery and be aware of sources of support available for workload and good mental wellbeing. 
For example, during a busy assessment period for Year 9 essays on the Anglo-Saxon succession crisis, you sought advice on prioritising tasks and accessed the school’s wellbeing resources to ensure you protected time for rest and maintained my mental health.
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